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- INTRODUCTION

In February 1981 a task force was formed to recommend ways to improve
limited English profic1ent (LEP) students' access to vocational-technical
programs and their performance in these programs. An LEP student is one
whose native language is other than English, and/or who comes from environ- -
ments where a language other than English is dominant and therefore has
difficulty speaking and/or understanding instruction in English '

The task force included representatlves from the New Jersey Department
of Education, the New Jersey Department of Higher ‘Education, community-based
organizations, Local Educatlon Agencies (LEAs), and a research agency.
Twenty-seven people ‘attended at. least one of nine meetings. ‘Participants .
were given background documents to read in preparation for the next meeting.
Preparation of these documents and other supportive activity that occurred
between meetings. (e. g., literature reviews, interviews in the field) usually
was completed by staff of the Division of Vocational Educatlon and Career
Preparation (DVECP) and Research for Better Schools, Inc. (RBS).

The task force rev1ewed research findings, considered practices 1denti-
- fied as exemplary from across the nation, and discussed experiences with
parents and practitioners in school districts. In May 1982, the task force
met for the last t1me to finish its recommendations.

This report descrlbes the work of the task force and. the products of
this effort. 'The report is organized into four main sections. The first
con31ders major population shlfts and their results in relation to vocational -
education. Key information is presented about students, whose native
‘language is other than English and/or who come from environments where a
language other than English is dominant, but who may not. have difficulty
speaking and/or understandlng 1nstruct10ns in English.

‘ The second section 1ncludes'informatlon_about factors that limit the
LEP student from taking full advantage of vocational-technical programs.
‘The third section identifies practices that schools and other agencies in
the United States use to overcome these factors. The last section provides
the task force recommendations. o ' ’ o

‘ Appendices are prov1ded. The first appendix provides the bibliography

used to prepare various task force products; the second lists additional
‘recommendations ‘provided by ‘task force members, and the third 1ncludes a
“brief history of the task force.
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MAJOR POPULATION SHIFTS AND THEIR RESULTS
‘ IN RELATION TO VOCATIONAL EDUCATION

This section provides with a discussion of local and national statis-
tics which suggest that there is a large number of language minority“
students who are not receiving adequate education and preparation for work
With this statistical base as background, some issues and concerns are

koutlined.

Local and National Statistics

English is not the principal language spoken in many New Jersey homes.
In a large number,,the dominant language 1s Spanish and in others, the
,'most frequently spoken language is Portuguese, Japanese, Vletnamese, or_

Korean.‘ The September 6,,1981 edition of the New York Times reported 1980

Census data which show that nearly 500, 000 of New Jersey s 7. 4 mlllion
residents are "Hispanic. : Another 300, 000 people are class1fied either as
.i"Asian" (e.g., Japanese, Chinese, Korean, Vietnamese) or "Other (e.g;,
.Cambodian, Pakistani). In combination, these groups‘made up about lb
‘percent‘of‘the state population in April 1980.. |

- Many students with limited English language proficiency are enrolled
in the public schools.' The Office of Bllingual Educatlon in the New Jersey’
‘Department of Education reported in early 1981 that there are about 35 000
LEP students'in the state.. Most of these students are enrolled in 26
school districts, many of.which form the urban band adJacent to New‘York _
City. - MaJor concentrations of LEP students were in Newark (6, 870),~
Patersonv(3,730), Jersey City (2,680),”Union City .(2,170), and Elizabeth‘.

(2,050). A number of other districts in this‘urban band (Perth Amboy, West



1'(190), and Lakewood Township (170)

' educational characteristics,of youth

other groups.

‘substantially greater - than the 8. 6 )

.}1979)

rate for Hispanic youth was 2. 69 perc

)Department‘of Education; 1982).

' cated that those who were foreign bor
frate (35 7 percent) than those who we

percent)

’f:New York Hoboken) also have large numbers of LEP students.

Smaller con-

.-vcentrations of LEP students were in districts in other parts of the state.

These districts are. Camden City (1 270), Trenton (720), Vineland ‘City

|

(670), New Brunsw1ck (570) Dover (370), Long Branch (240), Atlantic City

National and local data provide

dropout from school and their employment status.

from a 1973 study conducted by Brand
and 15 year old Hispanics are . as lik
However, by ages 16 a

15 percent of the Hispanic student g

The overall state: dropout rate f

which was higher than the rates for“A

: percent) according to the Office of Management lnformation;_

Another. national level analysis

useful insights about the LEP rate of“
~In an analysis of the
Raymond Sanchez Mayers cites data
is ﬁniversity‘which indicate'that‘ll;~

ly to be in school as are youth of

'd 17, a cumulativertotaltof more than

oup. has dropped out.f This)figure_is

‘rcent'average for all youth (Mayers;

or this school,year'was:1.64”percent~
sian (.OA,percent) and Other (1.0 -
JHowever,’the‘:‘

ent_for»the;school yearf(New.JerSey -
of education and Hispanic youth indi-

re born in the United States (19. 5

n'drop out of schoolﬂat‘a'much greater L



The foreign born represent a little over a fourth of His-“"“
panic youth but two-fifths of Hispanic dropouts. On the
- other hand, more than half of the foreign born who have -
graduated from high school are in college compared to less
than two-fifths among U.S. born. : '

‘,-vThere are differences in the types of secondary education
- provided to or selected by Hispanic youth.  Both males and
- females are less likely than white or black youth to be in .
o college preparatory or vocational programs in high school. -
' L : (Barbara Gomez-Day, 1980)
Similar figures were not available for New Jersey youth
“In an analysis of work opportunities and conditions, Dunn states: -
.Measures of employment status - employment rates, . employment/
_ population ratios and labor force participation rates -- are
 useful indicators, but simply scratch the surface of the many
faceted youth employment problems and the real experiences of
Hispanic youth at the career threshold. It is equally impor-"'
 tant to assess the types of jobs held by Hispanic youth and
the potentialities for career development and personal ful- -
‘fillment. - B
S (Barbara Dunn, 1980)
Dunn continues by considering high and low status 0ccupationa1 categor-‘
‘ ies, each of which includes blue and white collar jobs. High status occu—',
' pations, according to her analysis, offer better career possibilities
because they present people with greater opportunities for skill acquisition,
vertical movement, and responsibility.. They also are associated with
“greater career mobility and higher earnings. She reports that 40 percent
_'of Hispanic male youth and 15 percent Hispanic female youth have high

‘ status occupations, as compared with 64 percent of white male youth and

High status white collar occupations include professional technical
and managerial, and administrative jobs. - High status blue collar occupa-
tions include skilled labor ‘positions such as operative and craft jobs.

Low status white collar occupations include clerical and sales jobs. Low =
~ status blue collar occupations include unskilled labor, farmer/farm laborer,
and private household jobs. a : :

A



’about 20 percent white female youth.

The comparable figures for blacks are

.49 and 22 percent.» She also indicat]:, as might be expected, that Hispanic

school dropouts are overrepresented
sented among craft workers.

' The Assistant Commissionerﬂof Vo
.tionfin the New»Jersey Department of
lstudents are enrolled in 20 county vo

and approximately 158 000 in vocation

ong service workers and underrepre--'

cational Educationaand~Career:Prepara-lf
Educatlon indicates that about 22 000
cational-technical school districts 7

al programs in nearly 260 high schools;

‘ He adds that the LEP student not only is underrepresented in these programs .

"‘ but very often does not appear to se4 the value. of such an. education.

Issues and Concerns

The LEP task force first met early 1n 1981 However, units within the'

,ftwo state education agencies already

had . been meeting to identify reasons

' ‘why LEP students were underrepresented in vocational education programs.

- The issues and concerns identified in those meetings are llsted below"v-

e Parents of many LEP students

have very definite beliefs about what

‘are and are not appropriate careers and work roles for their -

'»children.‘ Many parents also.

"worthwhile for their children.,,

(3 Many parents ‘are misinformed
what it can and cannot do.

o-.In most schools, staff are no
- about the abilities, cultures
- dents. .

e In many schools, information
. tudes of LEP students is not
information is collected, it

vi'the tests and procedures used.

o not see vocational education as
bout what vocational education is andx

t as knowledgeable,as.they should'be:
b and educational needs of LEP stu-

bout'thefcareer'interests and apti-
iollected Even when this kind of
is very limited in value because of




‘o. In many*schoolstthe guidance and‘counselingvserviCessprovidéd.tOYFT
.LEP students are insufficient to overcome cultural and language -
. differences. Moreover, these services often are offered too late:

v"to be of real assistance to the student in his/her career planning.f;~i'

.‘olbln many schools the procedures used to assess whether or not LEP ‘
students should be admitted into vocational programs are insuffi- -
- cient to determine if a suitable match between the student and
: program really exists. o : o ‘ AT
The task force reviewed these issues and concerns, accepting them as-
'-indicative of the conditions faced by vocational educators and the LEP
h community. The task force decided to examine factors contributing to these

" conditions ‘and to identify practical approaches for improving them.,fThe D

,next section of this report considers these factors...







" PROGRAM ACCESS AND QUALITY FOR LIMITED
'ENGLISH PROFICIENT PERSONS.

ThlS section is divided into two parts.‘ The first describes the
:overall framework used to 1dent1fy and organize factors that limit LEP
access to vocational-technical education. The second part discusses
conclusions which Were reached in applying the framework to conditions in

New Jersey.'

' Identlfying Key Factors of the Educatlonally Disadvantaged

ln an: effort ‘to 1dentify and ga1n improved understanding of factors
jthat_llmit LEP studentvaccess to‘vocational—technical.programs; the task
force'conducted different kinds of activities;- One activity focused
attention on 1essons that could be drawn from 1iterature. In thls regard
computer searches‘of the Educatlonal Resources‘lnformation Center (ERIC)
;literature base were;conducted; and‘publicationflistssfrom»the.Nationalfr”ﬂ
Clearinghouse for-Bilingual‘Education and thélﬁationalyCenter foriResearch;“
'_in'Vocational Educatioanere reviewed2to‘identify'pertinentfarticles’and:f
'research studies}'vln'addition, several nationalterpertS'wercﬂaskeqsto”~M
‘identifyﬁ studies that might'be»worthwhile"for' the'-task- force to consider

Many studles and reports contributed to our understanding of the :
‘,educational process and the role of vocational educatlon in that process.
Included among the more useful resources were statistical and sociological

:analyses, studles of access to vocational education by disadvantaged



' 'was devoted to a discussion of the PY

... relevance to be reviewed.

b-'students, and descriptions of educatLonal and employmentfrelated,problems o

v'ffaced by Hispanic youth and adults.

