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APPLICATION FOR
FEDERAL ASSISTANCE

12 DATE SUBMTTED
| Mav 1, 1007

| ApONCan! DeNIWr

|

1. TVPR OF SUBMISSION:

l 3 DATE RECEWVED BY STATL

’ Siate ADOICSLION I0SN I

Appucanon Praaponcanon
T} Construcuon O Construcuon '

‘ 4 DATE RECEIVED BY PEDERAL AOENCY Feoers! woentihie!
RXavon-Construction T} NonConsrucuon

| § a®sLICANT INFORMATION

LeQa! Name
N.J. State Department of Education

Orpamzstonst Unnt .
Division of Vocational Education

Agoress (grve Cily. County. sitate. end 21p code|

225 West State Street
CN 500
Trenton, NJ 08625-0500

Name ond teepnone numMber Of the DBISON 10 D® CONIBCISO ON Matiees INVOIVING
(hag BDOMCALION (Qrve 8798 COOO)

Hector Ramon Villafane, Manager
Bureau of Planning and Evaluation
(609) 292-5822

. EMPLOYER IDENTIFICATION NUMBER (EINY-

2 |1 6] 0

8. TYPE OFf APPLICATION:

O New O Revison

I Revision. enter aporopriate ietier(s) 1 boxies) D D
A iIncreass Award 8 Dectease Award C increase Duration

D Decrease Duration  Other (specity):

T Contnuation

B

1. TYPE OF APPLICANT: (onier aDDrODNAlS (81107 ¢N DOX)
H Incepenoent School Dist.

A Sune

8. County | Sisie Controned institution of kigher Lesrmng
C. Muncipst J. Prrvate University

D. Townsnp K. tncian Tube

E interstate L. inowous!

F. intermunscipel M Protit Organizetion

G Soscial Dusinct N. Other (Spscity)

3. NAME OF PEDERAL AGENCY:

U.S. Department of Education

18. CATALOO OF FEDERAL DOMESTIC

ASSISTANCE NUMBER:

8 | 4 laf 1

™TME:  Vocational Education-Community

Based Organjzations

11. DESCRIPTIVE TITLE OF APPLICANT'S PROJECT:

State Plan for Vocational Education FY 92-94
The State Plan describes how funds under the
Carl D. Perkins Vocational and Applied

. AREAS AFFECTED BY PROJECT (cilies. counnes. siales. iC.k

State of New Jersey

Technology Education Act of 1990, including
funds for Community Based Organizations, are
used and distributed.

13 _PROPOSED PROJECT: 14_CONGRESSIONAL DISTRICTS OF
Start Date Enging Date 4 Applcant ! b. Promect
7/1/91 | 6/30/94 .
15. ESTIMATED FUNDING: 18. 13 APPLICATION SUBJECT TO REVIEW 8Y STATE EXECUTIVE ORDER 12372 'ROCESS;HE
AILABLE TO
3 ] a.  YES. THIS PREAPPLICATION/APPLICATION WAS MADE AV
a. Feoeral s 272.052 00 STATE EXECUTIVE ORDER 12372 PROCESS FOR REVIEW ON
?
8. A:.splunl $ .00 DATE Apl‘il 11 N 1991
¢ State H .00 -
b NO. ] PROGRAM IS NOT COVERED BY £.0. 12372
d Local s .00
[ OR PROGRAM WAS NOT BEEN SELECTED BY STATE FOR REVIEW
e Other s .00
t Frogram incoms H .00 17. 1S THE APPLICANT DELINOUENT ON ANY FEDERAL DEBT?
Tor ) ves 1 "Yes. attach an expisnation. D) o
9 aL - .00
FY 92 272,052

i

18 TO THE BEST OF MY KNOWLEDGE AND BELIEF. ALL DATA IN THIS APPLICATION.PREAPPLICATION ARE TRUE AND CORREC . cE
AN
AUTMORIZED BY THE GOVERNING BODY OF THE APPLICANT AND THE APPLICANT WILL COMPLY WITK THE ATTACHED ASSURANCES IF THE ASSIS

T. THE DOCUMENT KAS BEEN DULY
S AWARDED

3 Typeo Name o! Authorized Represenistive

Thomas A. Henry, Ed.D.

¢ Telephone numbpe!
o Jwe | . .
Lss:.stant Commissioner

¢ Signature o! Authorized Representative

e Date Sionec

“g-/5-7/
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APPLICATION FOR
FEDERAL ASSISTANCE

Umme ADOrOVa! RO 0348 00

1 2 DATL SUBMTTED | ADOICENT OB

!

Mav 1, 100} i

1 TVRE Of SUBMISION
Appncsnon . Sveaponcaon
) Construcuon * 0 Consuucuon [

e’_b";m-CM.rvuctm - 2} NonLonsrmucton

' 3 DATE RZCENVED BY SIATE | Siaie ADOHCALION I0SN I WY

' 4« DATE RECEIVED BY FEDEAAL AQENCY l Feowte! 10oNLILe!

—
—

§ APPLICANT INPOAMATION

Legal Name

NJ Department of Education

Orgarazanions! L. ]
Division of Vocational Education

225 West State Street
CN 500
Trenton, NJ 08625-0500

Aporess (prve Cily county. slale. and 2ip coae)

NOmMe 8nG 189DNONe NUMDET Of ha DEISON 1O D8 CONLECIED ON MATiers NVOIVING
trhus appNCALION (pvve ares COO9)

Héctor Ramon Villafane, Manager
Bureau of Planning and Evaluation

A increass Award 8 Decresse Awsrg
D Decreass Dutstion  Other (specity)

C wncreass Duraton

6. EMPLOYER IDENTIFICATION NUMBER (Ein)- 1. TYPL OF APPLICANT: (enter aDDrODNAIS (01187 1N DOX) E

A H inoepenoent Scnool Drst. -
2 L} 61010 019 J 2 8 [ ‘S::::" | Siste Controtied ingtitution of Figner Learning

C Municips! J. Prvele University

& TYPE OF APPLICATION: D. Townsmp K incian Tribe

O New X Conunuation  [J Rewsion E intersiats L. inowiduel
¢ F  nermumcipal M. Protit Organization
1t Revision. enter approDIIate leliet(s) 10 borles) D D G Soecial Dwsirct N. Other (Specity)’

8. NAME OF FEDERAL AQENCY:

U.S. Department of Education

18. CATALOO OF FEDERAL DOMESTIC
ASSISTANCE NUMBER 8

4 e

2

AW 3 11. DESCRIPTIVE TITLE OF APPLICANTS PROJECT:
State Plan for Vocational Education FY 92-94.,

TTLE: Vocational Education Tech-Prep The State Plan describes how funds under the

Carl D. Perkins Vocational and Applied

1. AREAS AFFECTED BY PROJECT (cilies. counlies. siates. oIC.):

Technology Education Act of 1990, including
Tech-Pfep Grants to .States are .used and

distributed.

7/1/91 | 6/30/94

13. PROPOSED PROJECT | & CONORESSIONAL DISTRICTS OF-
Siart Date Enoing Date 4 Appicant

: b. Project

15. ESTIMATED FUNDING:

16. 1S APPLICATION SUBJECT TO REVIEW BY STATE EXECUTIVE ORDER 12372 PROCESS?

4 YES. THIS PREAPPLICATION/APPLICATION WAS MADE AVAILABLE TO THE

a Feceral s 00
1,506,412 STATE EXECUTIVE ORDER 12372 PROCESS FOR REVIEW ON
. A .
B Aophcant : 00 oare  April 11, 1991
c. State 3 00
b NO. ] PROGRAM IS NOT COVERED BY E.O. 12372

d Local 3 00

[ OR PROGRAM HAS NOT BEEN SELZCTED BY STATE FOR REVIEW
& Othat 3 .00
! Program income 3 D0 | 17. 1S THE APPLICANT DELINOUENT ON ANY FEDERAL DEBT?
¢ TOTAL s 00 D Yes I “Yes.” attach an explanation. ﬂ No

FY 92 1,506,412

12. TO THE BEST OF MY KNOWLEDGE AND BELIEF. ALL DATA IN THIS APPLICATION.PREAPPLICATION ARE TRUE AND CORRECT. THE DOCUMENT HAS BEEN DULY
AUTHORIZED BY THE GOVERNING BODY OF THE APPLICANT AND THE APPLICANT WILL COMPLY WITH THE ATTACHED ASSURANCES IF T

£ ASSISTANCE 1S AWARDED

a2 Typeo Name ot Autnonized Reprasentative
homas A. Henry

¢ Tetepnone NUMDe!
Assistant Commissioner (600) A33-NAARS

p Titie

O Signature of Authorzed Representative
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o 157/
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APPL'CAT‘ON FOR ]2 DATE SUBMITIID ‘ ADDUCEN! IDSNT 1

FEDERAL ASSISTANCE I Mav 1, 1991 |

| TVPE OFf SUBMISSION 3 DATE RECEIVED BY STATY State ADONCLION 0SNG
Appucanon . Pveapovicaion ‘
] Construcuion © D Construcion

: <. DATE RECEIVED BY FEDERAL AQENCY | Fopera! 100ntINg!
X NonConstruction - T NonConstruction
| § aPeLICANT IN?ORMATION

Legal Name X Orgarazations! Unet . .
New Jersey State Department of Educatiof jvision of Vocational Educaticn
Agoress (g/ve Cily. County. siale. and 21D cooe| Name ond tewpnoNe nuMDe* 0! INe DSISON 10 DO CONLECISO ON Mallers INVoIVING
thus sppncaiion (Qrve ared cO00)
225 West State Street . -
CN 500 Héctor Ramon Villafane, Manager
\ Bureau of Planning and Evaluation
Trenton, NJ 08625 (609) 292_5822
§. EMPLOYER IDENTIFICATION NUMBER (€N 1. TYPE OF APPLICANT: tonier aDDrODRAl® (91T 1 DOX)
A Stae H inospencent School Drst.
2 1| = 1|6 0]0 0{9]2 8 B Count I Stiare Controled institution of Higner Lesrming
C. Mumcips! J. Prrvste University
& TYPEOF aPPLICATION. D. Townsmp K. Ingian Trbs
O New O Continustion [ Rewsion E werstate L. inowidus!
F. intermumcips! M_Protit Organization
It Revision. enter appropriste letier(s) m poxtes) D D G Soecal Distrct N. Other (Specity)
A Incresse Award 8 Decresse Award C increase Dutston
D Decrasse Duraton  Otner tapecity: 1. NAME OF FEDERAL AGENCY:
U.S. Department of Education
18. CATALOO OF FEDERAL DOMESTIC 11. DESCRIPTIVE TITLE OFf APPLICANTS PROJECT:
ASBIBTANCE husser 8 | 4 s O 14 9| State Plan for Vocational Education FY 92-94.
TITLE: : . The State Plan describes how funds \_mder the
* Vocational Education-Consumer and Carl D. Perkins Vocational and Applied
Homemaking Education Technology Education Act, 1990, including
12. AREAS AFFECTED BY PROJECT (criies. counies. stales. OIc.}: funds for Consumer and Homemaking Education,
State of New Jersey are used and distributed.

13 PROPOSED PROJECT I 14 CONORESSIONAL DISTRICTS OF
Start Date Ending Date | a. Apphcant : b. Project
7/1/91| 6/30/94 :
18. ESTIMATED FUNDING: 18. 1S APPLICATION SUBJECT TO REVIEW BY STATE EXECUTIVE ORDER 12372 PROCESS?
LABLE TO THE
 Fecarsl s 0 a. YES THIS PREAPPLICATION/APPLICATION WAS MADE AVAl
: 823,796, ° STATE EXECUTIVE ORDER 12372 PROCESS FOR REVIEW ON
b Appicant 3 -00 oare  April 11, 1991
t Siate H .00 -
b NO. [J PROGRAM IS NOT COVERED BY E.O. 12372
d Local 3 .00
] OR PROGRAM HAS NOT BEEN SELECTED BY STATE FOR REVIEW
e Other 3 .00
t Frogram income } .00 17. 1S THE APPLICANT DELINOUENT ON ANY FEDERAL DEBT?
—— . 0 O ves 11 “Yes." attacn an exptansvon K3 wo
0 .0
FY 92 823,796,

o v

12, 10 THE BEST OF MY KNOWLEDGE AND BELIEF. ALL DATA IN THIS APPLICATION.PREAPPLICATION ARE TRUE AND CORRECT. THE DOCUMENT HAS BEEN DUL ROED
A

AUTHORIZED BY THE GOVERNING BODY OF THE APPLICANT AND THE ABPLICANT WILL COMPLY WITH THE ATTACHED ASSURANCES IF THE ASSISTANCE IS AW

a Typeoc Name of Autnorized Representative o Title s Temhone mm g
Thomas A. Henry, Ed.D. Assistant Commisioner | (609) 633-0665

o Signature o! Authorized Representative e Date Signed

e [ Maneey e
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APPLICATION FOR

- ;1 DATE SUSMTTED | ADOHCHN DSAT W
FEDERAL ASSISTANCE Mav 1, 199] |
11 TVOE Df SUBMISSION 3 DATE RECEIVED DY STATE Silate ADOCICSLION 10ONTITer
Appucanon Presporicaron I l
ZJ Construcion © I Consirucuon

| «. DATE RECEIVED BY FEDERAL AQENCY Feoers wenlihe!

:‘\ Non-Construction 1 sonLonsuuction
|'S APPLICANT iINFORMATION

LeQs! Name Ovo_u-{qu (V. . .
NJ Department of Education Division of Vocational Education
' Agoress (Qive Cily. county. siale. and 11D cooe) Nama 8n0 1ewepNONe NUMDe' D! INe PErsOn 10 De contacted on Matiers INVOVING
S S this 8pOHCALION (Qive area COOO)
225 West State Street ) >
cﬁssog Héctor Ramén Villafafe, Manager
i Evaluation
Trenton, NJ 08625 Bureau of Planning and
' (609) 292-5822
¢ EMPLOYER IDENTIFICATION NUMBER (Bin)- 1. TYPE OF APPLICANT: (enier 8DDrODNAI® 1e110r m DOX) E
-— A Suse H inocspencent School Dist.
2 l ] 6 ] 010 0(9 ]2 8J 8 Covnty | Siate Coniroied institution of HIgner Lesrmng
C Muncipal J. Prrvate University
. TYPEOF APPLICATION: 0. Townsmip K. indian Tribe
O New T Contnuation O Rewson E miersiare L. inowoual
F. intermumcipal M Protit Organizston
it Revision. enter 80Dr00rIate latter(s) 1 Doxies) D D G Special Dwsirct N. Otnher (Specity)
4 Increass Award 8 Decrease Awsrg C increase Dutsuion
D Decrease Durstion Otner (specity) T NAME OF PEDERAL AGEWCY:
U.S. Department of Education
18. CATALDO OF FEDERAL DOMESTIC ¥1. DESCRIPTIVE TITLE OF APPLICANTS PROJECT: ' )
ASPBTANCE NumER: 8 |4 |0 1418 State Plan for Vocational Education FE 92—25 .
. . . 5 r the
mme: Vocational Education-Basic Grants The State Plan describes how fundslt_mde
to States Carl D. Perkins Vocational and Applie /
12. AREAS AFFECTED BY PROJECT Technology Education Act of 1990, including
JECT (cities. counnes. siates. erc.k Basic Grants to States are used and
distributed.
13_PROPOSED PROJEST i 14 CONORESSIONAL DISTRICTS OF-
Start Date Ending Date 4 Apphicant : b. Project
7/1/91 6/30/94
1. ESTIMATED FUNDING 11. 1S APPLICATION SUBJECT TO REVIEW BY STATE EXECUTIVE ORDER 12372 PROCESS?
a. Fegeral 00 a. YES. THIS PREAPPLICATION/APPLICATION WAS MADE AVAILABLE TO THE

s
19,435,664 STATE EXECUTIVE ORDER 12372 PROCESS FOR REVIEW ON

o Aooicant s .00 oare April 11, 199]
¢ State S .00
. 8,166,117 b NO. ] PROGRAM IS NOT COVERED BY E.O. 12372
d Local ] .00
D OR PROGRAM KAS NOT BEEN SELECTED BY STATE FOR REVIEW
e Otner s .00
¢ Piogrash meome s 00 17. 1S THE APPLICANT DELINOUENT ON ANY FEDERAL DEBT?
e - No
T ™ D Yes I *Yes." stiach an expianalion m

$
FY 92 27,601,781

15. TO THE BEST OF MY KNOWLEDQE AND BELIEF. ALL DATA IN THIS APPLICATION.PREAPPLICATION ARE TRUE AND CORRECT. THE DOCUMENT HAS BEEN DULY
AUTHORIZED BY THE OOVERNING BODY OF THE ABBLICANT AND THE APPLICANT WILL COMPLY WITH THE ATTACMED ASSURANCES IF THE ASSISTANCE IS AwARDED

¢ Telephone numDe’

(609) 633-0665

e Dats Signec

2 Typeo Name of Autnonzed Representative o Tite
Thomas A. Henry, Ed.D. Assistant Commissioner

0 Signature of Authornizec Represenialive

[Femas L flors 4-/5-5/

- <-bb
r1evious £0i1ONS NOI UsaDie TtanosrC ~orm 474 =V
=/ Crescripad Oy OMB Lircuiar &-1C.
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STATE OF NEw JERSEY

STATE BOARD OF EDUCATION

RESOLUTION

WHEREAS, the State Plan for Vocational Education, FY 1992-1994 constitutes
the basis for the operation and administration of the State's program estab-
lished pursuant to the Carl D. Perkins Vocational and Applied Technology
Education Act of 1990, Public Law 101-392, and

WHEREAS, the adoption of the State Plan by the New Jersey State Board of
Education is required to comply with Public Law 101-392, now therefore, be it

RESOLVED, that the State Board of Education adopts the State Plan for Voca-
tional Education, FY 1992-1994, and be it

FURTHER RESOLVED, that to the best of our knowledge, all information and
representations contained in the document are accurate.

5/1/9/ gw‘w 2

"DATE JAMES A. JONES
PRESIDENT, STATE BOARD OF
EDUCATION

s/ // 7/

/ DATE JORN ELLIS
SECRETARY, STATE BOARD OF
UCATION
ii
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STATE PLAN FOR VOCATIONAL EDUCATION
FY 1992 - FY 1994

ABSTRACT

The State Plan for Vocational Education, FY'92-FY'94 describes the manner in
which New Jersey will comply with the requirements of Titles I, II, III and V
of the Carl D. Perkins Vocational and Applied Technology Education Act of
1990 (P.L. 101-392). The document serves as an agreement between the United
States Department of Education and the New Jersey State Department of
Education. The purpose of P.L. 101-392, which is addressed in the plan, is
to "Make the United States more competitive in the world economy by
developing more fully the academic and occupational skill of all segments of
the population. This purpose will principally be achieved through
concentrating resources on improving educational programs leading to
academic, occupational, training, and retraining skill competencies needed to
work in a technologically advanced society.”

The passage of P.L. 101-392 provides secondary, postsecondary and adult
vocational education programs with federal assistance for another five
years. The current state plan covers the initial three year period.