Another type of activity focused attention on the realities and

'_'concerns of practitioners and parents;

n this regard ASPIRA of New f'

' ‘Jersey was a331sted in an informal sludy of practices (e g., career counsel—‘

:.1ng,.inservice training, cooperative
' business'organizations);in five‘high’
discussionsfwere;heldrwith;Qilinguai
'\'Newarktand'Union City‘school districi

#Education in the Trenton School Distl

’various pilot prOJects being funded b

schools in Newark

ict.

activities conducted with local

In addition,

Parent Advisory Council members in thej«

s and with the Director of Bilingual

In each task force meeting, time'

ogress and problems experienced by the:,

y Division of Vocational Education and

L Career Preparation (DVECP), and the Offices of Bilingual Programs and Com-

| munity Colleges in the New Jersey Department,of Higher Education.

-

In order to look at the. full range of factors:which’confronts-students,'

parents, and_educators, an overall-fr

‘ﬁ'typesbof factOrs‘intohaCCount' langu
educational knowledge, skill -and at

summarizing the large number of factc

amework was déveloped

titudinal.

It takes eight

age, cultural, economic, employment,

This provides a way of

rs suggested by the literature

breviews, discussions with practitioners, and discussions about progress and

‘problems experienced by the pilot pro

R R S »
' 'More than 50 studies and report
These are
in Appendix A in this report.

jects,}-

s were: Judged to have. sufficient . .
included as an: annotated bibliography



The:framéwork ié shan in charf form on the next two pages. - The rows
of thevcﬁart;organize the factors into eight cafegbries ot gréupiﬁgs.(e.g;,
cultural, attitudjnal) and the columns identify fhe contexté in Whigh»
variéusiféétors ﬁight be oﬁserved (e.g., thévschool).* ‘Thué,vfof ekamplé,
a‘;théFBOXylbcatédlatithe intersection of the firsf,rbw gnd first éoluﬁn of
‘thé,pharﬁ lists7kn§wledgé cha:écteriétics of individual LEf students which
tend to limit‘thémifroﬁ participating in Vocatiohal progrémé;. These.
include the QBservatioﬁs that LEP studenfs tend'£6 lack: -aﬁéreness3of-’

.- opportunities ipvﬁoqational education programs, information about how to:
take'advantage ofithoée opportunities, knowlé&ge of thé‘range of céreer
'opfions thaf might make'sensé for-them‘to_pursgé,:an& first—hand exﬁosure~

fo»adult fole ﬁodelé Who héﬁe been successfultin:theSe pﬁ’rsuitso

Many factors associated With rélationships Eetﬁeen‘théiiEP student,
lfhé hbme, ﬁhé>échool,’éh& the society were ideﬁtified. The task of relaf-
ing the more iﬁportant‘of these'féctors to cohditidns and réalities in:New
 Jerseyvéchoo1s is cbnsidéréd'next.

A Model for the Vocational Preparation of
- the Educationally Dlsadvantaged

‘The task force'did,not have to look very far to find a way to'creatg.a
connectioﬁ. between.these fac§ors apd:the'edﬁcational proceés'in schbois.‘
The»mechanismﬂéelected to highlighf these‘relationshibs is’a model for the
vocational preparation df thé educationally,diéadvéntaged‘(NeW Jersey

Department of Education, 1978).

3

The reader should note that the task force does not intend to suggest
in any way that each of these factors would be observed for each indiv1dua1,
famlly, school, part of the state, etc.v

10



FAULUKD LHAL LIMLL LEF t’A.luJ.blt’ALll()N IN VUCATIONAL EDUCATION

Context

Factors Grouping vlmﬁﬂwul o - Fanily

LEP students often. o LEP families often'

o lack awareéness. of vocational e unaware "of programs, _services
. educational opportunities available to.youth
L e lack information on how ‘to . . | e 1lack experiential knowledge
. S participate - of school, social system
KnOW]'edge : ’ e lack knowledge of career options o unaware of.problems. éncountered °

Factors = _ e ‘lack knowledge'of successful by youth, especially in school
- - role models . ) : P

LEP ‘students often: R .| LEP families often. _

. . : - . | -® :lack basic communication and - | e unable to communicate needs and
Skill . | computation skills S . feelings in an assertive and
Factors : ' @ "lack decision-making and career | -effective manner -
: - planning skills - e lack functional skills: that can )
e lack job-seeking and job-‘lolding * be passed on to youth o
,skills . ) .
LEP students often: : } 1 LEP fsnuilies often"
. : B .o e .experience negative feelings o eéxperience. feelings of guilt snd
o, . : . | toward school environment - frustration .
: Attl_tudlnal' ® réspond to negative learning . - | e " experience self—consciousness )
5 . . .F'actOfS‘ . | = ~conditiéns with inattentim, e hold fatalistic view of life - -
o T - impatience ' e are more. contemplative than action
L ' oriented
LEP students tend to: . LEP families (on average) have experi-
e function below grade level | enced pattern of early school leaving,

e drop out of school before reaoh-
© ing high school

Educationalv' ol e experience academic failure
Factors - '

The LEP student's inability to func=~ :Families of I.EP students often':
tion well in ‘the dominant lanFuage ’

) o of U.S. society often results/in: | e use only native language in. the
Language - _ - S | home :
- Factors ) ‘9. social isolation s ) e limit contacts with English-speaking

' ) . o limited ‘access to major. sources' community
' of information’ about education ~~ | o have strong desire. to preserve
and jobs R ' . native language and ethnic culture

Hany students are not able to-read :
] and write _in‘ any language.

Many LEP students .e:':perience ‘con= Traditional valués and expectations :

1 < 1 . .flict between their native culture ‘of LEP familes differ from dominant
Cultura . and North American culture in|the U.S. culture in these'ways:
Factors = vfollowing areas: . -
L | o father is. strong, authoritarian
o shifts from family ststus to : - figure
.’individual status based on|pro-. | ¢ male-female roles are strictly
ductivity " prescribed
o ‘North American stress on self-. o -status derives from family rather
' determination and self-assertion | than individual effort
‘e .breakdotm of traditional sex - -
: roles.
E ic - Low income individuals are: © | LEP familes ‘experience:
conom . . ) ) . ’
FactOl’S | e. not able to purchase remedflation/| ¢ 1low income
: support services needed to jover- | o inability to nurchase needed
~ ‘come barriers : . services
‘e often unable to travel to employ-| e lack of mobility
) ment or OJT sites i
e often dependent on {i
|-~ school age children
IR . .| Employment opportunities for L | LEP families often have narrow labor -
-Employment - students are limited to low-pay- market experience, limited to un=-

.Factors - - ing, entry-level jobs in high turn-. | skilled and clerical occupationms. -
R ) over. occupations.. - . . : .

LEP students often live in declin-
ing cities with high unemploymant
. rates,

- n




Society

School -

Knowledge
‘ Factors

U.S. native born residents generally:

e lack awareness of needs and problems
- of LEP youth
e hold stereotypic v1ews of limited
English speaking
o lack understanding of actual and
- potential competencies of LEP youth

School personnel:

e lack avarenéss of needs of ‘minority
groups

e  lack up-to-date 1nformation about job
market

Skill
Factors

As society becomes more complex, ‘the
skills required to function effec-
tively become/are of higher order.
People who lack high level social

"“technical ‘and coping skills will fall

farther behind and experience increased
frustration.

.Schools lack personnel with:

e expertise in bilingual/bicultural
education

e ability to work cooperatively with

" business, industry and labor'ofganizg-
tions. .

Attitudinal
Factors

e majority group members are often
suspicious of individuals who do
not conform to group norms

e established groups tend to view
recent immigrants as a threat to °
economic well-being

@ schools are not included to be flexible,
instead all students are expected to-
"fit into" somewhat rigid structures

e selection process for vocational educa-
tion tends 'to exclude rather .than "take
a chance" on students with special needs

Educational
- Factors

e social status is often associated
with educational attainment

e vocational education not as highly
regarded as academic programs

e artificial educational requirements
often applied to job qualifications

e not enough pre~vocational education offered
offered prior. to skills training

o " course work is to narrowly focused on spe-
cific job skills, neglecting social skills
development

e, not enough adequate ‘guidance and explora-
tory activities

e traditional lecture methods handicap 'LEP
students

Language
Factors

Since the U.S. is essentially a mono-
lingual society, teachers, shop. keepers,
.employers, etc. are unable to communi-
cate with individuals who do not speak
English.

School culture is monilingual. Students
who lack proficiency in English cannot
keep pace.

Culturall
Factors

u.s. society generally:

e values individualism and competition
over cooperation and community

o lacks understanding and appreciation

- of cultural differences

School culture reflects broader society in
stressing competition.. Those who lack skills
to compete are hurt by competitive environ-
ment.

Economic
Factors

Stagnant economy has led to:

e increased competition for scarce
jobs and public funds

o lack of jobs —- especially in
cities wheére Hispanics are con-
centrated

Cutbacks in already tight e&ucation buﬂgets
may result in less funding for special needs
students.

Lack of financiai resources to provide enough
vocational education oppor:unities to meet
demands.

_Employment
Factors

.Employers are reluctant to "take a

chance" on those who are "different.".

Emﬁloyets tend to practice career
stereotyping with regard to ethnic
and nationality groups.

High technology economy requires
specialized technical skills.

e school schedules may not accommodate job
schedules

o schools may be preparing students for jobs

that do not exist



- The rationale statement for the|

. -Many people-have experienced
and delinquency.
educational disadvantage. The
~although not physically or ment
“succeed in a regular vocational

: In New Jersey, educationally
by the following criteria:

‘Potential dropouts (inc1u1

model States:;-
poverty, neglect, cultural isolation,

ducationally disadvantaged student,
11y handicapped, is not able to

However, SuChEconditions do not necessarily produce

‘class without special assistance.

.disadvantaged studentsuare.identified

ing those with chronic unexcused

ble relations with the school and/or

e
L absences and/or tardiness).
_'o Two years below proper grade’ for age.
oo'Insufficient communicativ and/or computational skills for
regular vocational programs. '
o Inability to form responsi
.community environment..

succeeding in regular voc

This rationale was Judged ‘to be

Other evidence of failurelor factors that prevent pupils from

tional programs.-‘

compatible with the'circumStances and

conditions of the LEP student.- The Jodel'includes’tenvschool program -

components which.are 1isted below.p

1. Identification of the educati

2. Assessment of student intere
3'
4,
5.
6.
7.:

Modified vocational programs.
Qualified teachers.