The new legislation and hence the State Plan, emphasizes: services to
special populations; better integration of vocational and academic educationj;
strategies for improving the quality of wvocational programs; and stronger
links between secondary and postsecondary programs.

A statewide needs assessment is required and is included. The cornerstone of
the state's vocational training and retraining system will be based on the
establishment of a statewide system of standards and measures of performance
for vocational education programs. This system will be developed in
consultation with a Statewide Committee of Practitioners.

The State Plan describes local educational agency (LEA) funding guidelines
and the three-year LEA planning and application process. Goals and
implementation activities are also presented for Title II - Part A and Part
B, State Administered Programs as well as Title III Special Programs.

Additionally, the State Plan describes joint planning and coordination for
occupational training programs among employment training deliverers and
agencies. Included among these are the New Jersey Department of Labor which
administers the Job Training Partnership Act (JTPA); the State Council on
Vocational Education (SCOVE); and the New Jersey State Employment and
Training Commission (SETC), as well as Department of Education divisions
which administer programs for special populations.
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PREFACE

On January 8, 1990, the New Jersey Legislature established the State
Employment and Training Commission. The purpose of the Commission is to
develop and assist in the implementation of a State Employment and Training
Policy with the goal of creating a coherent, integrated system of employment
and training programs and services which, in concert with the efforts of the
private sector, will provide each citizen of the State with equal access to
the learning opportunities needed to attain and maintain high levels of
productivity and earning power. The State Plan for Vocational Education,
FY'92 - FY'94 is part of an overall State effort to integrate employment and
training services. The State Plan for Vocational Education seeks to
implement the recommendations of the State Employment and Training
Commission, particularly those dealing with the Workforce Readiness System.

xiii



INTRODUCT ION

On August 1, 1990 the State Board of Education approved administrative code
changes to assure effective vocational education in New Jersey. After
reviewing the report of a broad-based panel which studied the future of
secondary vocational education in the state, the Commissioner of Education
proposed measures to help vocational schools meet the needs of New Jersey's
rapidly changing job market. The proposal stressed development of uniform
standards and sensitivity to employers' needs in order to improve student
achievement, job placement and public accountability.

The changes in vocational education stressed job market sensitivity,
accountability and improved planning and evaluation. Specifically:

. The changes included creation of a state review panel to assess the
need for new programs based on labor market demand. This panel
will assess New Jersey's job supply needs and prevent duplication
of vocational programs and an oversupply of workers in specific
occupational fields.

. The changes called for the development of statewide "occupational
competencies.” These are the essential elements of vocational
education programs -- the knowledge and skills students must master
for entry-level jobs in the fields of their choice.

Under the new code, competency standards for vocational programs
will be developed over five years with input from New Jersey's
employers and educators. These competencies are based on common
work skills for those occupations showing the highest labor market
demands and program enrollments.

To ensure that the competencies are being mastered by vocational
students, the division of vocational education also will develop
occupational competency tests. The examinations will center on
actual performance of skills as well as paper-and-pencil exams.
These tests will be developed by 1992 and will be administered
beginning in June 1993.

. The changes also stress the importance of job placement. Data will
be used from the State Employment and Training Commission to
measure whether programs are effective in placing students in jobs
for which they were trained.

. Finally, the new code stresses accountability. If placement rates
are too low, vocational educators will be given two years to meet
state standards. If the problems persist, vocational educators
will be required to develop improvement plans and would be given an
additional two years to improve placement rates or face possible
phase-out of their programs. The decision to close any program
will be based on various factors, including student mastery of
competencies and job market sensitivity, as well as placement rates.

The changes will determine whether New Jersey's vocational students are
mastering essential job skills, and whether vocational programs are meeting

i



employers' needs. They will also provide statewide program consistency and
accountability. To accomplish this goal the State Employment and Training
Commission is providing overall coordination and planning to integrate
available resources, public and private into a coherent and efficient
delivery system which addresses the wide variety of needs of New Jersey's
youth and workers.

As the 2lst century approaches and the workplace becomes more technological,
it is essential for vocational education to focus on employers needs, student
competencies and job placement. By setting statewide standards, the state
aims to connect the lessons in the classroom with the realities of the
workplace.

A State Plan for Vocational Education is required under the provisions of the
Carl D. Perkins Vocational and Applied Technology Education Act of 1990
(P.L. 101-392). This plan conforms to the requirements of the federal
legislation in every respect and, at the same time, provides guidance to the
vocational education community in New Jersey. In addition, it serves as a
blueprint for interaction among providers of training. The plan format is
designed to describe the vocational education activities conducted in
New Jersey. The plan presented here covers the 1992-1994 fiscal years.

We would like to thank everyone who furnished essential information and data
for the state plan. We are grateful for the contributions of Division of
Vocational Education staff and other divisions of the Department of
Education, staff of the Department of Higher Education, staff of the
Department of Labor and other departments of state government, members of the
State Council on Vocational Education, members of the New Jersey State
Employment and Training Commission, the New Jersey State Legislature, members
of the Statewide Committee of Practitioners and all other individuals who
have contributed to the development of this plan.
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STATE OF NEw JERSEY

DEPARTMENT OF EDUCATION
CN %00
TRENTON. N J 0862% 0500

serce o me commissionen STATE OF NEW JERSEY
E.D.G.A.R. CERTIFICATIONS

I hereby certify:

that the New Jersey State Board of Education is eligible to submit the State
Plan for Vocational Education as authorized under Part A of Title I of the
Vocational Education Act (20 U.S.C. 2301 et seq.);

that the New Jersey State Board of Education has authority under state law to
perform the functions of the state under the program;

that the New Jersey State Board of Education legally may carry out each pro-
vision of the plan;

that all provisions of the plan are consistent with state law;

that I, as Commissioner of Education, have authority under state law to
receive, hold and disburse federal funds made available under the plan;

that I, as Commissioner of Education, have authority to submit the plan;
that the New Jersey State Board of Education has adopted the plan; and

that the plan is the basis for state operation and administration of the pro-
gram.,

5’///7/ /ﬁ?/u m

/ yATE John Ellis
Commissioner of Education




STATEMENT OF GENERAL ASSURANCES

The State of New Jersey, through the New Jersey State Board of Education,
hereby submits its State Plan for Vocational Education, FY 1992-1994, under
provisions of the Carl D. Perkins Vocational and Applied Technology Education
Act of 1990, (Public Law 101-392) and the Education Division General
Administration Reguations (EDGAR).

The state plan consists of assurances by the State Board and a description of
the manner in which the State Board will comply with the requirements of
Titles I, II, IIT and V of P.L. 101-392,

GENERAL ASSURANCES

The State of New Jersey hereby submits a plan for the use of funds under the
Carl D. Perkins Vocational and Applied Technology Education Act of 1990 as
amended and the provisions of subsection (b) of Section 434 of the General
Education Provisions Act.

The New Jersey State Board of Education provides the following assurances.
Plans for implementing these general assurances are included in the text of

the State Plan.

1. That the State Board will adopt and wuse proper methods of
administering each program, including:

(i) monitoring agencies, institutions, and organizations
responsible for carrying out each program, and enforcing any
obligations imposed on those agencies, institutions, and
organizations under law;

(ii) providing technical assistance, if necessary, to those
agencies, institutions, and organizations;

(iii) encouraging the adoption of promising or innovative
educational techniques by those agencies, institutions, and
organizations;

(iv) disseminating, throughout the state, information on program
requirements and successful practices; and

(v) correcting deficiencies in program operations that are
identified through monitoring or evaluation (Section 76.101,
General Education Provision Act rules and regulations).

2. The State Board will comply with the requirements of Titles I, II,
III and V of the Act, and, where necessary, will describe the
manner in which the State Board will comply with those requirements.

3. The State Board will comply with the distribution of assistance
requirements as contained in Section 201, Title II of the Act.



10.

11.

12.

130

Provisions are made for disabled and disadvantaged students in
private elementary and secondary schools to participate in
vocational education programs assisted under Part A of Title II in
accordance with Section 113(b)(1)(C).

The State Board will develop measures for evaluating the
effectiveness of programs assisted under the act in meeting needs
identified in the state plan, including appropriate measures for
evaluating the effectiveness of programs for the handicapped. Each
program year, the state will evaluate the mandated number of
projects, services, and activities funded under Titles II and III.

The State Board will fund programs fostering personnel and
curriculum development to further the goals identified in the state
plan.

The vocational education needs of those identifiable populations
with the highest rates of unemployment in the state have been
thoroughly assessed and such needs are reflected in and addressed
by the state plan.

The State Board will cooperate with the State Council for
Vocational Education as necessary to assist the Council in carrying
out its duties.

No funds will be expended under this act to acquire equipment
(including computer software) in any instance in which such
acquisition results in a direct financial benefit to any
organization representing the interest of the purchasing entity,
its employees, or any affiliate of such an organization.

Federal funds will be used to supplement and, whenever practical,
to increase the amount of state and local funds that would in the
absence of such federal funds be made available for the uses
specified in the state plan. In no case would federal monies
supplant such state or local funds.

The State Board will provide for the fiscal control and fund
accounting procedures necessary to assure the proper disbursement
of, and accounting for, federal funds paid to the state, including
funds paid by the state to eligible recipients.

Individuals who are members of special populations will be provided

with equal access to recruitment, enrollment, and placement

activities.

Individuals who are members of special populations will be provided
with equal access to the full range of vocational education
programs available to individuals who are not members of special
populations, including occupationally specific courses of study,
cooperative education, apprenticeship programs, and, to the extent
practicable, comprehensive career guidance and counseling services,
and shall not be discriminated against on the basis of their status
as members of special populations.



14,

15‘

l6.

17.

18.

19.

20.

21.

22.

Vocational education programs and activities for individuals with
disabilities will be provided in the least restrictive environment
in accordance with section 612(5)(B) of the education of the
Handicapped Act and will, whenever appropriate, be included as a
component of the individualized education program developed under
section 614(a)(5) of such Act.

Students with disabilities who have individualized education
programs developed under section 6l14(a)(5) of the Education of the
Handicapped Act shall, with respect to vocational education
programs, be afforded the rights and protections guaranteed such
students under sections 612, 614 and 615 of such Act.

Students with disabilities who do not have individualized education
programs developed under section 614(a)(5) of the Education of the
Handicapped Act or who are not eligible to have such programs
shall, with respect to vocational education programs, be afforded
the rights and protections guaranteed such students under section
504 of the Rehabilitation Act of 1973 and, for the purpose of this
Act, such rights and protections shall include making vocational
education programs readily accessible to eligible individuals with
disabilities through the provision of services described in
subsection (c)(3).

Vocational education planning for individuals with disabilities
will be —coordinated between appropriate representatives of
vocational education, special education, and state vocational
rehabilitation agencies.

The provision of vocational education to each student with
disabilities will be monitored to determine if such education is
consistent with the indiviudalized education program developed for
such students wunder section 614(a)(5) of the Education of the
Handicapped Act.

The provision of wvocational education will be monitored to ensure
that disadvantaged students and students of 1limited English
proficiency have access to such education in the most integrated
setting possible. ’

The requirements of the Act relating to individuals who are members
of special populations will be carried out under the general
supervision of individuals in the appropriate state educational
agency or State Board who are responsible for students who are
members of special populations.

The requirements of the Act relating to individuals who are members
of special populations will meet education standards of the state
educational agency or State Board.

With respect to students with disabilities, the supervision carried
out under subparagraph (A) shall be carried out consistent with and

" in conjunction with supervision by the state educational agency or
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23.

24,

25.

26.

State Board carried out under section 612(6) of the Education of
the Handicapped Act.

All recipients of funds will complete a recruitment, enrollment,
retention and placement plan prior to distribution of funds. The
plan will be reviewed and approved or disapproved by the division.
The plan must contain current enrollment statistics, projected
enrollments and dates.

All recipients of funds will sign a statement of assurance of
access.

The State Board will, in conjunction with the Statewide Committee
of Practitioners, develop and implement a system of standards and
measures of performances that meet the requirements of Section 115.

The State Board will provide leadership, supervision and funding
for guidance, counseling and placement programs and annually assess
and report on expenditures for guidance and counseling to determine
the degree to which expenditures aggregated within the state for
career guidance and counseling from allotments under Title II will
not be less than such expenditures for such guidance and counseling
within the state in fiscal year 1988.

Lo
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SECTION 11
NEEDS ASSESSMENT AND PROGRAM/INDUSTRY INTERFACE

A. SUMMARY ANALYSIS OF STATEWIDE NEEDS ASSESSMENT - How the acadenmic,
occupational, training and retraining needs of all students will be met
through the establishment of core proficiencies and occupational
competency standards.

Section 113(a)(3)(A)

The cornerstone of the state's training and retraining system will be the
establishment of statewide occupational competencies across areas of the
vocational curricula. The establishment of occupational competencies will
ensure that all programs preparing students for employment are relevant,
technologically up-to-date and in conformity with industry standards.

The development and assessment of occupational competencies has been written
into the New Jersey Administrative Code, thereby giving its implementation
the force of strong state oversight, review and accountability.

Historically, the Occupational Competencies Project was developed as a result
of an April 1989 recommendation by the Panel on Secondary Vocational
Education in New Jersey. The recommendation states that ''core proficiencies
or competency standards be developed for occupational areas by the Department
of Education with the assistance of technicians in the field." The State
Occupational Competencies Project develops statewide standard competency
lists that identify the skills required by employers for entry-level
workers. The competency lists, developed for a wide range of occupations,
will help schools develop or update curricula to meet employers' standards.

The project staff began work in November 1989 to identify 100 occupations to
be studied. The occupations were determined using labor market demand data
from the State Occupational Information Coordinating Committee (SOICC), labor
market demand data from a number of professional and trade organizations, and
secondary vocational student enrollment data. The result was a list of
occupations in rank order. The ranks are used to determine the order in
which the occupational competency lists will be developed.

To ensure the relevancy and accuracy of the competency lists, the project
invites the participation of workers and vocational educators in each
occupational area under study.

° A liaison committee provides advice on all aspects of the project.
The committee membership includes representatives from the county
vocational schools, comprehensive high schools, general academic
education, vocational teacher education programs, program area
professional associations, county vocational education specialists,
SOICC, and business and industry associations. Additional groups
are invited to provide information to the committee as needed.

. After a competency list is drafted by project staff (using existing
lists from nationwide sources), it is verified by a technical
committee consisting of ten to twelve workers and supervisors in
the field. Committee members examine the draft competency list and
accept, delete or modify each competency and make additions to the
list.

-8 -



L] An educator panel of ten to twelve teachers from the appropriate
program area also reviews the list. The information is combined
with that from the technical committee. The educator panel also
develops a list of related academic skills necessary for the
occupation.

. The technical committee may add, delete or change any of the duties
or tasks in the draft 1list. The educator panel can also make
changes, but may not delete any tasks that the workers have
included.

. The resulting second draft competency list is sent in survey form
to approximately 100 employers and 30 educators to assure that all
relevant tasks are included in the final list. The mail survey
respondents are also asked to designate those tasks which they
consider to be entry-level. The educators additionally are asked
to verify the list of related academic skills.

. The technical committee and educator panel finalize the competency
list using the survey results.

L The lists will be updated every five years, or sooner, should an
industry require standards revision.

The project will develop the following products for each occupation studied:
a statewide standard competency list; a related academic skills list; and a
statewide standard employability competency list. Twenty occupations will be
studied each year over a five-~year period. Then, cluster matrices will be
developed from the competency lists. Project staff disseminated completed
lists and provide implementation training to school districts in April 1991.

Lists are underway for the following occupations: automotive technicianj
cosmetologist; general office clerk; accounting clerk/bookkeeper; secretary;
traffic clerk; salesperson, general merchandise; cashier; waiter/waitress;
child care attendant; carpenter; sales representative; electrician; cook;
chef; stock «clerk; nursing assistant; landscape gardener; and dental
assistant.

Currently, 20 draft lists including one for employability competencies, have
been developed. Eight of them were developed through the technical
committee/educator panel process. Seven went through that process in March,
1991, Four lists are currently in the mail survey stage. List development
for the second group of 20 occupations has also begun. The verification
process will be initiated in the spring of 1991.

Advice and guidance of the State Employment and Training Commission (SETC)
will also be incorporated into the development of occupational education in
the state through the efforts of the Assistant Commissioner of Vocational
Education, who is a member of the SETC Technical Support Group.

Section V of this plan documents the process utilized and detailed results of
the statewide needs assessment recently conducted.



B. SUMMARY OF PROGRAM/INDUSTRY INTERFACE - The extent to which programs
address understanding of industry/occupations; problem solving skills;
basic and advanced academic skills

Section 113 (a)(3)(B)
1. Industry/Occupations Data

The New Jersey Occupational supply/demand analysis for FY 1987 contains the
most recent information on meeting the demands of the workforce. Based on
historical review, these data are changing over an extended period of time.
Therefore, the data are valuable to establish occupational clusters which
have an identifiable need in terms of meeting the demands of the workforce.

The supply and demand analysis uses the ranking of the completers to annual
average openings ratio to indicate which Occupational Information System
clusters have a surplus of supply to demand. Objective programmatic review
using the data must be based on the completer to openings ratio as well as on
the surplus of openings to completers.

2. Integration of Academic Skills into the Vocational Curriculum

Throughout the nation and the state, students who concentrate their
coursework in vocational programs generally spend, during grades 11 and 12,
less than half of each school day in vocational classes. Required academic
courses, given increased high school graduation requirements, may give
students even less time in the vocational classroom. Requiring more academic
learning and giving students fewer opportunities with concrete/vocational
learning experiences will not necessarily prepare students for the world of
work. Alternative strategies are needed to help those students who
experience difficulty to master basic and academic skills and to interface
this with their vocational programs.

Courses in both academic and vocational areas must become more permeable and
interrelated in order to achieve an integrated vocational and academic
curriculum.

As 1is pointed out in the Unfinished Agenda (1985), the problems and
possibilities in vocational education mirror those in academic education. In
both areas, learning is compartmentalized into arbitrary pockets called
"courses." Students are seldom asked to integrate skills and knowledge from
these courses. Opportunities for rote learning, applicative 1learning,
problem solving, and creativity are inherent in academic and vocational
courses. Similarly, enriching experiences take place in both realms.

From the leadership perspective of the Division of Vocational Education's
Occupational Competencies Project, occupational lists are being prepared by
technical committees and validated by employers, employees and educators in
the field. Each occupational 1list is accompanied by a list of related
academic skills in mathematics, language arts, science and free enterprise
and is supplemented by a list of generic employability skills needed by all
workers. This effort at the state level will infuse academic competencies
into the local curriculum via the occupational competency route.
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SECTION 111
ADMINISTRATION

A. METHODS OF ADMINISTRATION

1. State Board of Education

The New Jersey State Board of Education serves as the legally constituted
State Board for Vocational Education and is the sole agency responsible for
the administration of the State Plan or for the supervision of the adminis-
tration thereof by local educational agencies, and has all the necessary
power to cooperate with the United States Department of Education in
administering the State Plan. Throughout this document, any reference to the
"State Board'" refers to the official board. The State Board is provided with
the necessary authority in New Jersey Statutes Annotated 18A:59-5 as follows:

The State Board is hereby designated as the State Board for the
purposes of said act of Congress, and shall cooperate, as in the
act provided, with the Federal Board for Vocational Education in
the administration of the provisions thereof. The State Board
shall do all that is or may be required to secure for all the State
of New Jersey the benefits of appropriations under the act of Con-
gress for all purposes specified therein.

The State Board establishes and maintains rules and regulations for the
administration of free public education in the New Jersey Administrative
Code. The New Jersey Administrative Code (N.J.A.C.) constitutes the official
instrument of the state for the codification of its rules.

The State Board has identified state educational goals and standards in
N.J.A.C. 6:8-2.1. Among these goals, the State Board states that the public
schools of New Jersey shall help every student in the state:

to acquire job entry-level skills and also to acquire knowledge neces-
sary to further education; and

to learn to enjoy the process of learning and to acquire the skills
necessary for a lifetime of continuous learning and adaptation to change.

The State Board clarified its policy on the status of vocational education by
resolution on July 1, 1987, when it adopted specific goals for vocational
education. These goals embody the State Board's principles that establish
the state vocational education system as a part of the general educational
system. Vocational students are required to achieve the same academic
standards as nonvocational students. Thus, vocational students must achieve
acceptable levels of performance in a core of academic skills in addition to
mastering the occupational skills and attitudes needed to succeed in a
career. The vocational system is not a dual system but, rather, an integral
educational component which will provide students with the ability to gain
employment in the fields for which they are trained.
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The State Board's goals for vocational education are:

. All secondary vocational education students will attain the same
level of basic skills as nonvocational students in New Jersey.

L Secondary vocational education occupational training programs
should result in the student obtaining a job in the occupation for
which he or she was trained, or in a related job.

By resolution, the State Board described its goals in terms of principles
that the Department of Education will follow in administering secondary voca-—
tional education programs. The principles as stated by the State Board are:

. Educational programs for all public school students must prepare
students for a future filled with rapid and dramatic change. When
students leave New Jersey public schools, they must have a broad
base of skills.

. Occupational skills without the basic skills do not prepare stu-
dents for a lifetime of training and retraining in the workplace.
New Jersey schools must provide a broad base on which that training
can be built. Students must be able to read, write and compute
whether in a vocational or nonvocational education class.

o Vocational programs are important options for some students.
However, those students must also be required to meet the new, more
rigorous standards of the High School Proficiency Test (HSPT) and
the core graduation requirements which provide a broad foundation
for all students.

o As a consequence of devoting instructional time and resources to
vocational education programs, students must be assured that their
education will result in employment in jobs for which they were
trained. Therefore, the content of vocational education programs
must be sensitive to job market requirements.

2. Department of Education

In order to carry out the mandates of the New Jersey State Legislature, the
State Board designates the Commissioner of Education as the chief executive
and administrative officer of the Department of Education. The Commissioner
of Education is the official agent of the State Board for all purposes and is
appointed by the Governor with the consent of the state Senate.

The Commissioner's duties include serving as the budget request officer and
the approval officer of the department, with power to delegate the duties of
such offices. The Commissioner is authorized, when absent, to assign duties
to the Assistant Commissioners, to the directors of special services, to the
State Board of Examiners and to the employees of the Department of Education.

As the executive officer of the State Board, the Commissioner of Education
develops a core mission statement for the Department of Education. The core
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mission statement serves as the blueprint for all educational activities
which are designed to improve education. The core mission statement, as
adopted by the New Jersey State Board of Education in 1983, is as follows:

The primary mission of the New Jersey Department of Education is
continued educational improvement for all public school students in
kindergarten through grade twelve. Emphasis is on providing ser-
vices which address staff, funding, curriculum and facilities.

The department provides additional services which are required by
statute and regulation. The public local education agencies are
the direct and primary recipients of services; ultimately the
department serves students.

A secondary role of the department is to provide services for pre-
kindergarten, post high school and nonpublic school students. For
these students, priority is placed on meeting the requirements of
statute and regulation.

The department is guided by high standards in: product design; a
low cost, highly efficient distribution system; and other services
to local education agencies. The department will further be guided
by the prudent use of authority derived from statute and regulation.

3. Delegation of Functions

The Commissioner of Education designates one Assistant Commissioner of Educa-
tion to manage the Division of Vocational Education and serve as the State
Director of Vocational Education. The Commissioner of Education, based on
recommendations of the State Director of Vocational Education, has entered
into an interagency agreement with the Chancellor of Higher Education for the
delegation of functions for the delivery of sub-baccalaureate degree voca-
tional education programs. The delegation of functions establishes the
Department of Higher Education as the administrative entity to which all
institutions of higher education with sub-baccalaureate degree vocational
education programs apply for federal vocational education funds. A copy of
the agreement is included as Appendix F.

4. Division of Vocational Education

The Division of Vocational Education guided by the Assistant Commissioner of
Education, State Director of Vocational Education, is designed to provide
guidance and supervision to expand, improve, modernize and develop quality
vocational education programs. The mission statement of the division
reflects its strong commitment to quality vocational education programs. The
word "ensure" in the mission statement describes the division's role to
support and develop quality vocational programs.

The mission and goals of the Division of Vocational Education support the
larger department mission statement and are presented below:
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MISSION The mission of the Division of Vocational Education is to
ensure that individuals develop the occupational competence,
including general employability and related academic skills,
necessary to become productive citizens in the domestic and
international economies.

In fulfilling its mission, the Division will:

. provide leadership;

L] support the development and improvement of, and assure
access to, vocational education programs for all
individuals. Programs will focus on three areas:

transition to the world of work; occupational education
and career orientationg

. promote cooperation among public and private agencies;
L develop and implement policies and standards; and
o monitor programs and measure outcomes.

GOAL 1I: To provide leadership that increases the availability and
improves the quality of vocational education programs and
services.

GOAL 11i: To effectively implement state and federal mandates regarding

vocational education programs, activities and services.

GOAL 111: To ensure accountability and compliance with federal and state
mandates.
GOAL IV: To guarantee access and equity in vocational-technical

education for all individuals.

The administrative structure of the Division of Vocational Education is
designed to provide statewide supervision and leadership to the vocational
education programs that are offered in 291 comprehensive high schools, and 20
county vocational school districts. The current organizational bureaus are:

Career Orientation Programs;
Division Services;

Planning and Evaluation;
Postsecondary/Special Services;
Vocational Grants Management; and
Vocational Programs.

Staff within these units provide local vocational educators with program
specific expertise. Program specialists work with county and local educators
to fulfill the assurances made by the state board in the general application
for federal vocational education funds. Program specialists provide
leadership in the development of program specific standards that are designed
to be used by local educators as a tool to measure program success. Local
deliverers are required to continuously evaluate their programs against

- 15 -



specific standards. Additional 1leadership activities include curriculum
development, personnel development, safety/health coordination; technical
assistance, research and data collection activities. Federal and state
vocational education funds are directed through the local application/
planning process to vocational programs that will address local needs. The
application/planning process and protocol are included as an addendum to the
State Plan.

One individual administers all statewide competitive grants to serve single
parents and homemakers and to eliminate sex bias and stereotyping. These
programs are conducted by eligible recipients and are monitored by the state
sex equity coordinator. In addition the state staff, with guidance from the
sex equity coordinator, evaluates vocational education applications for
federal and state vocational education funds with regard to overcoming sex
bias and sex stereotyping. The sex equity coordinator participates in policy
making through active participation on state level task forces for the
development of the funding guidelines and review of the State Plan for
Vocational Education.

The following staff directory and organization chart describe the current
staff functions and the bureau structure within the Division of Vocational
Education.

5. Staff Directory and Organization Chart

NEW JERSEY DEPARTMENT OF EDUCATION
DIVISION OF VOCATIONAL EDUCATION

NAME POSITION/FUNCTION

ADMINISTRATION

Dr. Thomas A. Henry Assistant Commissioner
Dr. Sandra Streeter Executive Assistant
Mrs. Patricia A. Harris Secretarial Assistant

DIVISION SERVICES BUREAU

Mr. Brian P. Boyle Manager

Ms. Renee Finkle Budget Director

Mr. Maurice W. James, Jr. Business/Industry Liaison

Mrs. Sylvia Kaplan County Office Liaison and
Safety/Health Coordinator

Dr. Doris Dopkin Staff Development Coordinator

Mrs. Linda Petry Staff Development Specialist

Ms. Carol Schilling (P/T) Education Planner/Budget

Ms. Louise Walsh Personnel /Office Manager

Ms. Frances Henry VS0 Fiscal Operations Facilitator

Ms. Linda Carmona-Bell Information Processing Coordinator

VOCATIONAL GRANTS MANAGEMENT BUREAU

Mr. Gregory J. Schuler Acting Manager
Mr. Dennis Reiter Grants Specialist
Mr. Robert Schilling Grants Specialist
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NAME

Ms. Carol M. Perry

Ms. M. Sandra Baker-Pinto
Ms. Janice T. Bacon

Mr. Raymond Taylor

PLANNING AND EVALUATION BUREAU

Mr. Hector Ramon Villafane
Dr. Claudia Merkel-Keller
Mr. Frederick L. Cappello
Ms. Carmela M. Joseph

VOCAT I ONAL PROGRAMS BUREAU

Dr. Michael G. Curran, Jr.
Mr. Robert Jacoby

Mr. John K. Grover

Ms. Mary Lynn Fracaroli

Dr. Elaine E. Turk

Ms. Marion Mullarkey

Ms. Rosemary M. Harzmann
Ms. Carolyn S. Reynolds
Ms. Susan K. Saravalli
Mr. Chuck Coligan

Mr. William H. Lupini
Mr. Arthur J. Cohn

Mr. E. Weston Pfeiffer

Mr. John Ord

Mr. Randy Trivette

Mr. Paul C. Fogarty

Ms. Cynthia A. Bowman
Mrs. Nancy Trivette
Mrs. Kathleen Alexander
Ms. Patricia Mitchell

CAREER ORIENTATION PROGRAMS BUREAU

Ms. Joan M. Birchenall
Mr. Dean Garwood

Mr. Leon Colavita

Mr. Donald D. Jones

Ms. Ann DeAngelo

Mr. Joseph Ryczkowski
Mr. Earl Brancolino
Ms. Kathryn Hartford
Mr. John Toleno

POSITION/FUNCTION

Grants Specialist
Grants Specialist
Grants Processor
Grants Processor

Manager

Program Planning/Evaluation Coordinator
Voc. Ed. Program Planning Coordinator
Data Collection/Analysis Coordinator

Manager
Planning Associate
Agriculture/VSO Operations Administrator
Occupational Competencies/
FBLA-PBL State Advisor
Business Education
Health Occupations Education
Home Economics and Consumer Education
Home Economics and Consumer Education
Home Economics and Consumer Education
Marketing Education
Marketing Education
Trade and Industrial Education
Trade and Industrial Education/
Technical Education
Trade and Industrial Education
Trade and Industrial Education
VSO Operations Facilitator
VS0 Operations Facilitator
FFA Operations Facilitator
VSO Operations Facilitator
Sex Equity/Single Parents and Homemakers

Manager

Employment Orientation

Employment Orientation

Work Study/Work Experience Career
Exploration Programs

Vocational/Career Guidance and Counseling

Vocational/Career Guidance and Counseling

Technology Education and Industrial Arts

T4C/Technology Education

Technology Education
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NAME

POSITION/FUNCT ION

POSTSECONDARY/SPECIAL SERVICES BUREAU

Vacant

Mr. William R. Smith

Mr. Frank O'Brien

Ms. Rosa M. Gelaszus

Mr., Victor Sjostrom

Mr. Carl H., Brown

Mr. Robert D. Wolf

Ms. Maryanne Grumelli-Boychuck

Dr. Martha Pocsi

Ms. Catherine Liapes

Mr. Quentin VanBuren

Manager

Private Vocational
Private Vocational
Private Vocational
Private Vocational
Veterans Education
Veterans Education

Schools
Schools
Schools
Schools
and Training
and Training

Educational Initiatives (10K/HSPT
Summer/School Year Program)
Northeast Curriculum Coordination

Center/Occupational Competencies

Project

Northeast Curriculum Coordination

Center

Northeast Curriculum Coordination

Center
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DIVISION OF VOCATIONAL EDUCATION

EXECUTIVE ASSISTANT
Sandra Streeter

ASSISTANT COMMISSIONER
Thomas A. Henry

SECRETARIAL ASSISTANT
Patricia Harris

Lo2 L03 L04 L05 L06 Loz
CAREER VOCAT IONAL
DIVISION PLANNING AND VOCAT 1ONAL ORIENTATION GRANTS POSTSECONDARY/
SERVICES EVALUAT ION PROGRAMS PROGRAMS MANAGEMENT SPECIAL SERVICES
Brian Boyle Hector Ramon Villafane Michael Curran Joan Birchenall VACANT Vacant
Manager Manager Manager Manager Manager Manager
S. Kaplan C. Merkel-Keller R. Jacoby E. Brancolino D. Reiter W. Smith
M. James F. Cappello R. Harzmann L. Colavita G. Schuler R. Wolf
D. Dopkin C. Joseph A. Cohn A. DeAngelo S. Baker-Pinto C. Brown
R. Finkle C. Coligan D. Jone R. Schilling M. Grumelli-Boychuck
L. Carmona-Bell M.L. Fracaroli K. Hartford C. Perry F. 0'Brien
L. Petry J. Grover J. Ryczkowski R. Taylor M. Pocsi
F. Henry M. Mullarkey D. Garwood J. Taylor-Bacon R. Gelaszus
C. Schilling W. Pfeiffer J. Toleno V. Sjostrom
(PT 2/5) C. Reynolds C. Liapes
L. Walsh E. Turk Q. Van Buren
R. Trivette
P. Mitchell
W. Lupini
S. Saravalli
J. Ord
N. Trivette
P. Fogarty
C. Bowman
SUPPORT STAFF K. Alexander
D. Lenhardt R. Boiselle H. Marian C. Demitry K. Doherty D. DiMattia
J. Darvas W. McDaniel H. Borota E. Cantwell G. Terrell D. Oliver
L. Brannon P. Huff 1. Camilo
J. Jackson M. Maldari
S. Hamilton
1767851

Revised 3/91



6. RESPONSIBILITIES AND QUALIFICATIONS OF SPECIAL PROGRAM COORDINATORS

(113(b)(10)

a. RESPONSIBILITIES AND QUALIFICATIONS OF CAREER GUIDANCE AND COUNSELING
COORD INATOR

RESPONSIBILITIES:

Delivers training and related educational services to insure the achievement
of mandated goals.

EXAMPLES:

[ Provides Local Educational Agencies with technical assistance in
designing and implementing plans for improving guidance and counseling.

o Develops and conducts inservice training for LEA staff in comprehensive
career development programs or in another particular area of expertise.

. Provides technical assistance in the design and implementation of
locally-sponsored staff training activities.

L Develops programmatic guidelines in the areas of comprehensive career
development curriculum and instructional materials and methods.

o Consults with program staff and provides them with technical assistance
in the development and implementation of improved comprehensive career
development curricular/instructional materials and methods.

o Conducts reviews of guidance and counseling programs, and recommends
approval or modification and funding levels.

. Analyzes and recommends changes in law and code.

L Develops guidelines for funding and/or contracting with state, county
and local agencies for programs and/or services.

L Conducts reviews of research literature, legislation, and consults with
program experts to ascertain the current and future trends in career
guidance and counseling.

L] Establishes a plan for developing programs and materials, as well as
" delivering training.

o In cooperation with professional staff, develops technical aspects of
legislation or administrative code for compliance with current trends in
the area of specialization

REQUIREMENTS AND QUALIFICATIONS:

L Master's degree in Guidance and Counseling.
L New Jersey certification in Student Personnel Services.
. Three years guidance and counseling experience.
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b. RESPONSIBILITIES AND QUALIFICATIONS OF CONSUMER AND HOMEMAKING EDUCATION
COORDINATOR: :
RESPONSIBILITIES:

Administers Title III, Part B, Consumer and Homemaking Education, of the
Carl D. Perkins Vocational and Applied Technology Education Act of 1990.

EXAMPLES:
L] Administers the state's K-12, adult home economics and consumer

education program.

Researches, reviews and establishes program area priorities and
educational plan.

Analyzes enrollment and other reporting data for the purposes of
planning, compliance, and assessing trends.

Designs, initiates, monitors, reviews and processes curriculum products,
training packages and related education improvement materials.

Develops and provides input for funding policies and procedures.
Includes the development of 'requests for proposals" for consumer and
homemaking courses/programs/projects.

Provides consultative services and technical assistance services.

Conducts program evaluation and monitoring visits.

Develops and conducts inservice activities for administrators, teachers
and other local education agency staff.

Designs, develops and implements special projects which address the
mandates of the legislation.

REQUIREMENTS AND QUALIFICATIONS:

. Master's degree in home economics or administration/supervision.

° Three years educational experience in teaching home economics education.
L Standard teacher certificate in Home Economics Education.

. Occupational experience in Home Economics and Consumer Education.

C. RESPONSIBILITIES AND QUALIFICATIONS OF SEX EQUITY COORDINATOR
RESPONSIBILITIES:

] Administer the program of vocational education for single parents and

homemakers and students choosing nontraditional careers--sex equity.
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EXAMPLES:

Gathers, analyzes and disseminates data on the adequacy and
effectiveness of vocational education programs in the state in meeting
the education and employment needs of women (including preparation for
employment in technical occupations, new and emerging occupational
fields, and occupations regarded as nontraditional for women), and on
the status of men and women students and employees in such programs.

Reviews and comments upon, and makes recommendations concerning, the
plans of local educational agencies, area vocational education schools,
intermediate educational agencies, and postsecondary educational
institutions to ensure that the needs of women and men for training in
nontraditional jobs are met.

Reviews vocational education programs (including career guidance and
counseling) for sex stereotyping and sex bias, with particular attention
to practices which tend to inhibit the entry of women in high technology
occupations, and submits (i) recommendations for inclusion in the state
plan of programs and policies to overcome sex bias and stereotyping in
such programs, and (ii) an assessment of the state's progress in meeting
the purposes of this Act with regard to overcoming sex discrimination
and sex stereotyping.

Reviews proposed actions on grants, contracts, and the policies of the
State Board to ensure that the needs of women are addressed in the
administration of the Perkins Act.

Develops recommendations for programs of information and outreach to
women, concerning vocational education and employment opportunities for
women (including opportunities for careers as technicians and skilled
workers in technical fields and new and emerging occupational fields).

Provides technical assistance and advice to local educational agencies,
postsecondary institutions, and other interested parties in the state,
in expanding vocational opportunities for women.

Assists administrators, instructors, and counselors in implementing
programs and activities to increase access for women (including
displaced homemakers and single heads of households) in vocational
education and to increase male and female students' enrollment in
nontraditional programs.

Develops an annual plan for the use of all funds available for sex
equity and single parent homemaker programs.

Manages the distribution of funds for sex equity and single parent
homemakers programs.

Monitors the use of funds distributed to recipients under sex equity and
single parent homemaker programs.