‘Individualized course of ‘stud
Adequate guidance and counsel
A continuum of vocational edul

onally disadvantaged

ts, aptitudes, and abilities.
Y o

ing.

cation offerings.

‘8.
9.
10.

Community -involvement.

Educational team work in the

Evaluation of student progres

and program effectiveness.
chool. :

Observations and conclusions rel ted to each school program component

z'of~the"mode1,are provided 1n:the text

that follows.




Identification of the Educationally Disadvantaggd

The Bureau of Bilingual Education in the New Jersey Department of

«Education is responsible for seeing that school districts comply with-

various laws and regulations which require that they identify LEP

students. -According t0~the Director ofithe Bureau, thisﬂdoes occur in

all schools across the state.

, Assessment of Student Interests, Aptitudes, and Abilities

Schools use paper—and—pencil tests (e 8.5 Differential Aptitude

‘_Test (DAT) Kuder Preference Test,vStrong Vocational Interest Battery)

to gather information from students about their interests,_aptitudes,

_and abilities.‘ Some conclusions about th1s practice ‘are warranted.

. First, these tests are wr1tten in English and: present serious language
.and cultural difficulties to nearly all LEP students.b As a result,
the quality of information provided by the student to the school is
’most often very 1ow.b Second the information from these tests is used'

‘-alm0st exclusively by many schools to make a gross tracking decision
’(i €., assign the student to an academic, vocational, ‘or general |
‘education tract) rather than to make decisions about how to adapt the

' school program to ‘the interests,‘aptitudes, and abilities of the |
}student»(e.g;, when‘a’composition,is assigned,iinclude-in the'topics

.from'which the studernt can choose one that fits his/herﬁintereStszor

one that will assist in_developing,his-or her aptitudes);H’Moreover,

few-teachers:either_are provided with or are encouraged to seek out -

such'infOrmation'for.use in curriculum planning.j As a result, student

motivation and‘work‘effort is ordinarily somewhat less than it might

otherwise be,
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"aeven when they can communicate

'»i*~both»cu1tures)

:,ftake the leadership in assisting

Jiv,before they eventually drop out.

’,fIndividualized Course of Study 1

,5(erg,, develop self-confidence,

' become motivated to participate

» also have needs that occur beca1

‘contradictory demands of more th

: develop career aspirations that

for seeingithatfan3adequate»cour

<fstudent.

'Y[Adequate Guidance and Counselin

LEP students have the same ki

._important, find ways to pursue interests important to them)

However, few s¢

courses of study,_.Moreover,-no

As a result, LEP stud

~,tracks and paths traveled by th

ties that preclude their taking

Nearly a11 school guidance st

often true, it is also true that

relatively insensitive to LEP st

: methods for meeting those needs.l
' might offer guidance and counsel

-vprovided by guidance staff, see,

'staff from finding ways to- build

nds of needs as most other students '
learn how. to.get along with others, &
in tasks suggested by society as

They

se they must reconcile the sometimes o
oreieffectively,invanother-language,f
can be supported by key persons in

hool staff are knowledgeable enough to
LEP students to plan meaningful |
one person in- the school is responsible
se. of study is planned for each LEP

nts tend to be steered along the same..

‘masses of other students.

ff report that they have responsibili- d,
on additional work While this- is
school guidance staff tend to be- ,
udent needs and lack experience in'
In many instances, school staff who
ing assistance to supplement-that .
LEP students as- just marking time

This sort of belief inhibits school

positive expectations and learning




experiences for these students. Finally, many LEP students drop out

' of school before the guidance function is ablevtofhelp them‘become
.aware‘of career‘options,'including among others,kvocational-technical'
'programs..

" A Continuum of Vocational Education Offerings

Once an LEP student - decides to seek entry 1nto a vocational-technical

program, he/she must.compete at a dlsadvantage with‘other,students for

. placement in a limited number of’openings.idMoreover,‘the LEP stu-

dent tends to select or be placed in a restricted range of course

’ options (ejg.,'hospital aide, auto “body repair'mechanic; auto mechanic,
-beautician), rather than being considered for - placement in the full
"range of options (e. g., reglstered nurse, electronic technician,

~draftsperson,_advanced-business machine operator).

: Modified Vocational Programs -

The DVECP'model'indicates that the’following.adaptations in the

vvocational program can. be ‘made for the disadvantaged student.

Modificatlons in the regular curriculum must be made -
for the individual student based on an assessment of inter—
ests, aptitudes and abilities. Based on the individual's ‘
needs, such specific modifications as the following can be
,used°‘ »

° Community-based learning experiences to bridge the-
_gap between academlc and practical application._

o A coordinated team approach involving teachers and
guidance counselors qualified in the vocational area
and with an understanding of the methods and tech-
niques successfully used with the educationally
‘disadvantaged student. :

K Individualized 1nstruction, small—group instruction
and/or class size below that of a regular class.
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X »Goals that are realistic in light of a student s

. interests, apt1tudes

. Integration of basic
~ computation). .

e Students progress at
tunity for reinforce
e Mainstreaming of stu
assessment of progra

_dual student 8. progr'

,, and abilities.

skills (cdmmunication and/or

their own rate with the oppor-

ent of learning.

ents based on the continual ‘
s and evaluation of the indivi-
ss. :

e Skills in Job acquis tion and Job retention.

_5 Equipment, instructi nal supplies, and audio-visual

-materials- appropriat
. the program.

for the students enrolled in -

‘@ An educational climate that is_conducive‘to'positive

.‘learning.

_® Emphasis on'attitudes'regarding safe practices.fk

. Orientation»to employee rights and responsibilities.

e Student follow-up and additional program modifica—
tions based on thevfollow-up.

| (New Jersey Department of
Education, 1978)"

'Were-LEP_studentsltoxbe encouraged tofopt for'the full range of

vocational-technical courses,"th school Would find it necessary to

make the kinds of modifications

use of bilingualkmaterials).. Th

»:QualifiedjTeachersi-

.Vocationalftechnical schools

isted above as well as others (e. g.,

ese modifications have not generally‘

v'occurred'in vocationa1~technica1'programs in Nem Jersey.':

tend tovlack'teachers'and—aides with

bilingual and'English as a}second language;(ESL),teaching skills, and

‘bicultural knowledge. Mbreover,-when teachers and aides are recruited;

little attention is given to 1dentifying people mith this type of -

vbackground.
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8. Community Involvement

'In_general, schobisghave not found'ways'toiinvolve_community
resourcesgin‘the education of LEf:students;v Because of»this-parentsn
’teﬁd to:be_unaware of various career’optionsband'thus.arebunableyto‘;'i
offer SOundveducational guidance to"their'children. .Businesses tend ’
to become frustrated in trying to‘developiprograms Which‘satisfy their
needs and ohjeétiVes-and those of‘the school *i Finally, schools have
tended to all ‘but ignore the capabilities of community—based organiza-
tions which often have considerable experience in working with LEP

! students and. adults.

[

9. Evaluation of-Student»Progress and Brogram:Effectiveness:,
No onelperson in theVschool monitors_hov'well the'needs of individe

: ual’and groups of'LEP_students are met._'In part, this is because
vocational—technical education tendsito’focus onilabor‘narket needs in
the»community'rather_than onbindividual needs of -students. :Student—“
centered;evaluation procedures vouid require’schools to make a number‘
:of adjustmentsi(e.g., defineiinterim Studentioutcomes, measure:attain—
mentFOf these outcomeS).b | |

10. Educational-Team'Work in the School

Inadequate coordination’anong v0cational prograns,lhilinguai‘and
hESL courses, and traditional courses and programs 1imits LEP student
>success; The basis for coordination is stated in ‘the DVECP model as:

@ Vocational education programs devote a reasonable

amount of time to related learning, which is aca-
demically oriented. "Regular" students are.

*Notable exceptions are found in cooperative education, school to work ‘
linkage programs and apprenticeship activities.
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"expected to have masteredxthe:basics in communica—"
tive and computation skills which are necessary for
them to function in related vocational classes.

@ 'Normally, educationally disadvantaged students are
deficient in at least one of these academic areas.
- Therefore, special emphasis must be given to improve-
ment in academic areas at .every opportunity if these
students are expected to succeed vocationally. o

° Ideally, such academ c improvement can be - accomplished
‘with a coordinated effort by specialists in related
- disciplines. This team approach, using the student's
vocational interest as its base, helps to develop
the educationally di advantaged in a suitable '
_climate.

@ No matter what appro ch is taken, it must not be
" construed that the vocational education program is a
,replacement for basic academics. ‘Vocational educa-
tion programs are generally so challenging to
' educationally disadvantaged students that they are
¢ motivated to appreciate the need to succeed in -
v‘academic classes.- : :
= (New Jersey Department of
Education, 1978)

‘The next section of this'report illustrates the range of programs and
practices that might be useful in co#sidering changes in New Jersey

schools. e v




PROSRAMS AND'PRAc'ficEs IN‘THE UNITED STATES WHICH ‘, :
ASSIST LIMITED ENGLISH PROFICIENT STUDENTS TO BE SUCCESSFUL
JIN EDUCATION o
| ferhaps as many as 100 documents and reports accumulated as the.task
force tried to find relevant statistics, answer‘questions, and identify and .
vconsider factors important to LEP student success._ Many of these resources o
included descriptions of programs conducted through the efforts of colleges,l
school districts, community—based organizations, and businesses. The task
‘force reviewed these resources to learn about various programs and the
kinds of practices they employ in assisting LEP students and adults.
The chart displayed on the next four pages provides information about
programs whlch were selected because . : v‘ J |
l;l'published information about them was available,y 1g4
}2. fthey have distinctive characteristics. o
3. the1r strengths and weaknesses were discussed
'haThe chart g1ves a summary of the overall approach, purposes,.and
-distinctive practices for each of eight programs.* While these programs :{:'
;_are not representative of all such programs in the same way ‘as-a statistic-':
ally sound sample is representative of ‘the population from which it is
: drawn, they suggest'; |

e a great deal of variability exists from program to program in terms
- of means and ends S

° relationships that occur. between schools and community organizationsan .

or schools and colleges probably occur through idiosyncratic and
.'Ypersonal interactions rather than through any systematic planning
~ or matching : .

) *This information was taken from a variety of secondary sources, some
“of which are three to five years old. As a result, some information may
‘not be as current or as accurate as would be desirable..
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. Program

Barrio Youth Project

4'?hoen1x, Arizona "

Hieﬁehie'ﬁotld of Work .

Program -

SELECTED PROGRAMS AND PRACTICES

Overall Approach

Youth club operated out-of-school by
a non-profit community organization
offers total person oriented (recrea-

* . tional,-cultural, work experience,
counseling) training, and placement
in unsubsidized, part-time jobs in
the private sector.v

Serves. 14-21 year old Hispanics

Boys'* Clubs orgénizatioh.oﬁerates,efter:
school program to recruit and personalize

t in unsubsi- -

Purgoseslobjeetives

_#. Help youth acquire job-seeking

skills, positive self-concept,
positive work habits, ability
to. cope with cultural differ- -

" ences, and entry 1eve1 job
skills.

- @ Provide an environment tﬁat sup;_

ports the needs of the total
1ndividual. .

) Help youth acqulre job-seeking .
skills, work ethic, and positive

elf-image.

Distinctive ftectices

Peer recruiting used to attract.
new participants .

' Community ‘survey used to'assess

needs ‘and ‘identify ways to provide
services to meet needs.;

Special counseling for teenage :
unwed mothers.

Action plan developed fot each

.psrticipant.
'Participants given vork ‘experience

in non-profit organizations for

-three to six month periods.

Extensive referral systen. with
other service agencies.

iPartlcipants may remain: 1a club
‘after being placed in private joba

- Recruit, thteﬁgh mailings, tele~

phone, media, and home visitsr

An..‘l-l £s-must a -g_rn.n—

Boston, Hasu-chusettee

_preparation for “job pl

dized, part-time jobs 1n the private
sector.,

'Serves: '16-19 yeaf old English speaking~

Hispanics, many of whom have involve-

‘ment with the court system.

survive—a-s

1ng interview and Engliah language

. reeding test to enter program.
“.Bilingual/bicultural instruction

conducted in discussion/dialogue
style.‘

Appliea hard _and fast rules regard-
ing attendance and discipline to

youth in the program.
'Quality control session which'

serves as a final examination
serves as. a neane either to have
participant go for ‘a‘ job interview

- .or to obtain5remedinl,nssietance.
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Program

Hispanic Vocaticnal Explora-
tion Project
‘New London, Connecticut

- Hispanic Vocational Education

Mercer County, New Jersey

Overall Approach

Community agency offérs a career and.
vocational exploration program to-
students on an after-school basis at

a regional vocational-technical school.

Serves: Hispanic youth, ages 13-21.
Program experience suggests that
eighth grade students should be
able to benefit. ’

The Mercer County Vocational-Technical °
Schools, Mercer County Community College
and Puerto Rican Congress of New Jersey

collaborate to offer vocational training.

Serves: Spanish speaking out-of-school
adults, .

Purposes/Objectives »

Help participants learn abontldiffer-

ent vocational possibilities prior to
‘making firm decisions about careers.

Help participants to engage in self-
examination.

Help participants understand the
importance of sex equity.

. Help students to learn basic skills
(reading, writing, computation).

Help students adjust to the dominant
culture. . i .

Help students consider alternative
job and career options.

Train and place students.

Distinctive Practices

Recruitment conducted by means of
special assemblies in the school
and radio and newspaper announce-
ments. ‘
Represents collaboration among the: -
junior/high school, the regional
vocational-technical school, and
the community organization.

Students driven to and from the

vocational school.

Students participate ‘in hands-on
experiences in different four-week
shop courses.

Shops include visits to actual

worksites in, for example, s boat-

yard or construction site.

Student participates in career ed-
ucation forums with Hispanic role
models related to his/her educa-
tion and employment experiences.

Provide bilingual vocational edu-
cation through a division of labor
where the community college »
teaches basic skills, the communi- -
ty agency provides guidance, and

- the vocational school trains.
Provide career and personal coun=-

seling that emphasizes adaptation
to the douinnnt culture.

Provide shop options in welding,
clerical/office skills, electronics
servicing,” and machine shop. -

Provide basic skills instruction

" through 1ndividualized instructional

matetials.

Allow students to take shop courses.
available in other agencies.



Program

Radio Cadena
- Granger, ‘Washington

Housing Program

Los Angel'es., California

_Serves:

St
Overall Approach

» ﬁe}nepfofit organization offers illiterate --

unemployed migrant farm youth training
for full-time jobs in a non-traditional
field.

16-19 year: old Chicano migrant
farmworkers, inost of whom are married
with children, have criminal records,
.and are high school dropouts. Some
neither read mor write in English .or
. Spanish.

Non-prnfivt'borganizat-ion offers women
classroom training and work experience.
to enter into full-time jobs in a non-

- traditional field.

Serves: ]..6—21:“ year old Mexican-American
women, many of whom are school drop-
-outs and unemployed. .

Purposes/Objectives '

Provide tfaining and wofk experience -
leading to job placement in radio
stations.

Help youéii' to retain Spanish language
and -become involved in Chicano issues

“and organizations .

llelp youth to build self—esteem and
sense of personal agency (i.e., they

.can learn difficult things and affect

what happens to them in. positive ways).

Provide training and ,work experience
‘leading to job placement in the hous=
ing industry..

'Pocus on one induetry facilitates

learning of terminology.related to
many jobe in real estate, banking, -
housing inspection, etc.

Help youth to 1earn self-'worth and
: confidence. .

Distinctive Practices

vl’ocus participents on Spanish lan-v‘

guage néws and Chicano comunity

) involvement .
_Offer ‘day -care services.

‘Offer academic credit to encourage
participants to return to school.

Flexible schedules and curriculun. :

Participants attend 40 hours of -
classroom training each veek for
six weeks. : 3

Y Classroom training is - fouowed by -

four months .of work experiencepin .
housing-related public séctor jobe.;

Intensive and con:inoue counseling
provided for personal, enotional.
and eocial problems. . =~ .

€.

Help youth to be more assertive..

'—Sttict ‘rules and regulations ) ‘

enforced .for participants.
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Program
‘Hu.lti-CulturaI ‘Ethnic Total

Person Deve’lppment for the
Limited English Proficient

- Newark, New Jersey

Parents Can Be v“I'utors
Miami, Florida

Overall Approach

. Non-profit organ:lzation offers a wide
_range of courses leading to the GED.
and a number of vocatiunal occupations. -

Setves. In school (middle and high

school) and out-of-school Hispanic
- LEP youth and adults (ages- 12 to
© - 58). )

Florida International University offers

a program to assist parents to tutor
their children in the baqic .skills.
Program is conducted through coopera- -

“tion with the public schools.

Serves: Parents of Hispanic students

" (grades 3, 5, 8, and 11) who pér=-
form poorly on state assessment
‘tests in- the basic skills. -

Purposes [Obj ectives

- Multi-purpose program helps parti-

cipants to obtain English language
skills, social and moral values,
Spanish as a second language, and
vocational skills.

Help participants to value voca-
tional-technical training.

Help pnrt:l.cipants to make psycho-

logical adjustments to the commu~ '

X _nity. .

" Train parents to ‘provide academic

tutoring to their children in mathe- '

‘matics, reading, and writing.

Help parents to understand and better

relate to the éducational systen in

the United States .

Encourage_parents to become more
actively involved in the entire edu-

" cational process.

Distinctive Practices

Place partiéipants in furtimer
training and/or academic educa-
tion.

offer courses léading to GED,

Emphasize the value of hands~on
experiences in vocnt:lonal train-

-ing.
- Emphasize learning a trade dna

learning_ English simultaneously.

Use an English/Spanish '-stu.den‘t
career interest profile. -

Collaborate with schools .to iden-
‘tify students who performed poor-

ly on state sponsored basic skills
tests. - .

.Send letters to pnrents.' Letters

are signed by principal and uni-
vetsity-based ptoject- director. °

Use university students to work

" with parents in the use of methods

and materials. )

Provide parents with bilingual

materials that are used to tutor
children in. the home.



® parents ahd'businesses_are'underused resources.
‘e community organizétions are a potentially useful resource.

The next section presents task force recommendations.




RECOMMENDATIONS FOR IMPROVING VOCATIONAL EDUCATION
' FOR LIMITED ENGLISH PROFICIENT

IPre§IoueEsectiens of‘this.report con31dered.ﬁaetOrs thaﬁIlimit the
Iiﬁited'Eﬂglish:proficieneretudent in pﬁrsuiﬁgia vocationaiéteehnieal
educatien'aﬁdNﬁractices that mIght be usedvto'overcome sqchvlimitafiens.»
Ihe task'fo:ceIsOehalféis”of these—feetors and practieee suggeSted reeomheﬁ—
,datiohs:fof‘iﬁprqviﬁg roetioﬁel;educatienfffograms for Iimited EnglishJ‘
ﬁroficienp stddents.' Geﬁerel aﬁd specific recomﬁehdetiens are-ptqvided,in
this~sectien;' Oﬁher recemmeﬁdatione eonsidered'by the tesk force es havingbb

‘e somewhat less prierity are listed in Appendix B.