Evaluates the effectiveness of programs and activities supported by such
funds.
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REQUIREMENTS AND QUALIFICATIONS:

L4 Masters degree, preferably in Psychology, Counseling, Social Work.
L] Five years of experience in sex equity in a vocational education setting.
B. GOVERNANCE STRUCTURE

1. Current Delivery Systems

The New Jersey State Department of Education, Division of Vocational
Education describes vocational-technical education in New Jersey as composed
of programs, services and activities to assist individuals in gaining skills,
knowledge, and attitudes for employment in productive work.

Occupationally specific training is available on the secondary level to
prepare students for more than 100 specific occupations. These occupational
areas are: Agriculture/Agribusiness, Business, Health Occupations, Home
Economics Related Occupations, Marketing, Technical Trade, and Industrial
Occupations. Work and training opportunities are provided also through
cooperative vocational education and apprenticeship programs.

On the secondary level, New Jersey's vocational-technical education delivery
system consists of three component parts each fulfilling a need and each
providing a scope of education experiences consistent with the overall
mission for vocational-technical education. Vocational-technical education
programs are offered in three settings:

253 comprehensive high schools districts
18 local area vocational school districts (LAVSD)
20 vocational school districts - shared or full time

The tables below indicate the number of graduating vocational students,
by delivery system, working in a related field.

SECONDARY SCHOOL YEAR 1986-87

Number and % Percentage

Number Responding Employed in
Delivery System Completers To Survey Related Field
Vocational Schools 5,902 4,952 (83.9%2) 51.6%
Comp. High Schools 17,712 12,424 (70.1%) 39.1%
L.AV.S5.D.'s 3,574 2,166 (60.6%7) 39.3%

NOTE: L.A.V.S.D.'s will not be eligible for state categorical aid as of
July 1, 1991.
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Delivery System

Vocational Schools
Comp. High Schools
L.A.V.S.D.'s

Delivery System

Vocational Schools
Comp. High Schools
L.A.V.S.D.'s

Delivery System

Vocational Schools
Comp. High Schools
L.A.V.S.D.'s

Delivery System

Vocational Schools
Comp. High Schools
L.A.V.85.D.'s

Delivery System

Vocational Schools
Comp. High Schools
L.A.V.SID' ‘s

ADULT SCHOOL YEAR 1986-87

Number and %

Number Responding

Completers To Survey
6,832 3,745 (55.9%)
9,581 5,420 (56.6%)
1,314 751 (54.8%)

SECONDARY SCHOOL YEAR 1987-88

Number and %

Number Responding

Completers To Survey
5,624 4,407 (78.4%)
16,781 12,098 (72.1%)
3,761 2,402 (63.9)

ADULT SCHOOL YEAR 1987-88

Number and %

Number Responding
Completers To_Survey
6,852 3,793 (55.4%)
9,077 4,771 (52.6%)
2,034 984 (48.4)

SECONDARY SCHOOL YEAR 1988-89

Number and %

Number Responding

Completers To Survey
5,011 4,134 (82.5%)
19,449 13,170 (67.7%)
3,253 2,352 (72.3)

ADULT SCHOOL YEAR 1988-89

Number and %

Number Responding

Completers To Survey
7,414 5,365 (72.4%)
7,366 4,135 (56.1%)
1,907 840 (44,0%
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Percentage
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2. Delegation of Authority to Other State Agencies

The State Board of Vocational Education has delegated functions to the State
Board of Higher Education as described in the Memorandum of Understanding

included as Appendix F.

The state board has delegated administrative authority for criminal offenders
programs to the New Jersey State Department of Corrections. This authority
is being delegated based on a request for proposal for which a plan must be
submitted by the Department of Corrections and approved by the state board.

3. Description of Vocational Student Organizations

Vocational student organizations, as an integral part of the total
instructional program significantly help students develop occupational
competencies and leadership skills. They also promote civic responsibility,
appreciation of the American private enterprise system and the importance of
participation in our system of government. Seven organizations are presently
recognized. The organizations and their respective program areas are:

Agriculture Future Farmers of America (FFA);

Business Future Business Leaders of America-
Phi Beta; Lambda (FBLA-PBL);

Home Economics and Future Homemakers of America/Home
Consumer Economics Related Occupations
(FHA/HERO);
Health Occupations Health Occupations Students of America
(HOSA);
Marketing Distributive Educational Clubs of

America (DECA);

Technology/Industrial Arts Technology Student Association (TSA);
and

Trade and Industrial Vocational Industrial Clubs of America
(VICA).

Achievement: Incentive and Recognition:

Members of vocational student organizations are encouraged to excel through
incentive and recognition for achievement programs. Such programs vary in
each organization, but all are designed to motivate students, supplement the
instructional program, encourage leadership development, and incorporate the
involvement of business/industry as well as the public.
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Leadership Development:

Leadership training and experiences are provided to all members through local
chapter, regional and state activities. As students progress through planned
programs at the regional, state and national levels, many meet additional
opportunities for personal growth. Leadership training activities include
annual leadership conferences for each organization; chapter officer
seminars, regional workshops and meetings.

Learning Civic Responsibility:

Students have opportunities for growth and development in performing civic
and citizenship responsibilities by participating in community service
initiatives of the seven vocational student organizations. These vocational
students experience hands-on learning situations which enrich classroom
instruction and promote transition from school to work to community.

Business and Industry Involvement:

The interface of students and their organizations with representatives of
business, industry, and government are extremely beneficial. Information on
employment and education preparation is a positive input from these sectors.
Business and industry directly support the vocational student organizations
by contributing of time and funds. Business, Industry and Labor
representatives serve on committees and boards as well as participate in
sponsored technical and leadership workshops. In addition, they lecture,
judge competitions, and provide a variety of authoritative services to enrich
the instructional program. Funds are provided to support achievement awards
and promote other motivational activities for students to achieve their
fullest potential in the development of technical, personal, and leadership
skills.

Vocational student organizations are not "clubs" to which only a few
vocational students belong. Rather, a vocational student organization is a
powerful instructional tool that works best when it is integrated into the
vocational curriculum and classroom by a vocational instructor who is
committed to the development of the total person. Vocational educators have
long recognized the importance of providing students with job and career
related training that complement the job specific skills needed for entry
into a particular occupational field.

Leadership funds are used for regional and statewide services needed for
student governance and to provide competitive events and leadership
development conferences. The Vocational Student Organizations Facilitating
Unit performs the services of conference management, correspondence and
communications, event registration, membership management, purchasing,
financial accountability, promotion, and event development. Federal funds
are matched by student dues and participation fees.

In 1989-90, more than 22,000 students participated in 636 vocational student
organizations.
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C. JOINT PLANNING AND COORDINATION WITH OTHER STATE AGENCIES
[Section 113(b)(14)]

The Commissioner of Education, in conjunction with the State Director of
Vocational Education, promotes joint planning and coordination for
occupational training programs among employment training deliverers. A
variety of methods, described below, have been developed to meet the
individual needs of the agencies and their clients.

The New Jersey State Employment and Training Commission (SETC):

The State Employment and Training Commission (SETC) plays a key role in joint
planning and coordination activities. The principal focus of the SETC
employment and training policy is to develop a strategy to fill significant
gaps in New Jersey's training and employment efforts. Special attention is
placed on finding ways to mobilize and channel public and private resources
to individuals who would otherwise be denied access to the training and
education they need to make their fullest contribution to the economic well
being of the state.

The Commissioner of Education serves on the SETC. In addition, the Assistant
Commissioner for Vocational Education attends SETC meetings. The Assistant
Commissioner and staff of the Division of Vocational Education also represent
the Department of Education on SETC subcommittees.

A significant part of the responsibility of the New Jersey State Employment
and Training Commission (SETC) will be the coordination and development of a
unified state plan for the coordination and development of all manpower
resources and training needs. All branches of state government will
participate in the planning process.

The Job Training Partnership Act (JTPA):

The New Jersey Department of Education, through use of Carl D. Perkins
Vocational and Applied Technology Education Act leadership funds, with the
New Jersey Department of Labor, coordinates state level program planning and
provides technical assistance to eligible recipients of federal vocational
education and Job Training Partnership Act (JTPA) funds. Staff of the
Department of Education work with staff of the Department of Labor, private
industry councils and local education agencies to coordinate the delivery of
programs and services designed to meet the needs of individual
clients/students. A 1listing of all programs assisted under the Carl D.
Perkins Vocational and Applied Technology Education Act is made available
annually to each private industry council by the State Board of Education.

Statewide coordination is also provided through representation by the
Division of Vocational Education on the New Jersey Occupational Information
Coordinating Committee. This ensures that both labor supply and demand data
are consistent for program planning purposes under JTPA and the Carl D.
Perkins Vocational and Applied Technology Education Act.
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Through the application process for the Division of Vocational Education
requires any eligible recipient desiring financial assistance under the
Carl D. Perkins Vocational and Applied Technology Education Act to describe
the methods that will be used to coordinate vocational education services
with relevant programs conducted under the federal Job Training Partnership
Act (JTPA). The methods of coordination must include arrangements with
private industry councils established under section 102(a) of JTPA.
Coordination is sought in order to avoid duplication and expand the range of
and accessibility to vocational education services.

Coordination efforts must ensure that appropriate JTPA service delivery areas
and administrative entities within the SDA are provided with a program
description of each course, program or service offered. Those courses and
services that are specifically designed to meet the occupational training
needs of special populations including youth and adults, must be highlighted
or listed separately. The highlighted courses include preparatory services
designed to assist individuals who are not currently enrolled in vocational
education programs in the selection of, or preparation for participation in,
an appropriate vocational or training program. Among these are services,
programs, or activities related to:

* outreach to or recruitment of potential vocational education
students;

. career counseling and personal counseling;

L vocational assessment and testing; and

° other appropriate services, programs, or activities.

The coordination effort must also include a commitment from the service
delivery area to participate in regional vocational education funding
workshops to provide specific labor market area data and information such as
plant closings or specific local employer or employee training needs. This
information must be wused by the eligible recipient when developing
applications for federal vocational education funds. Depending on the needs
of the service delivery area and the eligible recipient, joint agency
meetings may be held during the preparation of each application.

The description of the vocational education programs for which funding is
requested must clearly describe the commitments and responsibilities of each
agency to the program. One objective of this joint venture is to avoid
unnecessary duplication and to expand accessibility to vocational education
services for at-risk students. Each applicant will be required to certify
that the above procedures were followed upon submission of the application.
As a result, a strong positive working relationship between the two agencies
should evolve. Evidence of this working relationship will be sought by
state department staff during the monitoring of the project.

For any eligible recipient seeking to establish new vocational courses or

programs, the program and course approval process described in Chapter
6:43-8.2 of the New Jersey Administrative Code must be followed.
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Eligible recipients coordinate with the following JTPA service delivery
areas: Atlantic, Cape May, Bergen, Burlington, Camden, Cumberland-Salem,
Essex, Gloucester, Hudson, Jersey City, Mercer, Middlesex-Somerset-Hudson,
Monmouth, Morris-Sussex-Warren, Newark, Ocean, Passaic and Union counties.

Workforce Preparation Coordinating Committee

The Workforce Preparation Coordinating Committee was formed to provide a
vehicle for local and state level vocational and job training practitioners
to exchange ideas and ensure practical applications of interagency policies,
rules and regulations. Representation on this committee consisted of those
organizations responsible for the administration and implementation of the
following legislation (a provision statement is located in the appendix).

Adult Education Act:

Under the current reorganization of the New Jersey Department of Education
the Division of Vocational Education and Adult Education are merged.
Vocational and adult programs, services and activities are administered under
the State Director of Vocational Education. Staff from the new division work
with the Department of Labor, local service delivery areas and local
education agencies to assure program coordination. On the local level, adult
vocational education courses and programs are designed to prepare the
participants for employment or employment stability. These programs are
coordinated with existing basic skills adult education programs to meet the
needs of the students and other clients.

Title I of the Elementary and Secondary Education Act3 Chapter 1, Education
Consolidation and Improvement Act:

The Division of Vocational Education cooperates with the State Department of
Education's Division of Compensatory/Bilingual Education by establishing a
liaison to coordinate vocational education programs, services and activities
for all students who are identified as disadvantaged or needing instruction
in English as a Second Language by either Chapter I criteria or that of
P.L. 101-392. Appropriate meetings between the staff for both the
development of the Chapter I Plan and the State Plan for Vocational Education
are held to assure program coordination and prevent unnecessary duplication.

The Education of the Handicapped Act:

The Division of Vocational Education cooperates with the Division of Special
Education to coordinate the delivery of vocational education programs,
services and activities for all students who are identified as disabled.
Appropriate meetings between the staff for both the development of the P.L.
94-142 plan and the State Plan for Vocational Education are held to assure
program coordination and prevent unnecessary duplication. A standing
committee has been established to review and modify the New Jersey
Administrative Code as it affects both special education and vocational
education students. In addition, a cooperative effort has been established
between the Division of Vocational Education and the Division of Special
Education to review and recommend program proposals for expenditure of
federal funds under P.L. 94-142 and P.L. 101-392 and to monitor vocational
programs in approved private schools for the disabled.
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The Rehabilitation Act of 1973:

Under the current reorganization of the New Jersey Department of Labor the
Division of Vocational Rehabilitation is now administered by the Assistant
Commissioner for Employment Security and Job Training. This unit is
comprised of various elements of job training services provided through the
New Jersey Department of Labor. On an as needed basis individual
arrangements or agreements between local providers and the Department of
Labor are made to provide vocational services and activities (Attachment 2).

Apprenticeship Training Programs:

In cooperation and consultation with the New Jersey State Employment and
Training Commission, the New Jersey Department of Education recognizes the
New Jersey Department of Labor as having the primary responsibility for
linking the business sector with the education community. Included in this
responsibility is the duty to set policy for work-based learning programs
such as apprenticeship training. Under this policy, the New Jersey
Departments of Labor and Education are currently developing an agreement for
the state administration and operation of the apprenticeship programs.
Responsibilities of the two Departments with respect to apprenticeship have
be negotiated and set forth in a departmental agreement (a copy of the
agreement is in the appendix). As currently designed, the local education
structure will remain the same i.e., apprentice coordinators will remain
attached to county vocational/technical schools. See Appendix M.

The Family Support Act of 1988 (JOBS):

The Family Support Act of 1988 created a new federal education, training and
work program called Job Opportunities and Basic Training Skills (JOBS). The
purpose of JOBS is to assure that recipients of Aid to Families with
Dependent Children (AFDC) receive the education, training and employment
services they need to avoid long-term welfare dependency. The Department of
Education, through staff of the Division of Vocational Education, will
collaborate with staff of the Departments of Human Services, Community
Affairs, Higher Education and Labor to coordinate programs and services
offered to this population. Evidence of such collaboration may be in the
form of policy statements, non-financial interagency agreements and contracts
for the provision of services. Educational activities may include:

. high school education or its equivalent;

. basic and remedial education;

L education in English as a second language;
. job readiness activities; and

o job skills training.

Other interagency coordination activities are described in Section IV-E -
State Plan Development. Intra-agency activities are documented in Appendix D.
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SECTION IV
STATE PLAN DEVELOPMENT

A. THE PLANNING PROCESS

New Jersey is a diverse state experiencing the challenging effects of
changing technology, youth unemployment and other socio-economic conditions
that affect education for employment. The State Department of Education has
developed a vocational education program planning model that allows local and
state educational planners and practitioners to participate in the
development of the State Plan for Vocational Education. To ensure that
students will have access to programs that reflect and respond to labor
market conditions, the Division of Vocational Education has established an
expanded planning system.

Continued educational improvement and the coordination of programs among all
providers of vocational education requires a comprehensive planning system.
The delivery system for vocational education in New Jersey is managed at both
state and local levels. On each level there are institutions and agencies
that have input into the development of programs and services that produce
the skilled labor force utilized by business and industry. At the 1local
level occupationally specific advisory committees must be in place to provide
appropriate progammatic recommendations in the areas of occupational
competency requirements, equipment, and partnerships. At each level,
policies are made, recommendations are given and programs are conducted; the
state level primarily sets state policy; and the local level implement
programs.

The state level includes the:

State Department of Labor; State Department of Higher Education; State
Department of Education; State Employment and Training Commission; Governor's
Office of Management and Planning; State Board of Education; State Board of
Higher Education; State Occupational Information Coordinating Committee;
State Department of Corrections; and New Jersey State Council on Vocational
Education.

The county level includes:

County Offices of Education; County Correctional Institutions; Private
Industry Councils; Regional Employment Security Offices; County Community
Colleges, and Private and Public Four-Year Colleges.

The local level includes the:

Local Educational Agencies; Local General Advisory Committees; Local
Occupationally Specific Advisory Committee; Community Organizations; Private

Non-Public Schools; and Private Proprietary Schools.

State Level Planning:

The State Plan for Vocational Education FY 1992-FY 1994, was developed in

cooperation with the State Employment and Training Commission, the State

Council on Vocational Education (SCOVE) and the Statewide Committee of

Practitioners. Constituted by the Assistant Commissioner of the Division of

Vocational Education, the Statewide Committee of Practitioners is composed of

representatives of: local education agencies; institutions of higher
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education; local school boards; school administrators; vocational education
teachers, students, and parents.

To produce the plan for fiscal years 1992-1994, staff of the Division of
Vocational Education reviewed past plans and proposed revisions, additions
and amendments. Program specialists were consulted. Also consulted were the
Division of Vocational Education liaisons to other divisions of the Education
Department and to other state agencies to ensure coordination in connection
with JTPA, the Adult Education Act, Title 1 of the Elementary and Secondary
Education Act, the Education of the Handicapped Act, the Rehabilitation Act
of 1973, and the Family Support Act of 1988 (JOBS).

The Assistant Commissioner of Education communicates on a regular basis with
the New Jersey State Employment and Training Commission. Reaction to the
State Plan for Vocational Education was sought from the Commission. Comments
received in response to the proposed plans are included in the Appendix.

Local Level Planning:

Vocational education program planning at the local 1level is demonstrated
through the local application process and resulting documentation. Eligible
recipients submit plans and applications for the use of federal and state
program funds. The applications follow one of two procedures: a
formula-driven noncompetitive procedure OR a competitive procedure. The
noncompetitive funds are used by those districts that receive formula-driven
allotments for programs, services and activities. Competitive funds are
awarded by a third-party contract procedure for programs in the mandated
areas.

Those districts that are eligible to receive noncompetitive funds receive a
funding matrix from the Division of Vocational Education. This matrix
indicates the maximum amount of money available to the recipient for each
purpose. Independent of noncompetitive funds, an eligible recipient may
apply for certain other funds under the competitive procedure for those
purposes for which they have not received noncompetitive funds.

Specific program specifications are published in the vocational education
funding guidelines. The document is used by the eligible recipients during
the preparation of local applications. ‘

B. STATE COUNCIL ON VOCATIONAL EDUCATION
113(a)2A and 113(b)(17)

The New Jersey State Council on Vocational Education (SCOVE) plays an
important role in the vocational education planning process. As stated in
section 113(B)(2)(A) of the legislation "In formulating the State Plan (and
amendments thereto) the State Board shall meet with and utilize the State
Council. To facilitate working with SCOVE the following points of

understanding have been developed:

- To facilitate ongoing and frequent communications and input to the
State Plan and Department rules and regulations regarding
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vocational education, the Executive Director of SCOVE will serve as
an active participant and observer in the Statewide Committee of
Practitioners (SCOP). Furthermore, the Co-Chairperson of the SCOVE
State Plan Committee is a member and chairperson of the SCOP.

- Public hearings for the State Plan were jointly held by SCOVE and
the Division of Vocational Education (DVE). These regional
hearings were conducted on March 5, 6, 7, and 27, 1991.

- SCOVE (through its Executive Director) will receive drafts-in-
progress of the State Plan for vocational education. The first
draft was mailed to SCOVE the second week of February. The DVE
also provided SCOVE with rough draft copies of the Statewide
Assessment, the 3 Year LEA Planning Process and the Administrative
Code documents for input and comment.

- SCOVE (through its Executive Director) will receive notices
distributed by the DVE regarding policies, procedures, proposals or
other general information distributed to the general vocational
education community by the DVE.

- Representatives of the DVE will meet regularly, as requested, with
SCOVE representatives to provide updated information regarding
planning and evaluation activities.

- SCOVE representatives will participate, whenever feasible, as
observers and to provide input to DVE staff committees responsible
for developing planning and evaluation activities.

- The DVE will respond to requests for information from SCOVE
expeditiously. Data and information available through the Planning
and Evaluation data bank, and which is generally available to the
public on request, will be accessible to SCOVE for use in the SCOVE
Biennial Evaluation Report or other research projects.

These points of understanding are intended to foster open communications,
collaboration and cooperation with SCOVE. In this regard SCOVE will submit
to the DVE copies of drafts of SCOVE position papers before or at the same
time they are submitted or published elsewhere.

As a result of this understanding, SCOVE provided ongoing and substantive
input during all stages of the development of the State Plan for Vocational
Education. Correspondence with SCOVE as well as their testimony at the
Public Hearings and the State Board of Educations response are included as
Appendix C

C. STATEWIDE COMMITTEE OF PRACTITIONERS AND CONSULTANTS
[Section 113(b)(8)]

The Carl D. Perkins Vocational and Applied Technology Education Act of 1990,

Sec. 512, mandated that each state, before the expiration of the 30-day
period beginning on the enactment date, appoint a State Committee of
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Practitioners, after consulting with local school officials representing
eligible recipients, and representatives of organized labor, business,
education, community-based organizations, private industry councils, parents,
special populations, correctional institutions and state administrators of
programs the Handicapped, Chapter I; the limited English proficient and
guidance counselors.

As required by legislation Statewide Committee of Practitioners (SCOP) was
organized by October 25, 1990.

The committee was selected from nominees solicited from statewide
organizations and groups. Seventeen individuals, including a majority of
local education agency administrators, comprise the Statewide Committee of

Practitioners.
The mission of the Statewide Committee of Practitioners is to:

J review any state rule or regulation proposed pursuant to Perkins
before such rule or regulation is published;

* review any state rule or regulation issued pursuant to Perkins on
an emergency basis as soon as possible and before it is issued in
final form; and

o consult on a regular basis in the development of a state proposal
for a system of core students and performance measures for
vocational education.

The Committee of Practitioners also forms the core of an advisory group that
will assist in the development of the State Plan for Vocational Education.

Appendix E contains detailed information regarding the Statewide Committee of
Practitioners.

D. PUBLIC HEARINGS
[Section 113(a)2B]

The Division of Vocational Education conducted public hearings on vocational
education prior to the adoption of the State Plan for Vocational Education.
The public hearings were held at various points in the state with sufficient
public notice to all segments of the population. The purpose of the public
hearings was to provide an opportunity for the public to give its views and
make recommendations on the State Plan for Vocational Education.

The official public hearings on the State Plan for Vocational Education,
FY 92-94 were held as follows:

Date: March 5, 1991
Time: 3:00 p.m., - 7:00 p.m.
Place: Middlesex County Vocational-Technical School

East Brunswick Campus
112 Rues Lane
East Brunswick, NJ 08816
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Date: March 6, 1991

Time: 3:00 pem. = 7:00 p.m.

Place: Gloucester County Vocational-Technical School
P.0. Box 186
Tanyard Road
Sewell, NJ 08080

Date: March 7, 1991
Time: 3:00 p.m. - 7:00 p.m.
Place: Bergen County Vocational-Technical School

200 Hackensack Avenue
Hackensack, NJ 07601

Date: March 27, 1991
Time: 3:00 p.m. - 7:00 p.m.
Place: State Department of Education

225 West State Street
Trenton, NJ 08625

Copies of the preliminary drafts of the proposed goals and programs projected
for FY 1992-94 were available at each of the 21 County Offices of Education,
the New Jersey State Department of Education and at the public hearings.
Anyone who presented testimony at the hearings and officially represented an
organization, institution or a constituency submitted a written copy of the
testimony on official stationery at the time of the hearing.

A summary of the recommendations from the public hearings is included in
Appendix A, along with the State Board's response. The hearings were held in
cooperation with the State Council on Vocational Education (SCOVE).

E. INTRA-AGENCY COORDINATION

The Division of Vocational Education has initiated contact with agencies and
groups within the Department of Education in addition to those identified to
serve on the Statewide Committee of Practitioners and Statewide Consultant
Group. Intra-agency coordination and joint planning is accomplished with
representatives from the:

L] Division of Adult Education;
. Division of Special Education; and
. Division of Compensatory/Bilingual Education.

Each of these divisions have provided information, suggestions and advice as
requested by correspondence dated September 7, 1990 that 1is included in
Appendix D. Also, included in Appendix D are responses received from each of
these agencies.

These divisions generally agreed that activities funded by the Division of
Vocational Education under the Perkins legislation does not duplicate
services funded by them. However, the divisions stressed that there is a
strong need for staff of the Division of Vocational Education to work
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cooperatively to pool fiscal and human resources whenever possible. It was
determined that an understanding between these divisions and the Division of
Vocational Education should be developed to:

® share information and products;

L maintain communication between divisions on matter such as proposed
legislation;

. conduct on-site visits; and

o carry out cooperative planning and staff training.

Each of these divisions participated in the review and development of the
State Plan.

F. PROCEDURES FOR AMENDING STATE PLAN
[Section 113(c)]

Section 113(c) of Public Law 101-392 provides that '"when changes in program
conditions, labor market conditions, funding, or other factors require
substantial amendment to an approved State Plan, the State Board, in
consultation with the State Council, shall submit amendments to such
State Plan to the Secretary. Any such amendments shall be subject to review
by the State Job Training Coordinating Council, and the State Council."

The following procedures will be followed by the State Board when submitting
amendments to approved State Plans.

1. Unless specifically requested by the U.S. Department of Education, the
State Board will determine if the change contemplated is "substantial"
and, therefore, requires an amendment to the plan.

2. When the State Board determines that the change requires an amendment,
the proposed change will be developed in consultation with the State
Council on Vocational Education.

3. The State Employment and Training Commission and the State Council on
Vocational Education will be given a reasonable amount of time to review
the amendment before it is submitted to the Department of Education for

approval.

4. A transmittal letter for the amendment will indicate the date of the
State Board approval and will be signed by an official representing the
State Board.

5. The transmittal letter will indicate that the amendment has been
reviewed by the State Employment and Training Commission and the State
Council on Vocational Education but it will not be necessary that
signatures of representatives of these entities be included in the
amendment. Comments from the two entities will be responded to by the
State Board and included in the transmittal letter.
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The amendment(s) (original and two copies) will be sent to the
United States Department of Education.

The amendment(s) will be disseminated within the state to the
Statewide Committee of Practitioners the Consultant Group and other
interested parties.

G. SUMMARY OF LOCAL LEVEL PLANNING AND APPLICATION PROCESS

Under the new Carl D. Perkins Vocational and Applied Technology Education Act
Amendments of 1990 (P.L. 101-392), all eligible recipients desiring to
receive vocational education program funds must submit a Three-Year Local
Education Agency Plan and Annual Implementation Plan/Application for Funds.

The Local Educational Agency Three-Year Plan and Application (See Addendum)
will consist of the following:

Section 1. Demographic data which will consist of LEA and school
identification, a statement of assurances, and a local
vocational education advisory board listing.

Section 2. The listing of coordination activities with other
training agencies including Adult Education Act agencies,
Community Based Organizations, State and Community
Colleges, and Parent and Student Contact.

Section 3. Any eligible recipient desiring financial assistance
under the Carl D. Perkins Vocational and Applied
Technology Education Act shall describe the methods to be
used to coordinate vocational education services with
relevant programs conducted under the Job Training
Partnership Act (JTPA). The methods of coordination must
include arrangements with private industry councils
established under section 102(a) of JTPA. Coordination
is sought in order to avoid duplication and expand the
range of and accessibility to vocational education
services.

Section 4. The description of the Local Educational Agency's overall
vocational program and comprehensive program matrix
including the description of students served, description
of facilities and equipment, and the ability of programs
to meet the needs of special needs students.

Section 5. Local Educational Agency needs assessment by program area.
Section 6. The Local Educational Agency's planned programs to
respond to identified need and a program evaluation
strategy including activities/programs planned,

evaluation standards to measure progress, and a
description of how access to programs of good quality
will be provided to special populations.

Each eligible recipient using funds for occupational training education
must assure a current and projected need for such trained individuals.
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An annual occupational supply and demand report will be produced by the
New Jersey Occupational Information Coordinating Committee. Funding
approval will require districts to demonstrate a necessity for specific
occupational training education utilizing the supply and demand report
or definitive regional data.

The Perkins funds will be distributed using the formulas listed below:

] Correctional Institutions - one percent (1%) of the allotment
under Title I, Part A, Section 102(a)(4) will go directly to
the New Jersey Department of Corrections as addressed in
Title II, Part B, Section 225. The grants will be made to
upgrade and establish vocational education programs. The
Department of Corrections will establish the distribution of
the allotment within their institutions, both adult and
juvenile.

L Eligible secondary institutions - The distribution of funds to
all local agencies servicing secondary students will be based
on the formula in Section 231 of the Act. For secondary
school programs at area vocational schools and intermediate
educational agencies' funds will be distributed based on the
parameters of Section 231(d) of the Act.

L Eligible postsecondary institutions - New Jersey has a
Memorandum of Understanding with the New Jersey Department of
Higher Education. This agreement is included as Appendix F
for the year beginning July 1, 1991. Funds for
postsecondary/adult programs will be distributed in accordance
with the provisions of Section 232, Distribution of Funds to
Postsecondary and Adult Programs.

Funding will be distributed on both a competitive and noncompetitive basis as
described in Title II, Basic State Grants for Vocational Education.

All recipients must utilize the funds as specified in Perkins as follows:

Funds made available shall be used to provide vocational education in
programs that:

( 1) are of such size, scope, and quality as to be effective;
( 2) integrate academic and vocational education in such programs
through coherent sequences of courses so that students achieve

both academic and occupational competencies; and

( 3) provide equitable participation in such programs for special
populations.

In carrying out the provisions of the requirements for uses of funds,
grant funds may be used for activities such as:

( 1) upgrading of curriculum;
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( 2) purchase of equipment, including instructional aids;

( 3) inservice training of both vocational instructors and academic
instructors working with vocational education students for
integrating academic and vocational education;

( 4) guidance and counseling;

( 5) remedial courses;

( 6) adaptation of equipment;

( 7) tech-prep education programs;

( 8) supplementary services designed to meet the needs of special
populations;

( 9) a special populations coordinator paid in whole or in part
from such funds who shall be a qualified counselor or teacher
to ensure that individuals who are members of special
populations are receiving adequate services and job skill
training;

(10) apprenticeship programs;

(11) programs that are strongly tied to economic development
efforts in the state;

(12) programs which train adults and students for all aspects of
occupations, in which job openings are projected or available;

(13) comprehensive mentor programs in institutions of higher
education offering programs in teacher preparation, which seek
to fully use the skills and work experience of individuals
currently or formerly employed in business and industry who
are interested in becoming classroom instructors and to meet
the need of vocational educators who wish to upgrade their
teaching competencies;

(14) provision of education and training through arrangements with
private vocational training institutions, private
postsecondary educational institutions, employers, 1labor
organizations, and joint labor-management apprenticeship
programs whenever such institutions, employers, labor
organizations, or programs can make a significant contribution
to obtaining the objectives of the state plan and can provide
substantially equivalent training at a lesser cost, or can
provide equipment or services not available in public
institutions.

Both formula-driven and competitive funds issued to recipients under Perkins
will require mid-year and end-of-year financial, program/performance and
evaluation reports.
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SECTION V
STATEWIDE NEEDS ASSESSMENT
Section 116

A. NEEDS ASSESSMENT PROCESS

The Division of Vocational Education conducted a needs assessment from a
leadership perspective at the state level and will build local level needs
assessment into the three year plan and yearly application completed by
eligible recipients.

The Division of Vocational Education utilized a discrepancy analysis in terms
of identifying those needs which emerged as the difference between: 1) where
we are now and; 2) where we wish to be. The state level needs assessment is
premised on these three characteristics:

. The data must represent the actual world of learners and related
people, both as it exists now and as it will, could, and should
exist in the future.

. No needs determination is final and complete; we must realize that
any statement of need is in fact tentative, and we should
constantly question the validity of our needs statements.

. The discrepancies would be identified in terms of both products of
actual behaviors (ends) and in terms of processes (or means).

The statewide needs assessment covers the entire context and breadth of
vocational programs, activities and services regardless of funding source.
The scope of the needs assessment deals with elementary, secondary, post
secondary and adult pre-vocational and vocational programs and services and
focuses on the needs of special populations which the law targets. It is
only through holistic assessment that a truly comprehensive plan for
vocational education in New Jersey can be developed, implemented and
evaluated.

The Division of Vocational Education relied on a wvariety of existing data
bases and reports and information sources to conduct the needs assessment,
including the following: 1) fall report information; 2) follow-up dataj;
3) state curriculum guides; 4) Occupational Competency Project; 5) National
Occupational Information Coordinating Committee (No1ce) and State
Occupational Information Coordinating Committee (SOICC) data; 6) enrollment,
fiscal, programmatic and evaluation data from funded programs; 7) information
from evaluation reports; 8) information from the performance report; 9) data
from the on-site evaluation process; 10) Report of the Panel on Secondary
Vocational Education in New Jersey; 11) technology education data; and
(12) data from the vocational equity database.

In determining educational needs, existing data bases described above were
analyzed and reviewed. The data to support each of the indicators of the
needs assessment are referenced in the text and the data tables themselves
are grouped for easier access and referenced in this section (Section V). A
Needs Assessment Task Force consisting of division staff from every bureau
participated in establishing the needs from the data base. A discrepancy
analysis was used to link the 12 factors to data from the data tables as well
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as to programmatic goals and objectives already in place from the
occupational programs. Through programmatic input from division specialists
as well as from the supporting data base, needs were identified for each of
the 12 areas identified in the assessment. These needs were then used as the
framework around which the subsequent areas of the plan were developed.

The Division of Vocational Education has already made plans to incorporate
aspects of the needs assessment into the three-year LEA plan requirement in
order to be able to provide direct assessment data in any future state
plans. It has also been recommended that the state conduct a field-based
assessment utilizing regionalized data prior to the next submission of the
State Plan.

B. RESULTS OF ASSESSMENT

The needs assessment will be presented in the following format: 1) factor
(as outlined in Section 116); 2) data and information; followed by 3) need
statements. All data tables will be available at the end of the written
text. Since factors overlap, data from other sections dealing with aspects
of the factor being discussed will be referenced.

FACTOR I: [INTEGRATION OF ACADEMIC AND VOCATIONAL EDUCATION
DATA AND INFORMATION:
A. Performance Data

New Jersey vocational education students fall below nonvocational students in
basic skills attainment (reading, mathematics and writing) based on
longitudinal information available from the statewide testing office. These
statewide results from earlier administrations of the Minimum Basic Skills
(MBS) Test to the results of the High School Proficiency Test (HSPT) which
replaced the MBS in 1986 are consistent in portraying vocational students’
performance. The data indicate that on every test, students who identified
themselves as ''vocational/industrial arts" students produced mean scores
which fell below the mean score of all of the other self-identified groups
except for one subtest on which these students surpassed their business/
commercial counterparts. The '"business/commercial" students paralleled the
performance of "vocational/industrial arts" students. Table 1 shows this
disparity in mean scores between vocational and non-vocational students on
the High School Proficiency Test (HSPT) in response to the question:

"Which one of the following best describes your present high school program?"

A. Business or Commercial

B. College Preparatory or Academic
C. Vocational or Industrial Arts
D. General

Tables 2 through 5 on the following pages present data from the last two
administrations of the HSPT to grade 9 students during the spring of 1989 and
spring of 1990 respectively. Tables 2 and 4 present summary data for the
state as a whole while Tables 3 and 5 present summary data for ninth grade
students in the nine full-time vocational schools in New Jersey.
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In almost all cases across both years, scores for vocational students fall
below the mean scores of all students who were included in the state summary
on each of the subtests of the HSPT -- reading, mathematics, and writing.
Granted, these scores may not be statistically significant but they do point
to areas of weakness which must be addressed. Vocational students must in
fact have the same proficiency in basic and academic skills as their
nonvocational counterparts upon high school graduation.

During the 1990-1991 year, two new state tests in basic skills were
introduced in New Jersey and phase-out procedures were initiated for the
present ninth grade High School Proficiency Test. These tests come at a time
when student performance has stabliized in the basic skills at the high level
on the ninth-grade High School Proficiency Test (HSPT). New Jersey's current
graduation exam is being replaced by a tougher llth grade test.

The new and more rigorous Grade 11 HSPT was administered in a trial form in
December of 1990. The new Grade 8 Early Warning Test (EWT) was given in
April of 1991. Eleventh-graders who took the HSPT in December do not have to
pass the test in order to graduate. However, the results of this 'due
notice" administration will help the state determine how well the test
measures the higher-level skills students will need to compete in an
increasingly competitive world. Students in vocational programs are held to
the same basic skills academic standards as are other students in college
preparatory programs or in general education programs.

B. Curriculum Issues

Across the nation, as well as in New Jersey, students who concentrate their
coursework in vocational program areas generally spend, during grades 11 and
12, less than half of each school day in vocational classes. Required
academic courses, given increased high school graduation requirements, may
give students even less time in the vocational classroom. Requiring more
academic learning and giving students fewer opportunities with concrete/
vocational learning experiences will not necessarily prepare students for the
world of work. Multiple alternative strategies are needed to help those
students who experience difficulty to master basic and academic sk1lls and to
interface this with their vocational programs.

Courses in both academic and vocational areas must become more permeable and
more related or else an integrated vocational and academic curriculum will be
difficult to achieve.

As pointed out in the Unfinished Agenda (1985), the problems and
possibilities in vocational education mirror those in academic education. In
both areas, learning is compartmentalized into arbitrary pockets called
"courses." Students are seldom asked and seldom expected to integrate skills
and knowledge across these courses. Opportunities for rote learning,
applicative learning, problem solving, and creativity are inherent in
academic and vocational courses alike; similarly, enriching and boring
experiences take place in both realms.