General Recommendations (G.1 - G.4)

G.1 Eerly Attentibn te'theﬂLimited English Prbficient Student’

Far too. many 11m1ted Engllsh profic1ent students are alienated from
the1r high school One indication of this is the Eumber of»sfudents‘wbo
attend school and»are.uhable.to benefit from the eveilable_educa;ioﬁal
bpfograms and servicee.'_Another,indication‘is the number of,studentszho‘»
have "dropﬁed out." o

| The.faCths»thet:give riee_fo these conditions, hbWevef;'do pde‘
o;dinarily'originate In ;he High;sehodi. They begin, fOr'meny studenﬁs, in
bthe eerly'grades when major edueationai_needs emerge,and ere enmet.v Such
influeecingxfecfors efe magnifiedNaﬁd reinforced:as*the stﬁdent continues
iﬁ school. | |

The task force believes it crucial that ‘the identiflcetion of 1earning
,‘needs, 1nterests, and ab111ties and the development of responsive program—
ming occur early in the educational experiences of_the 1imited English

proficient student. -
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G;Z, Vocational Education and Long-Term Business Needs '

The' State of'Neprersey should br

 system into Closer'alignment with long
vprocess'should be built upon analysis'

of job potential. It is possible that

high technology is an area of'laborfma

viability f0r~busineSS’organiéations.
‘tions. qStill.another mightwbe in comp
'strategies to_reach,different‘1anguage
- . The task force believes that‘voca

limited English proficient students be

other areas in the mainstream of econo

\

G. 3 Commitment to’ Staff Development
| During the past ten to fifteen ye
proficient students enterlng ‘the schoo
‘ also has heen an increased diversity.a
students’helong;' | | N
TThe»schools havebattempted_tolres
have,underinvested in allocating staff
‘ing -classroom\materialsg counselingva
ing thefknowledge;‘skills and sensitiv
,Vfand administrators.' As a result,fscho
‘than they should[he.‘ |
| .‘ihe task'force believes that the
the schbols iswlocal investment: in the
skills, and‘practices that’support-the

proficient student.
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ing:thejVoCationalieducation delivery‘-
-term labor'market_needs. This

of labor market needs'and\assessments
such'analySis‘might Suggestfthat
rket need which appears to have
AnOther might be infservice”occupa-
anies”that-use_segmented—marketing‘
/culture groups. |

tional education could help many

come productive workers in these and

ic development in New Jersey.

rs, the number of limited English
s has increased markedly. There

ong the ethnic groups to which these

pond to demographic realities; but
time and funds tQ‘, preparing/adapt—
nd guidance,of’students;:and develop-
ities of’teachers,.guidance staff,:

ol{programs.are far less effective

cornerstOne for real improvement in
development of staff perspectives,

education of the limited English




G.4 Resource Use in a Period of Resource Decline

In a time when the level of resources available to each community is
decreasing, schools‘cannot afford to‘be isolated from the eommunity-at—larget

It makes edueational,and economic sense for each local community to discouer

~ ways to coordinate and adapt the use of its own resources.

Such a belief can be translated into action by the local community in

‘a number of ways. . For example, schools can meet with businesses and

community-based organizations to identify and pursue goals of mutual
interest. Comprehensive high schools, vocational schools, and community-
based_organizations can meet to'identify ways to coordinate the use of

resources in relation to the needs of the "whole student."

Specific Recommendations (s.1 - s.8)

- The first group of recommendations focuses on career counseling/guid—

ance on a K-12.basis. The second group considers the school program K—12.

The third group considers vocational school programs and operations. The

fourth group of recommendations relates to the need for the State of New |

Jersey to provide statewide leadership.

Career Counseling-and.Guidance (K-12)
.~ 'S.1 The number of people who have both'career counseling/guidance
’ skills and adequate understanding of the educational needs of
limited English proficient students and the cultural strengths
and values of different ethnic communities should be increased.
This may be accomplished in different ways. ForseXample, in some com-
munities, people with requisite skills and understanding’may'be recruited

to work with one or more schools on a full or part-time basis. In other

communities, people with only some of the requisites may'be.recruited-and-
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Lsubsequently educated/trained to work in:theVSChool
flylfunction may involve four—year colleges, community colleges, community—based»

'~Torganizations, and the school district .

8.2 An adult mentor with requisite'and understanding‘should*be5i;'
‘,; assigned to work as an educational advocateywith each~1imited,\

English proficient student.

"-Q, The mentor would be a volunteer who would begin work with the parents

.. of one or more students in the elementary school

If the relationship

wproved rewardlng, it would continue until student graduation from high

"school The mentor would see that the

school provides up—to-date assess—‘

i;ments of the student ) interests, aptitudes,'and school performance ‘and "

=‘that these assessments were taken into

account by the school program."A'r

‘p,major part.of the mentor Job would be towstrengthen'the'parentfrole-by:>

:»'(1),providing parentsﬂwith tools-and‘insights and (2) reinforcing the

- the child. .‘

e notion that it is the parental responsjbility to’ guide the development of

| Any number of different kinds of people might perform the mentor role.

3For example mentors might be teachers, parents, communlty college students,

"f'high school students, members of community—based organlzations, or employees,

o -of business firms or government agencies.

'T,High Standards and Educational Program= (K;lf)'”'

S 3 The educational program should emphasize the standards of ’

- academic quality appropriate

for all students and the needs and

interests of the limited English prof1c1ent student. B

Both purposes can be met by including the mentor, student, and parents o

- jin preparing an educational plan for the student.

E guide, not a formal document. »»

h The plan would be a

It would include;short andxlong-term,'

.objectives and specific means to attain thosevobjectives; .
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S 4 The educational program for each limited English proficient .
‘'student should take full advantage of alternative learning
settings and learning resources.,. o

‘ The school should take advantage of the fact that student learning

'takes place in many different settings. For one student these settings“‘

might include school and neighborhood clubs. For another, they might be«f_.

the Girl Scouts and a- little league softball team. Thus, the school can:

. encourage teacherS‘to‘plan student activities»that relate and.reinforce ‘

e

‘school and out-of-school learning experiences.‘.¢vb’r'”

The school also should take advantage of a broader range of learning

"resources for the limited English proficient student. 'These resources.»"*
'vmight include peer and adult tutors, English vocabulary development mater-

_ ials, and bilingual curriculum materials.-

VocatiOnal‘School Operations and Programs-

S. 5‘ The vocational school should conduct an: active marketing-out—f
reach program to attract 11mited English proficient students._

This program should be targeted to students When ‘they are of junior
high/middle school ‘and early high school ages. The vocational school ,‘:
should make it clear to. students and parents that it wants limited English
proficient students to enter and succeed. . . ‘

S 6 The vocational ‘school should use: traditional andinon-traditional |

assessment procedures- to determine the. suitability of the limited

, English proficient student for entry into its vocational programs. X

These non-traditional assessment procedures might include native

_language performance tests, evaluation of the student work samples, and S
'observation of student hands-on performance tasks. The mentor could help

the school to create a suitable adaptation of the assessment process.: o




'V'state might involve educators, ethnic

- . ‘recommendations. These efforts might,

' qunds for the development of college -c

8.7 ’Thevvocational schoo1TShou1d’conductVperiodic discussions with *
- the comprehensive high school, community-based organizations,
community colleges, and employers. ' -

These dialogues should result in a better understanding of the needs =

and problems of other organizations and," in some - instances, the mutual

definition of goals and courses of actlon (e g., collaboration in develop-”

ing staff sensitivities and skills, id‘ntifying suitable 1earning materials

for use’ in the classroom, sharing bilijgual guidance staff)

o State Leadership

8.8 The State of New Jersey shou

rd provide 1eadership in seeing that
o e task force recommendations a

e achieved.

in several mays.b For example, the

inority leaders, business executives,,

This leadership might be exercise’
:and state and,localrpolitical leaders.“n devis1ng strategies to achieve the
" for example, focus on Ways to
,recruit and develop mentors. Solutionf would give attention to such
factors ‘as the;education,jtraining, an /incentives for people to perform
" such a role.,f“ S | | B | |
‘ The state also might prepare a pl n mhich‘integrates and'coordinatesi"
;efforts to train and educate mentors w th those designed to tra1n and
educate school teachers and administra ors. The state might also provide
‘ ‘urses,vinservice courses, spec1a1
curriculumrmaterials, andlresearch. anally, the state should prepare and
disseminate information toiimprove.undlrstanding in 1anguage minority
;communities about what can and cannot be expected from vocational

education. ) -:_: __'l:» - ";v.f, S ‘i",‘ *-”{,f' ‘:=.T-3' o B gqis oy
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: Improv1ng LEP Access to Vocational and Career _
Educatlon. An Annotated B1bliography of Selected therature

Adams, S. B., & Taylor, S. P. A project .to provide teacher training and
resources for vocational -educators of limited English-speaking students: .
An assessment of needs, programs and instructional resources.  Final report.
Bowling Green, Ky,: Center for Career and Vocational Teacher Education,
Western Kentucky University, 1979. (ERIC Document Reproduction Service
No.‘ED 181 283) . : : : h '

- This project was dev1sed to (1) 1nform Kentucky educators of the need
~ for ‘an English as a second language programs and bilingual vocational
programs, (2) provide training for teachers, .and (3) establish infor- -
* mation and resource centers. To carry out these goals, five regional
- workshops were held, four newsletters were sent, a resource and tech-
nical assistance center was established, and a b1bllography was put
together. Two teacher tralnlng models were also developed.

ASPIRA, Inc. .Trends in segregatlon of Hlspanlc students 1n maJor school
districts having large Hispanic.enrollment: ' Analytic report, Volume -III-A.
Final report. New York, N.Y.: Author, 1979. (ERIC Document Reproduction

: Service No.. ED'190r272) ’ . ' , S T ’

' Analys1s of data for 1968-76 from the Office of Civil nghts 1nd1cated
a high degree of Hlspanlc segregation. In"1976, nearly 80% .of all"
Hispanics enrolled in U.S. schools were in less ‘than 5% of the nation's

school districts, a level of segregatlon nearly tw1ce that of blacks
for: the same - year.

ASPIRA! Inc. Trends in segregation of Hispanic students in major school

" districts having large Hispanic enrollment:  Appendices to analytic¢ report,
Volume III-B. Final report. New York, N.Y.: Author, 1979.  (ERIC Document -
: Reproduction'Service‘No. ED 190 273) ’ '

This volume contalns materlal pertlnent to the conclu31ons of the
study. :

ASPIRA ‘Inc. Trends in segregation of Hispanic students in major school
districts having large Hispanic enrollment: Bibliography: General and
legal, Volume V. Final report. New York, N.Y.: Author, 1979. (ERIC
Document Reproductlon Service No. ED 190 275) ' B

- This is a- b1b110graphy llstlng resource materials used in the flve
volume study. - Most references are of 1970 5 vintage, ‘but a few are'
as early as 1952 '
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- ASPIRA, Inc. Trends 1n'segregation of'Hispanic students in major'SChool‘ o

v‘districts hav1ng,1arge Hispanic enrollment: Desegregation and the Hispanic o

. in America: An overview, Volume I. Final report. New York, N.Y.: Author, =
j '1980 (ERIC Document Reproduction Service No.. ED 190 270) : '

This volume of a five—part study reviews relevant litigation and
1egislat10n since the 1850's and notes a negligible effect on Hlspanic
desegregation.7 It describes desegregation effects in areas such as:
achievement, abllity grouping, dr pouts, and billngual serv1ces.

g ASPIRA Inc. Trends in segregation of Hispanic students in major school
districts hav1ng large- Hispanic enrollment° Ethnographic case studies,
- Volume II. Final report. - New York, N Y ' Author, 1979 (ERIC Document
: Reproduction Serv1ce No. ED 190 271) ' C AT Lo