From a leadership perspective, as part of the Division of Vocational

Education's Occupational Competencies Project, occupational lists are being
prepared by technical committees and validated by employers, employees and
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educators in the field. Each occupational list is accompanied by a list of
related academic skills in mathematics, language arts, science and free
enterprise and is supplemented by a list of generic employability skills
needed by all workers. This effort at the state level will infuse academic
competencies into the local curriculum via the occupational competency route.

NEED STATEMENTS:

1. The basic skill achievement levels of vocational education students are
lower than those of nonvocational students. Basic skill performance for
vocational students needs to be improved so that they perform on par
with their academic counterparts.

2. Academic competencies must be more fully integrated into the vocational
curriculum.

FACTOR 2: SEQUENTIAL COURSES OF STUDY LEADING TO BOTH OCCUPATIONAL AND
ACADEMIC COMPETENCIES

DATA AND INFORMATION:

The state's vocational course approval process is currently conducted at the
county level. Individual program specialists have anecdotal information
gathered from contact with local districts, but there is little formal data
available to the division on the sequence of courses or the quality of local
curriculum.

Until the initiation of the statewide occupational competencies project in
November 1989, New Jersey had not identified or developed standard competency
lists for its vocational programs.

One of the first steps for project staff was to request information from
local districts on the occupational competencies in use by vocational
programs. Based upon the materials that were submitted, it is clear that two
conditions exist. First, few districts and few programs report that their
curricula are based on verified occupational competency lists. Second, some
of the districts reporting the existence of such lists submitted topical or
course outlines, not task or competency lists.

NEEDS STATEMENTS:

1. Occupational competencies should be identified and verified by the
Vocational Division and disseminated to the local districts. The list
should then be used by the local districts as the bases for their

curricula.

2. The competency lists should include both job duties/tasks and related
academic skills.

3. A system of evaluation and assessment should be developed to determine
the degree to which students have achieved the occupational and academic

competencies necessary.
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FACTOR 3: [INCREASED STUDENT WORK SKILL ATTAINMENT AND JOB PLACEMENT
DATA AND INFORMATION:
A. Authority

The New Jersey Administrative Code (N.J.A.C.), Subchapter 7, adopted
September 1990 has provided direction to the Division of Vocational Education
to implement job placement standards which conform to the intent of the newly
passed Perkins legislation. (N.J.A.C. 6:43-7, Job Placement Standards)

N.J.A.C. 6:43-7.1 provides authority to the Commissioner of Education to
establish annual minimum job placement standards by July 1, 1992 for district
boards of education whose pupils are being trained for paid occupations. The
information and data used to establish job placement standards will include:

job market placement dataj;

input from district boards of education (see Table 6);
input from appropriate professional organizationsj; and
input from the State Employment and Training Commission.

The code also addresses criteria (1) for meeting job placement standards and
(2) courses of action to be taken when district placement rates fall below
the established job placement standards for two consecutive years
encompassing the establishment of a Program Review Panel. If the district
placement rates are below the established job placement standards, the Panel
may recommend that the Commissioner issue an order requiring the district
show cause as to why the program should not be discontinued. Use of
occupational supply and demand data and regional labor market analysis must
be included when the district shows just cause.

B. Student Follow-Up Data

When discussing placement standards, it is important to keep in mind that
placement encompasses a broad spectrum of outcomes including: students
employed in occupations for which they were trained; students employed in
other occupational areas; students in military service; and, students
enrolled in postsecondary courses. Additionally the successes of vocational
programs are sometimes not evident until many years later.

The federal legislation and the state code support the need for job supply
and demand data. Table 6 is 3-year longitudinal information on student
follow-ups after program completion.

The Division conducts annual follow-up studies of vocational program
completers to determine their employment, continuing education, military
status, employer satisfaction and pay rate six months after program
completion. Longitudinal statistics 1indicate significant benefit for
vocational program completers when compared to their respective age groups.

C. Occupational Competency Assessment
As mandated by N.J.A.C. 6:43-3.13, Occupational Competencies and Tests,

New Jersey 1is embarking on an occupational competency development and
assessment project.
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Competencies assessment should provide evidence that programs of vocational
education are providing students with the occupational competencies wanted
and needed by employers. By assessing what students know and can do there is
increased accountability in competency development and attainment. The
competencies assessment will be the similar for the same occupational
programs across New Jersey.

These assessment tests will not be used as a ''gatekeeper' for students but
rather a means to obtain student outcome data that will be useful for program
improvement purposes. The occupational competencies assessment program
identified in N.J.A.C. 6:43-3.13 requires the following:

o The Department of Education will determine which tests will be used
in the occupational competencies assessment program.

] Test results will be made available to local districts in a form
useful for modifying instructional programs.

L Tests will be administered statewide each year as scheduled by the
Department of Education.

L Special attention will be given to ensuring that the tests are fair
and equitable, reliable, secure, and correctly administered.

L All secondary vocational education students will be included in the
assessment.

L Local districts will certify proper administration of the tests and
forward testing results to the state data bank in the Department of
Education, Division of Vocational Education.

L The Department of Education will forward to local districts a
statewide analysis of student mastery of occupational competencies
which will permit comparisons of students' performance in different
areas of the state.

L The tests will require performance and/or written responses.

L Occupational competency assessment data will be used in developing
a two-year program improvement plan to assist the local district to
overcome identified program deficiencies.

NEEDS STATEMENTS:

The needs statements which follow reflect the wvarious subsections under
Factor 3.

1. A Vocational Education Program Review Panel must be created as per
N.J.A.C. 6:43-8, Vocational Education and Course Approval. The Panel
will assess the State's need for programs based upon local, regional and
statewide labor market supply and demand analyses.
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2. The Panel and the division must establish a program improvement plan for
the districts to improve their job placement rates.

3. The division must incorporate requirements for job placement standards
into the local educational agency 3-year plan.

4., The division, in conjunction with other departments, should develop more
definitive supply and demand tables to allow the districts to more
accurately project job training/placement. The tables should include
analysis of unemployment statistics to identify specific populations to
be targeted for training. This analysis will include use of Department
of Labor data on U.I. claims activity (Table 26).

5. The need exists for the development of job placement standards as well
as a means to access this data from district records.

6. The occupational assessment measures, tests and protocols need to be
developed.

7. The Division needs to establish a comprehensive method for assessing and
reporting the job placement effectiveness of vocational programs.

8. The Division needs to establish consistent and fair statewide job
placement standards and rates based upon accurate data.

9. The Division needs to develop guidelines for the program improvement
plans which are to be submitted by districts whose placement rates fall
below established job placement rates.

10. The Division needs to establish a Program Review Panel that will review
district requests for approval if they do not meet minimum job
placements program standards.

11. The Division, in conjunction with other departments, should enhance the
labor supply and demand tables supplied by SOICC to allow the districts
to more accurately project job training and placement rates.

FACTOR 4: INCREASED LINKAGES BETWEEN SECONDARY AND  POSTSECONDARY
EDUCATIONAL INSTITUTIONS

DATA AND INFORMATION:
A. Private Postsecondary Institutions

Approved private vocational schools under the jurisdiction of the New Jersey
Department of Education submit enrollment and tuition source reports
annually. The reporting period is a fiscal year from July 1 through June 30
of the next year. The enrollment report (see Table 7) captures data by
individual courses or programs offered during the reporting year. Data are
not totally comprehensive since during any reporting year a percentage of
schools fail to submit the information.
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Course/program offerings encompass 112 occupational areas or titles. A
general prerequisite to enrollment in a private vocational school is
possession of a high school diploma or recognized equivalent.

During the 1989-90 enrollment period, reporting schools indicated new student
enrollments to be 35,363. Combined tuition receipts for the enrollment
period was reported to be approximately $84 million. Table 8 provides a
summary of reported enrollment statistics by county.

Pursuant to state code, the major linkages between the secondary school
system and private vocational schools exist through the possibility of a
secondary school contracting for vocational education services with an
approved private vocational school. Contracting may be done with private
entities approved by agencies other than the New Jersey State Department of
Education (i.e. cosmetology). Contracting regulations are compiled in
N.J.A.C. 6:46-6.1 et seq.

B. Community Colleges

Based on The Commissioner's Response to the Recommendations of the Panel on
Secondary Vocational Education in New Jersey, the Division of Vocational
Education was charged with the responsibility to "encourage agreements for
articulated programs between all schools providing secondary vocational
education programs and community colleges through coordination efforts with
the Department of Higher Education."” A committee of staff from the Division
of Vocational Education was then formed to investigate this possibility and
develop a procedure for such agreements.

The principle of local autonomy, which governs the school districts and the
community colleges in New Jersey, has led these districts to develop and
implement their own articulated programs. There is no consistency with
programs nor are there guidelines for development of these programs. The
existing programs range from an interagency agreement between schools for
students carrying one course from their high school curriculum and receiving
three college credits to full-blown programs of articulation with as many as
15 credits being granted at the postsecondary level for courses completed at
the high school level. Examples of the types of programs that exist include:

certificate programs;
diploma programs;

1 + 1 programs; and
2 + 2 program.

NEEDS STATEMENTS:

The needs statements which follow reflect the various subsections under
Factor 4.

1. The need exists to develop and implement an effective evaluation and
accountability system to ensure the integrity and effectiveness of
vocational services contracted for by LEAs on behalf of secondary
education students.
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2. Linkages with higher education and the community college articulation
committee will be established:

. to develop a plan for a standardized format for developing and
implementing articulation programs;

° to conduct a survey of local school districts and community
colleges in New Jersey to determine how many programs and what
types of joint programs are presently in existence;

. to review materials from other states to determine ways in which
these states approach the principle of articulation;

L to conduct statewide training for local educational agencies and
community colleges on development and implementation of an
articulation program.

FACTOR 5: INSTRUCTION AND EXPERIENCE, TO THE EXTENT PRACTICABLE, IN ALL
ASPECTS OF THE INDUSTRY STUDENTS ARE PREPARING TO ENTER (TRANSITION TO WORLD
OF WORK)

DATA AND INFORMATION:
A. Occupational Competencies Project

Employers continually identify the need for improvement in the areas of
occupational and employability skills for entry-level employees. A number of
national studies have also reflected this need. The Division of Vocational
Education is in the process of identifying and verifying both occupational
competencies and employability skills through the Occupational Competencies
Project.

The occupations to be studied as part of this project were determined by
combining data from the New Jersey Occupational Information Coordinating
Committee for the top 150 occupations based on annual openings from 1986 to
2000 and the top 100 programs in vocational education based on completers in
1988 in secondary schools.

The Commissioner's Response to the Recommendations of the Panel on Secondary
Vocational Education in New Jersey addressed accountability for student
achievement and job placement. The 1990 revisions to the New Jersey
Administrative Code and the Carl D. Perkins Vocational Education and Applied
Technology Education Act also address the need for competencies in vocational
education.

Cooperative vocational education programs offer students the opportunity to
take related instruction in secondary and postsecondary vocational programs
and work in jobs for which they are planning careers. Table 9 outlines the
number of vocational students in grades eleven and twelve participating in
cooperative agriculture/agribusiness, business, health occupations,
marketing, technical education and trade and industrial education programs.
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B. Vocational Student Organizations

In New Jersey, there are 22,430 students who are members of the seven
vocational student organizations. These seven organizations are responsible
for conducting 19 regional conferences, 17 statewide conferences, and for
sending representatives to 11 national conferences annually.

Vocational student organizations provide students with relevant and exciting
opportunities for attitude and skill development needed to assume successful
roles in society and to enter the labor market. Direct business and industry
representative involvement as competitive event advisors, developers and
judges assures the relevancy of educational activities. Business and
industry representatives attend and interact with students, providing these
leaders with the opportunity to see students perform and achieve excellence.
This promotes additional assistance in the form of service, financial support
for awards and scholarships and a favorable opinion regarding the products of
vocational education programs--the students.

Vocational student organizations are an integral part of vocational education
programs. Competitive events content greatly influences changes in the
instructional programs by providing specific competency content developed by
business and industry. Preparation for these activities and events promotes
the student desire to not only acquire the competency but also to master it
to the level of excellence.

NEEDS STATEMENTS:

The needs statements which follow reflect the various subsections under
Factor 5.

1. The division should develop occupational competencies lists with job
duties/tasks and also include employability skills and related academic
skills.

2. Cooperative vocational education programs must continue in the high
schools as a delivery system which bridges the gap between the classroom
and the world of work.

3. Vocational student organization opportunities should be available to all
students enrolled in wvocational education programs. The number of
students who are members of the appropriate vocational students
organization for their occupational program needs to be increased.

4, High quality vocational education programs include the appropriate
vocational student organization activities as a integral part of the
instructional program.

5. Vocational student organization activities provide students, especially
those who are underrepresented by race/ethnicity and gender the
opportunity to develop those affective skills needed and desired by

employers.
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6. The 1local, regional and state activities must be relevant to the
instructional program and conducted in a high quality and fair manner,

7. Programs need to build the bridge from classroom skills to the world of
work.

8. Vocational student organizations should enhance efforts to increase
minority participation.

FACTOR 6: THE ABILITY OF THE ELIGIBLE RECIPIENTS TO MEET THE NEEDS OF
SPECIAL POPULATIONS WITH RESPECT TO VOCATIONAL EDUCATION

DATA AND INFORMATION:

The special populations as defined in the Act, include those adults and youth
who are economically and academically disadvantaged including foster
children, handicapped, 1limited English proficient, individuals who
participate in programs designed to eliminate sex bias, and individuals in
correctional institutions. Vocational data on these populations are limited
and do not always indicate how successful the students are after they have
pursued a vocational program. Data on the handicapped are more readily
available as indicated in the statistical report for 1989-90 school year from
the Division of Special Education (Table 10). The report shows 46,732
handicapped students ages 14-21 years were enrolled in the public school
system during 1989. It also indicates 9,242 handicapped students exited the
school system that year and that 2,597 of the 9,242 were dropouts. An
unduplicated data collection report prepared by the Bureau of Planning and
Evaluation of the Division indicated there were 4,357 handicapped students
enrolled in vocational programs. The same report indicated that 2,135
academically disadvantaged students, 4,284 economically disadvantaged and 186
limited English proficient students were enrolled in vocational programs for
grades 11 and 12.

These data seem to be in line with data published in 1983 by the U.S.
Commission on Civil Rights. Those data indicated 250,000-300,000 handicapped
students nationwide terminate their formal education each year, yet only 30
percent-50 percent are currently employed.

At a June 13, 1990 meeting of the Advisory Committee for the Division of
Vocational Education's Initiative to Expand Vocational Education's
Opportunities for the Disadvantaged and Handicapped Population, the following
selected items were identified as pressing problems in meeting the vocational
needs of these populations:

. lack of awareness of career options on the part of the child study
team and guidance counselors;

° lack of comprehensive transitional services;

L limited knowledge of vocational instructors about providing
services for special populations;

. introduction of vocational programs too late in a student's
educational program; and
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L] lack of a comprehensive career development plan.

Data on enrollments of special populations in vocational programs plus a
review of the Advisory Committees discussion on problem areas affecting
vocational education for special needs students were reviewed to prepare the
following needs statements:

NEEDS STATEMENTS:

1. There is a need for more inservice training for vocational instructors
and counselors to include: (1) information on vocational programs; and
(2) instructional techniques that can be used with special populations;
(3) career awareness.

2. There is a need for the development of guidelines for transitional
programs serving special populations.

3. There is a need for an early introduction of vocational programs,
particularly career awareness programs.

4, There is a need for better coordination of programs and services for
special populations between the Division of Vocational Education and
other divisions within the department and state, as well as with other
public and private agencies providing support services.

5. A need exists for the development of a data system that is realistically
geared to the needs of special populations, one that will indicate how
successful vocational programs are and that will facilitate planning.

6. Funds should be allocated to research successful programs which serve
minorities in vocational education. Following the research, funds
should be made available to replicate exemplary programs.

7. An effective method of data collection for enrollments of minorities in
trade and technical areas must be developed.

8. All 1local education agencies receiving vocational funds must provide
mesurable objectives for recruiting of minorities in programs in which
they are underrepresented, especially in trade and technical program
areas.

FACTOR 7: RAISING THE QUALITY OF VOCATIONAL EDUCATION PROGRAMS WITH HIGH
CONCENTRATIONS OF POOR AND LOW-ACHIEVING STUDENTS

DATA AND INFORMATION:

The Quality Education Act was passed by the State Legislature in June 1990
and signed into law by Governor James Florio in July 1990. The law
establishes a new formula for the distribution of state aid for public
education. This new law came about because the New Jersey Supreme Court
found New Jersey's school funding law unconstitutional. Since the amount of
state and local school funds spent per pupil was significantly less for
students with greater educational needs who resided in the poor wurban
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districts, the court ordered the state to increase average per pupil
expenditures in poorer urban districts thus bringing them closer to the
average expenditures in the richer districts.

A group of 30 special needs districts was identified which met specific
criteria that reflect distressed municipal conditions and low income. The
New Jersey Department of Education has developed a plan to assist the 30
urban districts by identifying pressing needs and matching those needs to
effective programs and strategies to bring about improvement,

Vocational programs and offerings in the 30 urban districts provide many
opportunities for upgrading curriculum and service to urban students.
Vocational programming in urban districts varies from individual courses,
specific programs targeted at special populations (i.e., at-risk or special
education students), populations with high unemployment rates, and sequential
programs leading to entry-level skill or competency development.

Iwo tables that present vocational enrollment information for the 30 urban
school districts are provided. Table 12 displays the number of wvocational
students enrolled in each of the 30 districts for 1988-89 and 1989-90. There
was a sharp decrease of approximately 1300 vocational students in the urban
districts during fiscal year 1990. The two major reasons for the decrease in
vocational students are the severe budget cuts that urban districts have had
to make; and, secondly, increased graduation requirements.. One of the
recommendations for action to help increase vocational enrollment was a need
to provide information about vocational education to students that will
describe the nature and intent of vocational offerings, especially to
students who are not college bound.

Table 11 is a three page report that gives wvarious breakdowns of student
information for the 1989-90 school year. The report is arranged in county
then district order. Districts with zero enrollment were not included in
this table. Because of the numerous business education programs in urban
districts, females make up 54 percent of students enrolled in vocational
programs.

The ethnic breakdown of the vocational students shows that 48 percent are
black, 27 percent are white and 25 percent are hispanic. The number of
hispanic students will surpass white students in a few years because of the
increase of hispanics in the general population in urban districts.

The special needs breakdown of vocational students shows that 42 percent are
economically disadvantaged, 14 percent are academically disadvantaged and 10
percent are handicapped. Developing more work programs for special education
students would be one way to assist handicapped students.

Also provided in Table 13 is a report of the High School Proficiency Test
(HSPT) results for the 30 urban districts for the last two school years.
(FY 89 - FY 90). This report includes a summary of grade nine test results
in the 30 urban districts for reading, writing and mathematics for FY 89 and
FY 90. The passing scores for the HSPT are: Reading - 75; Writing - 77;
and, Mathematics - 61. From 1989 to 1990 for the Mathematics and Writing
test sections, the percentage of students who scored at the low end was
reduced while the percentage of students who scored at the high end
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increased. Compared to 1989, increases occurred in the percent of students
who passed each of the three test sections in 1990. The percentage of
students in the 30 urban districts who passed each test section continued to
be lower than the percentage of students who passed in all other districts.
It should be noted that the gap between these two groups has narrowed.

NEEDS STATEMENTS:

1. There is a need to provide alternative programs that have a vocational
component for at-risk students.

2. There is a mneed to provide vocational work programs for special
education students to help their transition to the world of work.

3. There is a need to provide adequate state-of-the-art equipment.

4, There is a need to provide teacher inservice to maintain and upgrade
knowledge and skills in technical areas and to raise teachers'
expectations for students.

5. There is a need to provide 1long-range planning and district
responsiveness to the occupational supply and demand needs of the
business and industry community.

6. There is a need to provide information about vocational education in
urban districts that will describe the nature and intent of vocational
offerings.

7. There is a need to provide assistance to urban school districts to
manage vocational funds to reduce the amount of funding which urban
districts return to the state.

8. There is a need to provide long-range planning resources and technical
assistance to districts in developing parental involvement strategies.

9. There is a need to ensure appropriate transitional bilingual, vocational
programs (bilingual English-as-a-Second-Language and English-as-a-Second
Langauge where applicable) for identified limited English. proficient
(LEP) students.

FACTOR 8: THE RELEVANCE OF PROGRAMS TO THE WORKPLACE AND TO THE OCCUPATION
FOR WHICH THE STUDENTS ARE TRAINED, AND THE EXTENT TO WHICH SUCH PROGRAMS
REFLECT A REALISTIC ASSESSMENT OF CURRENT AND FUTURE LABOR MARKET NEEDS,
INCLUDING NEEDS IN AREAS OF EMERGING TECHNOLOGIES.

DATA AND INFORMATION:
A. Supply and Demand Data

The Division, in cooperation with the New Jersey State Occupational
Information Coordinating Committee (SOICC), will provide to eligible
districts an annual occupational supply/demand analysis (Table 27). This
analysis will be enhanced to provide information on employment and
educational trends in New Jersey including analysis of UI claims activity to
identify segments of the population with vocational education needs.
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Occupational competencies are now Dbeing developed to address the
identification and verification of academic and occupational skills required
for success in the workplace. Industry advisory councils are also regquired
at the local level. The need exists to extend the use of supply/demand and
SOICC data into the local planning process. Curricula must also be reviewed
against verified occupational competencies and the priority of program
funding at the local level must include consideration of state and local
labor market data.

B. Occupational Competency Project

New Jersey will continue to ensure relevance of its competency lists by using
a system of competency identification and verification based on systems in
use in a number of other states and the system used by states belonging to
the Vocational-Technical Consortium of States (V-TECS). The steps in the
process are as follows:

L conduct research to identify @existing resources in each
occupational areaj

. draft competency lists;

. hold technical committee (workers and direct supervisors) meetings
to verify duties/tasks;

. hold educator panel (teachers from the occupational area) to verify
duties and tasks and related academic skills;

® conduct mail surveys of employers to verify duties/tasks and to
identify entry-level tasks;

L conduct mail surveys of educators to verify duties/tasks and
related academic skills;

L4 develop occupational cluster matrices from completed lists; and
. produce and disseminate final competency listsj and
L] provide implementation training.

The occupations to be studied by the occupational competencies project were
chosen based upon labor market demand data from SOICC and professional
organizations as well as student enrollment data. These data were used so
that the occupations chosen would be those with the largest numbers of
projected job openings through this decade.

At the local level occupationally specific advisory committees must be in

place to provide appropriate progammatic recommendations for occupational
competency requirements.
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NEEDS STATEMENTS:

The needs statements which follow reflect the wvarious subsections under
Factor 8.

1. Occupational competencies should be identified and verified by the
Vocational Division and disseminated to the local districts. The list
should then be used by the local districts as the bases for their
curricula.

2. The competency lists should include both job duties/tasks and related
academic skills.

3. A system of evaluation and assessment should be developed to determine
the degree to which students who are under represented by race/ethnicity
and gender have achieved the occupational and academic competencies
necessary.

4, For programs to be relevant, all curricula must be structured around a
verified occupational competency list, one that includes job duties and
tasks, related theory, safety information, and related academic skills.

5. The Division of Vocational Education needs to monitor occupational
supply and demand information for projected employment demand and to
survey employers to determine the quality and effectiveness of training.

6. The Division of Vocational Education needs to review and revise current
data collections to determine why only 50 percent of completers are
being employed in the occupations for which they were trained.

7. The Division of Vocational Education should prepare a data collection to
survey employers to determine how well students are prepared for
employment and to determine if programs are being offered in congruence
with the current labor market trends.

8. To address the labor market needs with greater accuracy, the needs of
companies and businesses that employ less than 50 persons must be
evaluated and addressed. The relationship of vocational program
completers to that portion of the state's employers who are not
reflected in labor market data requires further planning and examination.

FACTOR 9: ABILITY OF VOCATIONAL CURRICULUM, EQUIPMENT AND [INSTRUCTIONAL
MATERIALS TO MEET THE DEMANDS OF THE WORKFORCE

INTRODUCT ION:

Three sources of data were used to identify vocational curriculum, equipment
and instructional material needs. The resources used included: (1) the
Annual Analysis of the Occupational Supply Demand Report produced jointly by
the New Jersey Occupational Information System and the New Jersey Department
of Education; (2) the Report of the Panel on Secondary Vocational Education
in New Jersey; and (3) an informal survey of county area vocational technical
schools and local area vocational school district personnel.
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The need statements resulting from the assessment were based on the analysis
of the most recent data available from the above sources. They formed the
basis for the identification of criteria used to determine the programmatic
needs.

DATA AND INFORMATION:
A. Supply Demand Data

The annual occupational supply demand report produced by the New Jersey
Occupational Information Coordinating Committee projects annual average
openings and reported program completers by cluster codes as reported by the
Occupational Information System (0IS). Between 1983 and 1987 an annual
analysis of this data was conducted by the New Jersey State Department of
Education. The supply side data, the aggregate number of completers at the
sub-baccalaureate level, was cross walked with the demand data by using a
computer program which assigned the universe of reported CIP (Classification
of Instructional Programs) codes (occupational titles) with the OIS cluster
codes. The end product of this supply/demand analysis was a document which
related the expected number of openings in a group of occupational demand
titles to the anticipated supply in a group of occupational supply titles.

B. Report of the Panel on Secondary Vocational Education in New Jersey

New Jersey undertook a major initiative to study the structure and delivery
of secondary vocational-technical education in the state. The charge to the
Panel was to study the existing data on vocational education and make
recommendations for the future structure and delivery of secondary
vocational-technical education in New Jersey. This study was conducted
between July of 1987 and April of 1989 by a panel of national and state
leaders in business, industry, labor and education.

Testimony, was received from members of the larger community impacted by
vocational education. Then, meetings were held to gather additional
information. Speakers at these meetings represented the broad spectrum of
the educational community. Specific information was collected on each
delivery system, demographics, enrollment, funding, occupational trends,
student placement, follow-up, test scores and teacher certification.

The Panel found that between 1984 and 1995 it is estimated that there will be
more than two million job openings including 600,000 new jobs. However, the
supply of workers will not expand as it has for the past fifteen years. The
number of 16 to 24 year olds entering the labor market is declining. It has
been concluded that the groups of individuals that will account for most of
the labor force growth are blacks, Hispanics, women and immigrants. While
this will resolve the shortages of workers, a more important issue will be
the shortage of skilled workers.

The trends in the labor market make it imperative that the education system
provide students with basic skills and the skills necessary to participate
effectively in the labor market. It is also essential that the state make a
special effort to bring into the labor market less skilled and under utilized
population groups. The identification of labor market trends and less
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skilled and under utilized populations will be based on analysis of the
supply and demand data reported by SOICC (Table 27) and the Unemployment
Insurance Claims Activity data reported by the Department of Labor (Table
26). Vocational-technical education is a substantial resource, which with
proper support, can play a major role in creating a skilled, world-class work
force. The Department of Education should reinstate the production of the
annual occupational supply/demand report to include labor market trends and
UI claims activity.

C. Ability of Vocational Education to Meet the Needs of the Workforce

An informal needs assessment was conducted by a staff member of the
Department of Education surveying staff from the county area vocational
technical school system, the local area vocational school systems and state
identified urban schools. This survey was conducted in the late winter of
1991 and a small, randomly selected sample of educators from the field
participated in the phone interview process. Questions concerning perceived
needs for inservice training, equipment, curriculum, and occupational and
academic program competencies were discussed.

NEEDS STATEMENTS:

The needs statements which follow reflect the wvarious subsections under
Factor 9.

1. The Department of Education should reinstate the production of the
annual occupational supply/demand analysis report to include labor
market trends and UI claims activity.

2. The annual occupational supply/demand analysis should be disseminated to
every local educational agency for consideration and reference to
establish a district plan for the delivery of vocational education
programs that will be based on the needs of the workforce.

3. Delivery of programs which are identified as serving occupational
clusters to which an over-supply or under-supply of workers exists
should be identified for each potential enrollee. Guidance should be
provided to each student as to what this information means in terms of
obtaining employment. If enrollments are reduced in a particular
cluster the offering should be suspended.

4, For programs identified as having an over-supply of workers, federal and
state vocational education funds should not be available to support them
without justification and substantiating data.

5. Program specifications for curriculum, equipment and instructional
materials should be developed at the state level and implemented at the
local level with use of federal and state vocational education funds.

6. Excess costs of operating vocational education programs borne by the
local district should be supplemented with additional funds. These
funds should be awarded to programs that:

® train students in areas needed by employers;

] are cost effective;

] have met enrollment standards set by the Department of Educationj
and
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L] are not unnecessarily duplicated.

7. Statewide program evaluation <criteria should be developed and
implemented.

8. Curricula, modeling integration of academic and vocational skills to
include state required high school graduation requirements in
vocational-technical programs, should be developed.

9. Inservice training opportunities for counselors, prevocational and
vocational-technical instructors should be provided on a continuing
basis so that their skills and knowledge remain current. Cross-cultural
inservice training should be provided to develop awareness and
understanding of ethnolinquistic minorities.

10. Ongoing communications should be maintained with business, industry and
labor representatives in order to upgrade content, provide knowledge of
appropriate up-to-date equipment and to provide information on the
degree to which students successfully perform once they are placed in a
job.

11. The Department of Education should establish a curriculum laboratory/
career resource center and research facility model for both the
development of curriculum materials and leadership skills.

12. The Department of Education should review and validate successful
vocational education programs.

13. Program standards should be established at the state level for all
vocational programs including prevocational and guidance programs.

1l4. A statewide inventory of shop/lab equipment is needed to identify what
equipment exists in districts and what equipment is necessary to meet
program and instructional needs. These programs and instructional needs
should deliver the competencies identified through the statewide
occupational competencies project.

15. Specifications for use of equipment funds and new methods of distri-
bution including reasonable and appropriate time 1lines for 1local
districts should be developed.

FACTOR 10: BASIC AND HIGHER ORDER CURRENT AND FUTURE WORKPLACE COMPETENCIES
WHICH WILL REFLECT THE HIRING NEEDS OF EMPLOYERS

DATA AND INFORMATION:

For information on the quality of 1local curriculum see the Data and
Information Section under Factor 2. The occupational competencies project
includes a component that results in the identification and verification of
related academic skills. The educator panel composed of teachers from the
appropriate program area are asked to chose from a comprehensive 1list of
skills (the Taxonomy of Related Academic Skills used by V-TECS states) those
that are necessary for the performance of the job under study. This
selection is further verified by a mail survey.
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NEEDS STATEMENT:

1. The division should continue its project to develop competency lists
that include the related academic skills.

FACTOR 11: THE AVAILABILITY AND ACCESS TO QUALITY PROGRAMS IN VOCATIONAL
EDUCATION TO MEET THE NEEDS OF SINGLE PARENTS, DISPLACED HOMEMAKERS, AND
SINGLE PREGNANT WOMEN

DATA AND INFORMATION:
A. Background

The Perkins Act defines a single parent (P.L. 101-392, Sec. 521(30)) as an
individual who (a) is unmarried or legally separated from a spouse; and
(b) has a minor child or children for which the parent has either custody or
joint custody. A displaced homemaker is an individual who (a) is an adult;
and (b) has worked as an adult primarily without remuneration to care for the
home and family, and for that reason has diminished marketable skills.

Based on available federal funds, the Department is mandated to provide,
subsidize, reimburse or pay for vocational education and training activities
in marketable skills; make vocational education and training programs and
support services more accessible to single parents and homemakers through
organizing and scheduling, and providing transportation and childcare
services; and inform single parents and homemakers of vocational education
programs and related support services.

To accomplish these goals, three types of projects have been funded in the
past including programs for training in marketable skillsj; provision of
support services and referral to training; and childcare and support services
for teenage parents.

To attempt to meet the needs of this population, the Department has
administered a budget of $1,739,798 allocated to 24 programs in 13 counties
providing services including vocational training, preparatory services,
support, child care, transportation, counseling, assessment, life skills, and
assertiveness training. These programs served 4,355 women, trained 1,781,
and placed 38 percent in jobs. '

B. Demographics of the Population

There are various ways of assessing the size of the population that needs the
services of these programs. Of the approximately 82,000 (Table 14) adult
female AFDC (Aid to Families with Dependent Children) participants in the
state, over 78,000 are school drop-outs or have no education at all. Nearly
53,000 (Table 15) of these women are single, over 6,000 are divorced, and
nearly 20,000 are separated from spouses.

Table 16 shows the U.S. Poverty Guidelines according to family size. There
are 86,838 female-headed households with no husband present in New Jersey
according to the 1980 census (Table 17). These figures are not available for
1990. It is estimated by human service providers that the number will

increase by 25 percent.
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Another indicator of need for this population is the Women's, Infant's,
Children's Program (WIC), Table 18. WIC provides stipends for essential
nutritional foods for pregnant women, infants and children up to the age of
two. Of the eligible 221,919 women and 535,460 infants and children in
New Jersey WIC agencies, only 144,998 and 174,836, respectively, are served
due to lack of funds.

A 1987 study by Montclair State College's Life Skills Center, a Perkins-
funded project, showed the following profile of single parents and homemakers
in New Jersey: 85 percent of the families surveyed had incomes of less than
$12,000. 42 percent were in the $3,001-6,000 range; 14 percent had incomes
under $3,001; 54 percent were single; 26 percent divorced; and, 15 percent
were separated.

According to research compiled by the National Displaced Homemaker Network,
the total displaced homemaker population in New Jersey is 459,125. In 1988,
there were 26,897 divorces in New Jersey. Table 19 shows divorces by county
since 1972. Divorce continues to be a chief factor in creating displaced
homemakers and sending many women to economic lifestyles below the poverty
level.

The Perkins programs in the last four years have served single pregnant women
and teenage parents (age 14 to 19). Tables 20, 21, and 22 show the resident
births by age of mother and the counties where they reside. The following
are the numbers of births for females age - 16 to 19: 1986 - 10,168; 1987 -
10,3873 and 1988 - 10,472,

C. Workforce

The women in this population of single parents, displaced homemakers and
singel pregnant women, and the programs designed to service them, face the
challenge of a changing workplace. Changes in existing jobs and newly
created jobs will require increasingly higher levels of skill. The presence
of young workers and immigrants has created more intense competition for a
diminishing number of unskilled and semiskilled jobs. An estimated three out
of four jobs require some education or technical training beyond high
school. Computer literacy, higher math skills, and facility in a variety of
new technologies are becoming prerequisites for a large number of occupations.

The need for nontraditional training for this population will be addressed in
Factor 12. A small percentage of these women receive nontraditional
training. In the 1990 program year, only 16 percent of the 1,781 trained
were in a nontraditional area and 38 percent were placed in jobs.

D. Program Services

A recent survey of twenty-four program coordinators in New Jersey disclosed
the unanimous opinion that the first priorities for all programs should be
(1) development of skills which are marketable in the new economy; (2) at
least sixty hours of life skills training and eighteen hours of assertiveness
training; and (3) increased enrollment in nontraditional areas for their
gender.
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This survey was conducted on December 10, 1990 at an all day meeting of the
twenty-four program coordinators. The process involved input of funding,
programmatic concerns, coordination, services necessary for the target
clients to be served, as well as potential topics for RFP development. Each
of the topics was covered in a 45-minute segment of time with a facilitator
present who took notes on the input received.

The 1987 study, by the Life Skills Center, reached the following conclusion:
"After six months, the service most frequently utilized was job training as
reported by 66 percent of the respondents, while after one year the service
most utilized was personal counseling as reported by 76 percent of the
respondents. Employment counseling, job placement, financial counseling and
education were also among the most utilized services.”" The single parents
surveyed stated that the three greatest barriers to job development are:
self esteem, lack of job skills/training, and child care. The same group
indicated the most needed services are job training, counseling, child care
and transportation.

E. Available Child Care

According to research compiled and analyzed by the New Jersey Women's Agenda,
today nearly one million New Jersey children have working mothers, and the
shortage of affordable, quality child care is the key source of stress for
these families. The average cost of child care for one child is $75 to $100
per week. Infant care is even more costly. About 150,000 children below the
age of 2% years have working parents, yet fewer than 360 of licensed day care
centers offer infant care. The approximately 1,800 licensed day care centers
in the state can accommodate only 200,000 of the one million children with
working parents. For economically disadvantaged single parents and
homemakers, the problem is even greater.

F. Coordination with JTPA and REACH

Available Perkins Act funds average $1,750,000 annually to train single
parents, displaced homemakers, and single pregnant women. The estimated cost
of one year of training and necessary support services such as child care or
transportation, for one adult and one preschool child is estimated to be
approximately $5,000. This figure does not include assessment, life skills,
or counseling. This means that, at maximum cost, the present budget allows
training for 350 persons. In order for programs to adequately serve single
parents, it is essential that coordination exist with JTPA and REACH.
However, this cooperation has been difficult or nonexistent in many of the

counties.
G. Location of Programs

The highest numbers of AFDC recipients, divorces, WIC eligibles, and teenage
births are in Essex, Hudson, Camden, Monmouth, Passaic, and Middlesex
counties. There are limited programs in Middlesex County (child care only)
and no programs in Camden, Passaic and Essex counties funded by Perkins. The
evidence indicates these are the areas of greatest need, yet there is very
little service for these women.
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H. Summary

In summary, more and more women, with little education and no marketable
employment skills, are facing life as single parents and homemakers on AFDC
and other forms of public assistance unless they are recruited, motivated,
trained, and assisted to find work in a job marketplace that requires
increasingly higher levels of technological skills. A reversal of present
trends would radically improve the quality of the lives of these women and
their families, make a substantial contribution to the state's economy, and
ease the burden of public assistance.

NEEDS STATEMENTS:

The needs statement which follow reflect the wvarious subsections under
Factor 11.

1. Increased programs are needed in New Jersey to serve economically-
disadvantaged single parents, displaced homemakers, and single pregnant
women.