' This volume of a five—part study hows that school desegregation has
© not'led to a greater ‘understanding of Hispancis.v After desegregation,
' Hispanics are less likely to find| themselves in supportive: educational
'"3env1ronments Court ordered plan, sometimes terminated bllingual o
programs.'1 : o

AASPIRA Inc Trends in segregation of Hispanic- students in major school ,
.:dlstrlcts having large Hispanic enrolﬂment "Sample 111, Volume IV, Final ‘
- report. New York, N.Y.: Author, 1979. (ERICfDocumentfReproduction Service

' No. ED 190 274) S o oo e L -

’~This volume»analyzes'20 school»dvstrlcts in. 10 states to determine _
~ 'patterns of change in the Segreg'tion of blacks and Hispanics between
1963 and 1976. Black segregation was found to be higher than Hlspanlc
segregation but, black segregation decreased significantly more than
.Hispanlc segregation. ‘ T IR

_ Brown, G. H., Rosen, N. L., Hill S. .y &'Olivas, M A. The condition of
~education for Hispanic Americans. ‘Wa hington, D.C.¢ Nat10na1 Center for

fEducation Statlstlcs, 1980. (ERIC Document Reproduction Service No. ED
, 188 853) B . . . :

‘ “This report is a compilation of datafbn ‘the ‘educational participation
_‘_ﬂand achievement ‘of Hispanic Amerfcans. Information is provided about.
. the employment characteristics of Hispanic Americans and how. these
~ characteristics relate to level of education. The report is organized
. into four- chapters' .the fourth focuses on. the employment and unemploy—
~ment of Hispanic teenagers and adults.
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Cardenas, J. A, Keynote address: National Conferencevon the Education of .
‘Hispanics. ~San-Antonio, Tex,: .1978. (ERIC Document Reproduction Document, .
Service No. ED 182 066) S o R R VI

~Cardenas: feels that although 1n1tiat1ves on all governmental levels have
been directed toward improving Hispanic children's education, little
1mpact has been made .. He calls for‘leadership and coalition

‘Coleman, D. D. (Ed ). Experiential education'in the workplace:_ An -
annotated bibllography Columbus, Ohio: WNational Centerwfor Research

in Vocational Education, 1979 (ERIC Document Reproduction Service No.
ED 171 989) e ' '

This compendlum of references from many areas relates work experlence
to education. It 1nc1udes the reports of programs which have llnked
education and work :

‘Coleman, D. D. & Beckman,'C A.. The ecology of youth partlcipation in
‘work settings: Implications for linking home, school and work for facili-
“tating communication between youth and adults. Columbus, Ohio' National
Center .for Research in Vocational Educatlon, 1979. (ERIC Document Repro-
duction Serv1ce No. ED 198 291)

This study tests three hypotheses regarding how youth particlpatlon »
- in the settings of home, school, school activities, community ac-
~ tivities, work experience programs, and work may account for varlations

in scores on two scales. measurlng youth s perceptlons of their com— .
munication w1th adults.- :

Condon, E. C.: Special educatiOn and the. Hispanic child: Cultural"' .
perspectives... . Washington, D.C. Officeof Education, 1979 (ERIC Docu-
“ment Reproduction Serv1ce No. ED 192 506) : ' '

This report addresses issues specifically related to special education
and Hispanics, including: 1nappropr1ate placement, intelligence test-
‘ ing and language bias, cultural: -factors, national and state legislation,
~.and the current status of ~special educatlon for Hispanics.

~ Crowe, M. R., & Harvey, R. J. Learnlngrand retention ofuba51c'skills
-through work . .Preliminary investigation of the learning and retention of
selected reading and mathematical concepts resulting from student enrollment
in.a traditional learning environment and in a 1earn1ng—1n-work env1ronment.
' (ERIC Document Reproduction Service No. ED 198 293)

Thls is a dlgest of ‘an effort to 1nvest1gate the patterns of 1earning _
and retention of math and reading comprehension skills through learnlng
in-work and traditional learning environments. The report discusses .
research methodology, results, interpretation of the results, and
'recommendations for continued 1nquiry
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- uLs. Congress, 1980

"v~research.

_Development Associates, Inc:

Monograph

for bilingual training. Arlington,

Va.: . Author, 1979.

~ This monograph is intended to help

‘and others responsible for providii

~.-who are unemployed or underemploye
_.proficiency. Chapter One .deals wi

(ERIC Document Rep!

toduction ServicegNo; ED 181 990)

administrators, program planners )
ng a program for adults and youth
d, and who have limited English .
th organizing a bilingual voca—,”

‘tional training program; Chapter Two focuses on ‘adapting Engllsh for

~ reader instruction, and Chapter Th
-evaluations of such programs.

Drewes, D.: W.. The context: of vocationa

ree is designed ‘to help develop

1 education -- CETArcoordination:

* A state of the art report, Volume III,

Interim report.. Raleigh, N.C.:

1‘;Conserva, 1980. (ERIC Document Reprodu

tion Serv1ce No ED 185 379)

E This report examines the history
. .tional ‘education cooperation. ,It
- CETA .and youth legislation are di
in the hope of 1ncreasing coordin
and CETA.-- :

-;Crassmuck J & Greene, J.- Youth emp

d difficulties of CETA and voca-v’

;describes career education models.»

cussed Recommendatlons are made ~
tlon between vocational educatlon

oyment and education: Possible.

'federal approaches. Washlngton, D.C.

(ERIC Document R;

v'This is the budget issue paper fo
- Admlnlstration document describes
'_programs for youth educatlon and

"jGreenberg, J., Mazzocco, A,, &,Sauve,~
Rosslyn Va..' National»CIe
1980 : SR T

‘ Thls guide glves an’ overv1ew of c
"v‘education. A-list of grantee ins

"'Hanell AW, & Wintz, P W. Social

Congressional Budget Office,
production Serv1ce No 198 344)

f1sca1 year 1981 ' ThlS Carter ,l'

current and proposed federal
'mployment - :

(Comps ). Guide to current -
ringhouse for Bilingual Education,

rrent research projects in bilinguall
itutions and sponsors is included.

nd educational antecedents to'youth;

o unemployment.- Washington, D C.ff Geor

:_This study looks at. the employmen'
class of 1972 who" did- not continue
‘the period 1972-1976. The effect
~attributes, educational experienc
persons on blacks and Hispanics,

~the- population are examined. h

£

',Harrlngton, T. F. ‘The applicability 0

e Washington Univer31ty, 1979

and unemployment of members of the

.education beyond high school during;a"

of family background; personal

es, and the influences of other

nd on male and female subgroups of

development with Spanish speaking_clie

nts.

the Willard Modelfofwyocational'
Unpublished manuscript, .

Northwestern University, 1979 (ERIC”D

ED 189 482)

 This study 1nvolved the translati

~the Harringtonlo Shea system for c
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ocument Reproduction Service No.

on;into Spanish?ahd'application of

areer decision-making. Subjects o



. were Mexican-Amerlcans, Puerto Rlcans, Cubans, and South Americans '

The model suggests that a 31ng1e approach to the examination. of ca- v
reers, applicable to all people, is less likely to result in dlscrimi—-'
natory practices. Lo

Hurwitz, A. Bilingual vocational instructor training. Information series
_No. 201. Columbus, Ohio: National Center for Research in Vocational..
Education, 1980 (ERIC Document Reproduction Service No 'ED. 186 607)

;This report discusses the background needs, and maJor 1ssues in
preparing bilingual vocational instructors. . It examines the b111ngua1

" vocational, and instructional aspects of the role; provides an overview
of eight significant . tralning programs, ‘and discusses 1ssues 1nvolved
in de31gn1ng training programs. E : : '

Kean College'of-New Jersey. National workshop»to'inCrease Spanish—speaking'-
American participation in vocational education at all levels. Final report.
Union, N.J.: Author,»1976.  (ERIC Document Reproduction Service No. ED

146 440) S, I o TR

This prOJect was established to determine the needs of Spanish—speaklng
j;students with. 11m1ted English proficiency who are enrolled in vocatlonal
- education. F1ndings from three’ regional workshops were used to- formulate

31 recommendations dealing with recruitment, program development, and
personnel development. o :

Lloyd, S., Tholen, S.,--&,Todd_,-R. D. Bilingual vocational education.
curriculum development. New York, N.Y.: Department of Technology and

Industrial Education, New York: University, 1979 (ERIC Document. Repro—
duction Serv1ce No. ED 192 039)

ThlS handbook describes the process of developing currlculum materlals
- for students that have limited English proficiericy. The seven modules
of the book include: an introduction to bilingual educatlon in the
. United States and the role of the teacher of bilingual students, general
curriculum development principles for vocational education, procedures
for writing materials in simplified English, the translation of ma-
terials,. con51derations for testing: minority students and constructlng
.11nguist1cally fair tests, and - resources for bilingual education.v

Lopez, V. Bilingual vocational program, part J. F1nal report. Crystal

City, Tex.: .Crystal City Independent School District, 1978 (ERIQ Document .
Reproduction Service No. ED 167 726) : :

The prOJect dlscussed in this report was des1gned to develop competence
in business," printing education, auto mechanics, and industrial con-
struction in interested trainees. The target population was under—

- employed or unemployed adults; Seventy—five percent of the - tralnees
achieved the program's overall objectives including a demonstratlon of
communication skills in English and Spanish. :
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Macbeth, R; B. (Comp.). The challenge

of the eighties: Southwest conference

on the education of Hispanics.

Conference report.

Atlanta, Ga.: Department

of Education, Region 4,
192 968)

1980. (ERIC Document Reproduction Service No. ED

This report outlines the proceedings of the conference, identifies

critical issues related to Hispan
mendations presented to the Unite
Also included are suggestions for
Mertens, D. M., McElwain, D., Garcia,
participating in vocational education:

ic education, and lists recom-
d States Secretary of Educationm. .
parental involvement in educationm.

G., & Whitmore, M. The effects of
Summary of studies reported since

1968. Columbus, Ohio: National Cente
tion, 1980. (ERIC Document Reproducti

This report identifies and_summét
1968 to 1979. It deals with the

r for Research in Vocational Educa-
on Service No. ED 199.435)

izes vocational education studies from
following areas on vocational education

ion, and three ancillary affects - plans
hemselves, and civic activity. ‘

graduates: employment and educat
for college, feeling good about t

The dynamics of learner needs and
National Center for Research in
ument Reproduction Service No. ED

‘Miguel, R. J. Youth in the workplace:
work roles. Summary. Columbus, Ohio:
Vocational Education, 1980. . (ERIC Doc
198 290) | '

This report summarizes a study in which the objectiVe‘was to develop an
instrument to classify experiential education programs according. to the
relationship existing between workplace role expectations and learner
needs. o ' : o

the workplace: The dynamics of
al report. Columbus, Ohio: National
cation, 1980. '

Miguel, R. J., & Jipp, L. F. Youth i
learner needs and work roles. Technic
Center for Research in’YOCational'Edut

velop an instrument to classify experien-
-one programs in six schools were selected
he instrument. The report implies the

The goal of this study was to de
tial education programs. Thirty
for the final pilot testing of t
need for further research.

Critical issues for policy and
National Coalition of
(ERIC

.Mdntiei, M. (Ed;). Hispanic families:
programs in human services. Washington, D.C.:
 Hispanic Mental Health and Human Service Organizations, 1978.

Document Reproduction Service No. ED 182 098)

is collection look at various aspects
anic communities. Nearly all of the
s Hispanic populations are discussed.

The eight papers presented in th
of the role of the family in His
authors are Hispanic, and vario
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~National Clearinghouse;for Bilingual Education. English as a second'
language. Bibliography: Adults. ‘Rosslyn, Va.: Author, 1978

» Thls b1bl1ography focuses on materlals for teachlng 11m1ted Engllsh stu-

' dents of high school age and over. It is divided . into six parts: general
text, vocational materials, employment and surv1va1 skills, pronunc1at1on -

'-materlals, tests, and teacher s aides.

NationaI‘Clearlnghouse for Blllngual Education. Workingﬁwith*the hilingual
communitz. Rosslyn Va.f Author, 1979 S

‘This book contalns f1ve papers deallng with parental/communlty 1nvolve-
ment in bilingual’ education. They include: - (1) a discussion of
'1parenta1 involvement in the light of legislative and judicial issues; .
-.(2) a description.of a program designed to train Hispanic parents as '
leaders, (3) a descrlption of parental contributions to a successful
‘'bilingual program, (4) a summary of recent research identlfylng the
-roles and functions of parental advisory councils, and (5) an examina-

" tion of the need" for parental partlcipation and strategles for such
f‘1nvolvement." : :

'_.National Comm1ss1on for Employment Policy Increasing the earningi of -
dlsadvantaged women. Washington, D.C.: Author, 1981.

ThlS document 1nvest1gates the d1ff1cult1es of ‘white, black and Hispanic’
- women in. gaining entrance into the JOb market. In its recommendatlons,
~the report focuses on the government s part1c1pat10n in vocat1onal educa-
tiom, and employment and tralnlng programs.

’vNational Council of LaRaza.. Hispanic youth employment: Establishing a -
. knowledge base. Knowledge development report 10.l. Washington, D.C.:
U. S. Department.of Labor, 1979. ' '

'This study analyzes data, discusses characteristics of Hispanic youth,
and ‘reviews the-literature on the barriers to employment for. Hispanic

youth. It recommends a comprehen31ve study on the current market
. 31tuat10n. ‘

National Instituté of Education. Conference on the'eduCation and occupational -

"~ needs of Hispanic women: June 29-30, 1976, December 10-12, 1976. Washington,
D.C.: Author, 1980. SRR

This volume. 1nc1udes the papers presented at the National Instltute of
Educat1on (NIE) conference on the careers of Hlspan1c—Amer1can women.,
They discuss policy, research, and soc1al concerns. Career. and vocatlonal

education are suggested as answers for. meet1ng the needs of H1span1c- :
Amer1can women. : :
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_‘New Jersey State Advisory Committee, U.S. Commission on ClVll Rights.

"vHispanic~participation'inﬂmanoower‘brograms in. Newark New Jersev.,{‘

Washington; D.C.:

Commission on Civil Rights, 1976

.5'This:rev1ew foeuses on the partic1pation of Newark's Hispanlcs as
. clients, advisors, employees, ad

~ city CETA funded manpower programs.
study, continue to be inadequate y represented.

inistrators, and policy makers in
Hispanics, - according to the .
Recommendatlons -

. to increase: their partic:Lpation ate in manpower programs are

New Jersey State Department of Education.

1nc1uded

education on Engllsh acquisitlon in N

The 1mpact of blllngual

K 1981,

».AThis statew1de study 1nd1cates si

. that third year bilingual studen
-:shows that bllingual programs en

‘New York University, Department of Te'
“Vocational.and bilingual curriculum de

_language acqulsltion. ‘In.all gr

w Jersey. »Trenton N. J'f» Author,

Lgnificant achlevement in Engllsh '
de levels tested, results .showed

s made significant gains.
ance English skill development..

hndlogy'andvlndustrial Eduoation:ia
velopment: . A ¢ooperative effort. -

Final report.

New York; N.Y.:

" Service No.
' This project modified and transl
‘for bilingual students: and limit
“also documented the process of m

Autho
- ED 177 292) L

‘The search for suitable curricul;

'y Dod. (ERIC Document Reproductlon

ted vocational education curricula’
d English speaking students. - It
terial modification and translation.
materials 1ed to ‘the identlflcation

,Hof materials 1n a number of dlfferent areas.vw

Nuestra Casa, Inc
‘New London, Conn. :
. No. ED 195 669)

Hispanic vocational explorationdprojectf

Final report.

“Author, 1979. (ERIC Document Reproduction Service

'ThlS pro;ect 1nvolved the enrollment of 20'Hispanic’youth"aged'13'21 ;

‘Offlc

in - an after school exploratory. vocationalkprogram;
'exposed to. four-week shops with hands-on experiences.
 were assigned bilingual counselots, and supervisors.

e of Youth Programs.-

A proflle 3f Hispanic youth'"

Students were

Youth knowledge

devel

opment report 10.2. Washington,

D.C.: Author, 1980

Evidence

The partic1pants:

- Thls report notes that the statistical data available on. Hlspanics is

. very limited because the population is ethnlcally diverse and geographi- -

cally dispersed.~ An attempt was| made to . find the most 51gn1f1cant data»
‘as rapidly as possible. The repprt. is an attempt to learn from the
available data and to begin a more sophisticated_analys1s -and study,
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Passmore, D. L. Chafacterlstles of unemployed youth.  University Pérk,
"Pa.: Division of Occupational and Vocational Studies, Pennsylvania State
" University, 1980. (ERIC Document Reproduction Service No. ED 190 858)

This report examines the characteristics of jobless youth in the.United
States. The scope and definition of the problem is. descrlbed ‘Recommen-
dations for '"next steps' are made

Rios, E. T., & Hansen, W. E. Career,and vocational development of bilinggal
students. Austin, Tex,: National Educational Laboratory, 1978. (ERIC
Document Reproduction Service No. ED 162 940) ‘

This is a review of research in career education concepts as they
apply to bilingual populations. Some agencies which produce
literature on the topic were also examined. The review notes that
limited research materials are available and points to a need for
expanded work in the field..

Roan, Z. R. Multi—cultural ethnic total person development for the limited
English proficient, 1979-1980: Final report, July 1, 1979 through January .
30, 1980. Newark, N.J.: Center for Occupational Education Experimentation
and Demonstration, 1980. (ERIC Document Reproduction Serviee No. ED 192 022)

This program combined vocational, communication, living and leadership
skills for persons of limited English proficiency. Over 400 persOns,
ages 12-58, participated. Results showed that the 1earn1ng of a
trade can be tied to the teaching of English. : '

Rose, M. (Comp.). But for'me it wouldn't work: Implications of experiential
education policy guidelines. Columbus, Ohio: National Center for Research
~ in Vocational Education, 1979. (ERIC Document Reproduction Service No.

ED 186 715) . g ‘ S

This document contains the proceedings of the inv1tat10nal conference
“in November 1978 which reviewed guidelines for experiential education.
‘The texts of presentations and’ d1scu531ons are included.

: Sandhu, H. K., & Wang, S. (Comps ). Guide to human resource files. Rosslyn,
Va. Natlonal Clearinghouse for Bilingual Educatlon, 1980. (ERIC Document
Reproductlon Service No. ED 191 285) '

The guide lists 40 hUman resource files in bilingual education currently
funded by publicly supported agencies. They are listed by state, city,
and institutional name. Geographical service area and 1nformation about
consultants are also noted. ‘
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- New Brunswick, N.J.;

~ Simcoe, A. L.':Vocational.eQual'access

research project:  Final report. ~

Education, 1979.
'fduction Serv1ce No. ED. 170 592)

"In a study conducted to identify'

* large number- of disadvantaged you
'»catlonal ‘education and to identif
;elements, two modes -of data colle
mailed to a national sample of 80
" teachers," etc., and a personal in
~of. 21 New Jersey vocational progr

New Brunswick Dej
Rutgers, The State Ui
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1iversity..;(ERIC_D0cument Repro-
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y specific program recruitment
ction were used. ‘A survey was
vocational state officials,

terview was held w1th a sample .

m administrators and counselors.

i Responses to the mailed survey indicated two main obstacles to:

. equal access:
‘sources. *
regarded disadvantaged students as

.Summer,‘G., & Zellman, G. Federal pro

inadequate guidance and’ inadequate financial re-
Responses to personal interviews suggested that educators

"high risks.

grams supporting educational change,”

"Volume VI: ‘Implementing-and sustainin

Santa Monica, Cal..“ Rand Corporation,

_ ThlS report discusses the process
in local school districts. Speci
of the Title VII program and to p

implementation. Spec1f1c reasons’
_lingual programs are explalned arx
:are given.. '

System Sc1ences, Inc. Needs, barriers

g Title VIL bilingual projects. T
1977.m A CE

of establishlng bilingual programs
al attention is given to the’ aspects :
olitical 1nf1uences that affect local -
for d1ff1culty in implementing bi-

d 1mp11cations for federal policy -

‘and ‘evaluation of secondary migrant

' vocational education:

~ An assessment ‘i

n the Southeastern United” States. '

‘Final technical report.. Chapel Hill,
Reproductlon Serv1ce No. ED: 176 108)

» ”Thls study indicated that there
. programs serving migrant student:
. led to suggestions for future ac
a comprehens1ve program tol serve
and interstate policy for. migran
.Vfort to develop ‘data about the. t
increase coordination between va
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.f.to maladjustment. ‘A questionnaire and a scale relating to cultural
involvement to behavioral adjustment in the classroom were developed.
‘The questionnaire was. admlnistered to Cuban and non—Cuban Hispanic

' h1gh school students.:’ o : : :

Torres - Reilly, M., Smolin, J. R .y & Orndoff C. Guide to professional ‘orga—
‘nizations. Rosslyn, Va.: . Nationavalearinghouse for Bilingual Education,
1979. R T A S

ThlS document lists organizations which can offer resources to educators
of minority language students., - :

'Troike,'R C.- Research ev1dence for thebeffectiveness of'bilingual education;
~ Rosslyn,. Va.: National Clearinghouse for Bilingual Education, 1978. (ERIC
.Document Reproduction Serv1ce No. ED 159 900) S

- ThlS is a study of 12 programs attesting to the effectiveness of ?,'
- bilingual educatlon. It concludes that a quality program can be
: effectlve for minorlty language children .

B Twarog, K. J . & Crow, M R.,,with Rose, M. Learning and Work programs

. Transitional educative cultures, Columbus, Ohio: - National Center for.:
Research in Vocatlonal Education, 1979 (ERIC Document Reproductlon Service
No. ED 1985 325) -

_ pThls is a comparatlve case study of -four: educatlon and Work programs
~ in. three. -geographic areas. An. anthropologlcal framework was used.

“ The . study examines the relationshlp of the education and work pro-.
grams as they relate to transitional educative cultures and work '
1nst1tut10ns S : :

,U S Department of Labor, Employment and Tralning Admlnlstratlon Emplozment
and training report of the President Washington, D.C. U, S Government -
”,.Printlng Office, 1980. , ' : - - '

'ThlS report summarizes President Carter s policy and reports on pro-

- grams for the. year. l979 and project proposals for the 1980's.. The. =~

.. document describes research, evaluation, and demonstration projects ©
‘completed between October 1, 1979 and - January 30, 1980 It also A
:1ncludes statutory reports and statistics. ‘ Lo

u. S. Department of Labor, Employment ‘and Trainlng Adminlstration. Researchf
and development projects., Washington, D,C 'U.S. Government Printing
Office, 1980. - o S

f ThlS volume summarizes prOJects funded by the Office of Research and
_ Development. . It includes all projects active on September 30, 1980 .
and all those completed between October 1, 1979 and September . 30, 1980¢_




Among those of particular interests are: Demonstration Program on :
' the Career Information System, Job Search Training and its Impact
“on Youth Jobseekers, Labor Market| Information and Job Search Skills
Program, ProJect STEP: Development of Testing of an In-School
Preparation and Information Program Model for Hispanic Youth, Dem-
onstration on Efficiency of Alternative Youth Program Approaches,
' Issues on Minority and Youth Unemployed: Programs for Persons of
Limited English-Speaking Ability. o : '

Wall, J. E. (Ed.), Vocational education for special groups Wéshiqgton,
D.C.: American Vocational Association, 1976. : S

This volume deals ﬁiéh the impact of vdcetionai education programs
designed for special groups. It|is divided into three sectlons
~an overv1ew, 'specific groups, and dellvery strategles

Wasson, L. E. with Mlguel R. J., & Jipp, L. F. Collaboratlon in experiential
" education: ‘A profile of participant expectations. Columbus, Ohio: Natiomnal
Center for Research in Vocational Edu ation, 1979. (ERIC Document. Repro—-
duction Service No ED 185 826) . o '

i This-study_identifies-motivation and expectations of experient1a1
education program‘pafticipan:s: parents, students, employers, and
school administrators. Participants were involved in 10 programs
in four states. Most expressed Enthusiasm for such programs.

Winkfield, P. W., Stock-Whitson, K., & Ripple, G. Bridges to employment:
Recruitment and counseling practices [for disadvantaged, unemployed out-of-
school youth in vocational programs. | Book one. Columbus, Ohio: National
Center for Research in Vocational Education, 1980, (ERIC Document Repro-
duction Service No. ED 187 925) - o

This manual is aimed at administrators, teachers, counselors, and others

who work with disadvantaged youth. . It highlights recruting and conseling
practices as they apply to the target population. It also gives specific
.recommendations in those areas as well as "benchmarks" to measure success.
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N e e

Additional Recommendations

Members of the task force suggested more courses of action than those

reported.earlier in this report as recommendations. These suggestions

also merit the attention of the reader. They are listed below in no

particular sequence,

Use successful peers to recruit and guide students and young
adults into goal-oriented success—experiences which are necessary
for entry into vocational-technical programs.

Develop in-service on-site courses and workshops for -school

 district staff. Have institutions of higher education and such

agencies as educatlonal 1mprovement centers (EICs) deliver these

. services.

Identify instruments that provide useful measures of interests,

~aptitudes and abilities for students of each language minority

group.

Show schools how to use methods in place of paper-and-pencil tests
for providing information about student qualifications for entry
into vocational schools.

Encourage schools to engage in active outreach activities with
parents of LEP students.

Improve the image of vocational education by conducting statewide
and local campaigns aimed at image-building. Vocational schools:

- must be sold as being just as good as the academic schools.

Encourage county vocational-technical schools to make unfilled

‘spaces available to LEP students. who live in other counties.

" Encourage teachers to see out-of-classroom settings as places

where learning occurs and to consider how to take advantage of
those settings when planning lessons. :

Use radio and telev131on to reach language minority families.

F1nd ways to help the LEP community to become more aware of the
consequences of sex role stereotyping.

'Find ways to have LEP students and role models interact.
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vInstead of new legislation which require schools to take a more
genuine interest in the LEP student, use a research-based appeal
that says: .we have evidence that if someone works with the
individual child, the child is more likely to graduate and
become employed ' - ) , _ ,

n'Find ways to achieve closer contact between the guidancc peoplc
and parents, and between the guidance people and industr1al
organlzations. : . .

Provide funds to schools to Support activitles for LEP students in
the: same way as funds are giyen for services to special educatlon :
'students. , .y : '

Provide parent effectiveness| training to parents of LEP students.
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A BRIEF HISTORY OF THE LEP TASK ‘FORCE -

Although the LEP task force held its inltial meeting. early in 1981
1ts antecedents began nearly a year earller.: In the spring of 1980 the
'Assistant Commissioner of the Division of Vocational Education and Career‘
‘ Preparation (DVECP), several of his staff and staff from Research for
v'Better Schools. Inc. (RBS), a private, nonfprofit regional educational' ‘
: research-and‘development‘(R&D).company. met to disCuss'ways:that R&D might
contribute to the solution of problems 1n providing effective transitions
for youth from school to work.‘ The A851stant Commiss1oner ‘indicated that
although there was'a greater demand for vocational programs in'New Jersey
than the schools could meet very few Hispanic students were. enrolled in
‘those programs. He believed it. important to f1nd out why this was true and‘
to identify ways not only to improve the access of these students to
vocational,programs, but to improve the quantity and quality of vocatlonal
feducation.services,available to-them.‘ he'discussed projects that his_staff
already had;initiated across the state_to help‘LEP Students gain access to
vocational services and.indicatedfthat these projects had notvhad'the |

vimpact env131oned for them. RBS staff agreed to commit the1r time and

o knowledge to bring R&D knowhow to bear on th1s problem.

' Much -of the rest: of 1980 was spent by the staff of the DVECP and RBS

trying to better understand the problems of Hispanic and other limited

RBS' participation was to be included as part of its New Jersey

- career preparation workscope which was supported by funds from the National
Institute of Education, United States Department of Health Education and

Welfare. - : . ,
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"'lems.

'”‘;practices.;
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.Tﬁb’veryigeneral conclusions emerged‘from the l980 experience;‘ One
was that the:problems‘confronting the'LEP'student were much,more complex
than“we'imagined»just a few monthsuearliera The'secOnd conclusion was that_
two different strategles for confrontlng problems and developing solutlons’
were needed The first strategy would have the state providewfunding to-i

k ' school d1stricts,'commun1ty colleges, and community-based organlzations to
plan and implement a variety of p110t projects., ' It was h0ped tﬁat pilot
prOJects might produce workable models and practices which could be adopted/

: adapted in other settings. The second strategy would have the state ini- :
tiate activities to understand the .lessons and experlences of researchers
and practitioners in New‘Jersey and.elsewhere,-,The results of these activ-

"ities could be used to"develop strategies that4might be‘undertakenwby_the
state to support local efforts tolimproVe‘vocational-technical education‘

for the LEP student. .

In December 1980, the DVECP h1red an LEP Coordlnator w1th1n the Bureau
. Aof'Spec1al PrOJects. She worked w1thAthe d1rector of that»bureau‘to plan,
| fund'and'monitor‘several:pilot:projects*«andito'form'a task forceitolr
prepare actionable recOmmendations. .The task force'membership was‘recruited
by the LEP Coordinator Who contacted agenc1es and departments that had
demonstrated concern for and expertlse in working With the LEP student.l
' The first LEP task force meetlng was held in February 1981 At this

.‘meeting, the task force adopted a. problem statement and asked the LEP

*Two organizational units in the New Jersey Department Higher of v
Education (Office of Bilingual Programs, Office of Community Colleges) also
initiated pilot projects, some of Which were planned and ‘funded in collabo-
ration: With the: DVECP. :
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Coordinatoriand a staff member from RBS.to serve as co-chairpersons for the
task force.' The problem Statement adgpted by the group is given ‘below.

The New Jersey Department of Education wants to build assur-
ances that all students receive appropriate career and vocational
-~ education services. There is evidence which suggests that
- students with limited English proficiency (LEP) are not taking
- advantage of these services|as much as they might. The New
Jersey Department of Education wants to develop a strategy for
improving this situation on|a statewide basis.

f career and vocational services .
s in New Jersey needs to be
These services include the ways
e aware of the kinds of ‘education -
hem and how they access and use -

The problem: The . delivery
o - to LEP studen
strengthened.|
students beco

~ .available to
'this educatio .

Task force meetings typically included two k1nds of . reports. The-
‘first kind of report considered prog ess and problems experienced by the

pilot prOJects. Discussion of these experiences prov1ded opportunities for

‘task force members to learn about pr ctical dimensions of providing voca-
jtional-technical education ‘to LEP st dents and adults in New Jersey schools
and community settings. The second 4ind<o£ report included analyses of

: problems and solutions drawn from a national base of research and LEP

~program experience.. Discuss1on of t eSezreports provided opportunities for

task force members to.conceptualize. nd compare different bases of_experience;
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