2. These programs should at least include the following services:

] assessment (career and nontraditional aptitude);

® counseling;

. life skills training (at least 60 hours);

L] assertiveness training (at least 18 hours for self esteem);

U employability skills;

L nontraditional career exploration;

L basic skills, GED, LEP as needed;

U physical conditioning;

] related support (child care, transportation, training materials,
uniforms, tuition)j;

U marketable skills in areas of evidenced employment need for a
salary which is 100 percent above poverty level with benefits; and

L job placement;

L parenting, child development training, with emphasis on

child-rearing and home management strategies for working single
parents both male and female.

3. Full service programs are needed in Essex, Passaic, Camden and Middlesex
counties.

4. Nontraditional training programs should be utilized for the marketable
skills training or guaranteed wages which are 100 percent above the
poverty level for family size with full benefits.

5. Barriers to nontraditional training for single parents and displaced
homemakers should be addressed. They include: 1lack of information,
math anxiety, preparation for technical tests, lack of role models, fear
of sexual harassment, sex-role anxiety and religious/cultural factors.
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6. Coordination at the state and local level with JTPA and REACH should be
facilitated by the Division of Vocational Education through the State
Employment and Training Commission (SETC).

7. Full service programs are needed for school-age parents whether married
or unmarried, female or male.

FACTOR 12: THE AVAILABILITY AND ACCESS TO QUALITY PROGRAMS IN VOCATIONAL
EDUCATION TO MEET THE NEEDS OF MALES AND FEMALES WHO ENTER NONTRADITIONAL

PROGRAMS
DATA AND INFORMATION:
A. Background

The Perkins Act authorizes funds to recruit and retain students in
nontraditional courses and programs and to offer statewide technical
assistance and programs to eliminate sex bias and stereotyping in all areas
of education. Nontraditional <courses and <careers are defined as
nontraditional for one sex when they enroll more than 75 percent of the other
sex. For example, if a welding program is 90 percent male, it would be
congsidered nontraditional for females. There are significantly more
vocational programs that are nontraditional for females than for males, Areas
usually considered nontraditional for males include nursing, cosmetology,
child care, and clerical. The trades and technology are usually considered
nontraditional areas for females.

In addition to the mandate of the Perkins Act, New Jersey's Technical
Training for Minorities and Women Act requires the Commissioner of Education
to "identify factors which have produced low rates of minority and female
participation in apprenticeship programs as well as other technical training
programs, and take appropriate action to encourage a higher rate of minority
and female participation in the programs."

In order to carry out this mandate, the Department uses Perkins funds to
provide, subsidize, reimburse, or pay for nontraditional vocational education
for secondary and postsecondary students; offer activities to recruit and
retain students in non-traditional programs; conduct inservices, workshops,
and conferences for LEA's, unions, businesses and job training agencies
regarding nontraditional recruitment and retention and reduction of sex bias
and stereotyping in vocational education; disseminate information for the
purpose of informing individuals and agencies about sex equity services and
programs; and develop products for use by institutions to accomplish sex
equity goals.

Although female participation in the workforce -~ presently over 52 percent
of the total female population works -- wage disparities between males and
females still significantly favor men, even though women work for the same
reasons that men do: economic necessity, support for themselves and their
families, and financial independence and security. The primary reason for
this continues to be that most women enter stereotypical ‘female
occupations', positions which are often low status, low paying, low skilled,
and lacking in advancement opportunities. With appropriate vocational
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training, a woman is more capable of achieving equity of economic
opportunity, particularly in occupational areas providing the rewards
historically reserved for men.

B. Enrolliment Figures

To attempt to meet these goals, the Deparrment has administered an average
annual budget of $640,000 allocated among 13 programs in 10 counties
providing services including training, career fairs, conferences, workshops,
support activities, recruitment activities, and products. In FY 1990, 10,519
students attended 700 programs and workshops; 4,342 educators attended 137
programs and workshops; and 291 students were enrolled in nontraditional
programs.

The Division of Vocational Education Program Enrollments for School Year
1988-89 for Trade and Technical Programs (Tables 23 and 24) indicate the
following: 14.7 percent of secondary enrollments in Technical Education is
female, 85.3 percent male; and 13.5 percent of Trade and Industrial secondary
enrollments are female, 86.5 percent male; 36.0 percent of adult enrollments
in Technical Education is female, 64.0 percent male; and 20.0 percent of
adult Trade and Industrial enrollments is female, and 80.0 percent male.

According to the Bureau of Apprenticeship Training (U.S. Department of
Labor), in FY 1990 there were a total of 7,676 persons enrolled in
apprenticeship training programs in New Jersey. Only 2 percent of the
enrollees were female (Table 25).

The Life Skills Center, a Perkins-funded project located at Montclair State
College, surveyed completers in New Jersey nontraditional vocational
education programs for FY 1990. The results demonstrate the need for
intensifying the efforts to overcome the barriers to the entry of women into
nontraditional occupations.

The following are some highlights of the survey. Over 300 persons completed
training programs in automotive body repair, an occupation with a stable
outlook. O0f these, only 2 percent were female. In cabinetmaking and
furniture making, 4 percent of 303 completers were female. Corresponding
figures for other areas are: carpentry, 3 percent of 892; drafting and
design, 12 percent of 1,085; electrical and electronic technology, 7 percent
of 372; electrical equipment repair, 3 percent of 1563 electrician, 2 percent
of 324; heating and cooling mechanics, 2 percent of 130; machinist, 4 percent
of 260; plumbing, 2 percent of 130; and welding, 3 percent of 183.

C. Barriers

There are formidable barriers to women who seek to enter nontraditional
occupations. Chief among them are lack of skills required for trade and
technical careers, lack of role models, social values and behaviors toward
women and minorities, sexual harassment in school and on the job, and lack of
assertive behavior.
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1. Barrier: Basic Skills:

The vast majority of women in need of training and support services, for
instance, 85 percent of the AFDC population of 80,285 do not have a high
school diploma or equivalent academic sgkills. To enter most training
programs, a high school diploma and above average proficiency in math is an
entry requirement. Of the females with a high school diploma, few have
received any coursework in mechanical reasoning, spatial relations, or
geometry. In addition, math and test anxiety threatens to bar their progress
even if they have attained the basic requirements. Eligibility for JTPA
training, union positions, and apprenticeships, are based upon appitude
scores of tests such as the GATB (General Aptitude Test Battery). These
females rarely score as high as their male counterparts.

2. Barrier: Lack of Role Models and Stereotypical Values:

The findings of market research which form the basis of television and
magazine advertising demonstrate that gender role stereotyping is as powerful
a social force as it has ever been. The result is that the majority of
women, including women who teach and counsel women, persist in the belief
that trade and technical careers are 'unfeminine" or somehow 'should" be
reserved for men. Traditional values continue to reinforce biased and
stereotypical behaviors toward women in nontraditional work. Sharing these
values are the very same people -— educators, employers, union officials, job
training agencies, parents, counselors, peers, and many of the women
themselves —— whose active cooperation is necessary for women to break down
the barriers to trade and technical careers.

3. Barrier: Sexual Harassment:

According to the research in the Sending the Right Signals part of a sexual
harassment video program produced by Project TIDE, a Perkins technical
assistance project at Trenton State College, sexual harassment is continually
cited as a barrier to enrollment in nontraditional careers for both women and
men. Throughout the United States, reported incidents of harassment are
increasing. Many of these cases have involved violations of the rights of
high school students and individuals in nontraditional careers. During the
years 1981-1987, the federal Equal Economic Opportunities Commission received
for filing 38,489 charges of sexual harassment.

4, Barrier: Lack of Assertive Behavior (Self Esteem):

Training for women and young women must include changing the style of
communication from passive to assertive. Passive behavior and communication
patterns are the result of years of conditioning. Women and young women are
rewarded for and "expected" to have compliant and passive behavior. These
patterns of conditioning often result in low self-esteem, making difficult
the recruitment and retention of women for jobs in the male domain. Failure
to replace stereotypical behavior with appropriate acceptance and support in
the workplace renders women incapable of successfully competing with men in
the trade and technical job marketplace.
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D. Workforce

The population that needs to be served can be described in a number of
striking ways. Looking at the working force itself, one finds that women are
99 percent of all secretaries; 99 percent of dental assistants; 96 percent of
all daycare center workers; 94 percent of registered nurses; 90 percent of
telephone operators; 88 percent of data-entry keyboard clerks; 87 percent of
librarians; 85 percent of elementary school teachers; and 81 percent of
waiters. On the other hand, women are 3.5 percent of fire fighters; 3.8
percent of airline pilots; 7.6 percent of engineers; 8.6 percent of dentists;
12.6 percent of police officers; 17 percent of all state legislators; 18
percent of physicians; 21 percent of architects; 22 percent of lawyers and
judges; and 27 percent of all scientists.

In The Jobs Related Almanac for 1988, among the income ranks listed were
surgeon (5), airline pilot (7), federal judge (10), dentist (14), civil
engineer (27), lawyer (29), industrial or mechanical engineer (30), physician
(46), electrical engineer (106), police officer (107), fire fighter (118),
registered nurse (122), teacher (124), 1librarian (145), secretary (186),
dental hygienist (198), practical nurse (207), telephone operator (225),
child care worker (244), waiter (245), and teacher's aide (247).

A comparison of the weekly earnings in the lowest paying male and female
occupations also demonstrate the persistent inequities. While secretaries,
nursing aides, child care workers, data entry keyers, and billing clerks take
home $327, $239, $179, $300, and $290, respectively, concrete finishers,
janitors and cleaners, and garbage collectors make $399, $281, and $291. The
median weekly earnings of fulltime and salary workers 25 years and over,
according to July, 1990 Department of Labor figures, were $368 for women and
$510 for men.

The gender disparities also appear within occupational categories. Some
representative male/female comparisons are as follows: technicians and
related support ($561/$426), sales ($506/$284), service occupations
($317/$231). However, in nontraditional fields, such as mechanics and
repairers and construction trades, when women are able to obtain employment
they receive the same wages as men.

The description of the single parent and displaced homemaker populations, in
Factor 11, demonstrates how critically that population needs to be prepared
to overcome the barriers to nontraditional work.

E. Program Services

A recent survey of sex equity project coordinators showed strong opinions
that the most effective way of achieving nontraditional enrollments was
through county-wide recruitment programs offering the following services:
recruitment activities for 7th, 8th, and 9th graders; inservices and
resources for area educators and guidance counselors; support activities for
nontraditional students; and peer leadership training. This survey was
conducted on December 10, 1990 at an all day meeting of the twenty-four
program coordinators. The process involved input on funding, programmatic
concerns, coordination, services necessary for the target clients to be
served, as well as potential topics for RFP development. Each of the topics
was covered in a 45-minute segment of time with a facilitator present who
took notes on the input received.
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E. Summary

A study by the Life Skills Center of previously funded programs demonstrates
how successfully some of these barriers are confronted. For example, in a
survey of women who had completed six months in a single parents and
homemakers programs 97 percent reported more self awareness and insight into
future goals; 94 percent reported more confidence in their ability to perform
in a job; 89 percent had a clear idea of their values and priorities; and 90
percent stated that they benefited from the support of peers in the group.
Also, 90 percent reported awareness of more career options; 91 percent
reported knowledge of a variety of positive role models for women; and 92
percent reported increased awareness of career planning techniques, as well
as new options available to women both personally and professionally.

NEEDS STATEMENTS:

The needs statements which follow reflect the various subsections under
Factor 12.

1. There is a mneed for more programs to increase enrollments in
nontraditional programs at the secondary and post-secondary levels.

2. The services offered by these programs should include the following:

® non-traditional career awareness for males and females prior to
grade 7;
. intensive recruitment of 7th, 8th, and 9th graders with accurate

information regarding nontraditional training;

. support activities for those who are enrolled including counseling,
job placement, assertiveness training, and dealing with sexual
harassment;

. resources to educators in each county;

. inservices designed to reduce bias and stereotyping for educators,
administrators, counselors, and parents; .

L peer leadership training; and
* programs to reduce math anxiety.

3. Statewide resources are needed to: develop materials for both females
and males which address bias and stereotyping; conduct research and
program assessment; provide training for staff of funded programs and
other agencies; provide for a statewide awards program; and, provide
housing for a resource library.

4. An improved method of data collection for all nontraditional enrollments
in trade and technical areas must be developed.

5. All training organizations receiving vocational funds must provide
measurable objectives for recruiting in nontraditional program areas.
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6. A process for dealing with training organizations not meeting
established goals and objectives must be formulated and implemented.

7. Training, such as Gender-Ethnic Expectation and Student Achievement
Workshops (GESA) for educators must be encouraged for all training
organizations receiving vocational funds.

8. A statewide advisory committee should be formed to participate in the
implementation of the state equity plan.
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Table 1

1990 HSPT DATA: MEAN SCORES FOR STUDENTS CATEGORIZED BY
THEIR RESPONSES TO THE GENERAL INFORMATION QUESTIONS

Bus. Col. Prep./ Voc. Ind. No All

Com.* Acad.* Arts* General¥* Resp.* Students
Reading Total 90.14 95.91 90.17 92.48 90.16 94.15
Test (n=3,272) (n=37,853) (n=4,341) (n=16,563) (n=2,103) (n=64,132)
Mathematics Total 72.85 85.22 72.12 76.53 72.11 81.03
Test (n=3,293) (n=37,895) (n=4,339) (n=16,614) (n=2,075) (n=64,216)
Writing Total 84.88 89.33 84.18 86.39 85.26 87.88
Test (n=3,310) (n=37,963) (n=4,374) (n=16,727) (n=1,629) (n=64,003)

The data in Table 1 are based on student responses (9th grade-first time
test-takers) from the 1990 administration of the HSPT to the following
general information question asked by the Department of Education at the time
of test administration.
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Table 2

NEW JERSEY STATEWIDE TESTING SYSTEM

SPRING 1989 HIGH SCHOOL PROFICIENCY TEST RESULTS

GRADE 9
NUMBER AT OR PERCENT AT CHANGE
*NUMBER  ABOVE STATE OR ABOVE IN MEAN
TESTED STANDARD STATE STANARD MEAN SCORES SCORE
TEST 1989 1989 1989 1988 1989 1988 1984 1989-84
Reading 65,787 64,332 97.8 93.4 94.3 90.6 77.3 +17.5
Mathematics 66,388 58,348 87.9 81.8 80.5 77.0 62.6 +17.9
Kk
1989 1988 1985 1989-85
Writing** 65,734 61,566 93.7 90.7 87.4 85.9 80.0 + 7.4
Essay 66,355 8.6 8.4 7.6 + 1.0
Multiple
Choice 65,751 90.0 87.7 78.0 +12.0

* Excludes special education and limited English-proficient students, and
voided student answer documents.

*% This number represents only those students who completed both the essay
and multiple-choice parts of the writing section.

*%* The writing results are compared to 1985 instead of 1984,
change in the method for scoring the essays from the holistic method in
1984 to the registered holistic method used for subsequent years.

- 73 =~

due to a



TABLE 3

NEH JERSEY STATEMIDE TESTING SYSTEM
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Table 4

NEW JERSEY STATEWIDE TESTING SYSTEM

SPRING 1930 HIGH SCHOOL PROFICIENCY TEST RESULTS

GRADE 9
NUMBER AT OR PERCENT AT CHANGE
*NUMBER ABOVE STATE OR ABOVE IN MEAN
TESTED STANDARD STATE STANARD MEAN SCORES SCORE
TEST 1990 1990 1990 1989 1990 1989 1984 1990-84
Reading 64,406 63,032 97.9 97.8 94.1 94.3 77.3 +16.8
Mathematics 65,097 57,373 88.1 87.9 80.8 80.5 62.6 +18.2
*kk
1990 1989 1985 1989-85
Writing** 64,444 61,120 94.8 93.7 87.8 87.4 80.0 + 7.8
Essay 65,117 8.6 8.6 7.6 + 1.0
Multiple -
Choice 64,460 90.3 90.0 78.0 +12.3

* Excludes special education and limited English-proficient students, and
voided student answer documents.

** This number represents only those students who completed both the essay
and multiple-choice parts of the writing section.

***% The writing results are compared to 1985 instead of 1984,
change in the method for scoring the essays from the holistic methed in
1984 to the registered holistic method used for subsequent years.

- 76 -

due to a



¥e

sy
-
b
=
s
e
-
-
[
-
-
»
s
|

TABLE 5

NEW JIIS!Y STATEMIDE TESTING SYSTEM
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TABLE 5 (con't)

NEW J!lSEV STATEHIDE TESTING SYSTEM
H SCHOOL PROFICIENCY VESY

GRLDE 9
’ VEST ADHMINISTERED: SPRING 1990
. READING ’ HATHEMATICS HAITING
VEST TEST
STRICY Facvom uTn v
cote .- cecmcememeccmemcce——— cecceciiecvomcamrs merscmaseseesesses  —ereeemrmemeetesomen
STAICY TYPE _ NO. PERCENT PASSING MEAN  NOD. PERCENT PASSING HEAN _ NO. naczm PASSING  MEAN _ WD,  WEAW SCORE MO,  HEAN SCORE nnc:m PASSINGS
L (CT) TESTED 1990 1989 DIFF 1990 TESTED 1990 1989 DIFF 1990 TESTED 1990 1989  DIFF 1990 TESTED 1990 1985 TESTED 1990 1985 19 1989 DIFF
a:«zo‘a“;wvvnn ot 9 33 100.0 100.0 0.0 93.7 32 9%.9 9.7 5.2 B1I.5 32 90.6 8.1 .5 04,7 32 84.2 74.0 33, 8.0 7.4 819 80.6 7.3
HLRREN COUNTY WOC-TEC 33 100.0 100.0 0.0 93.7 Sz 9%.9 9.7 5.2 81S 32 90.6 Bé.1 4.5 B4.7 32 86.2 74.0 . 33 8.0 7.6 87.9 0.6 7.3
)
) STHIS MABER REPRESENTS THE PERCENT OF STUDENTS MHO PASSED ALL YHREE SECTIONS OF THE HSPY
!
' !
i
~
(o)
|



Table 6

VEDS Student Follow-up Data Collected by
Division of Vocational Education

1986 - 1987
NOT IN
EMPLOYED EMPLOYED MILITARY LABOR F/T
RELATED OTHER UNEMPLOY SERVICE FORCE  STUDENTS TOTAL
Agriculture 54.0% 19.3% 5.5% 3.3% 1.12 16.8% 100.0%
Bus. & Office 29.9% 19.8% 2.2% 2.5% 0.9% 44 7% 100.0%
Market & Dist. 44.2% 20.8% 2.5% 2.7% 1.9% 27.9% 100.0%
Health Occ. 38.2%2 14.7% 4.6% 0.9% 1.6% 40.0% 100.0%
Home Ec. 27.0% 26.5% 4.3% 3.2% 3.0% 36.0% 100.0%
Tec. Ed. 21.1% 26.5% 4.3% 3.2% 3.0% 36.0% 100.0%
Trade & Ind. 44,7% 24.7% 3.5% 4.6% 1.4% 21.1% 100.0%
STATEWIDE 39.2% 21.9% 2.4% 3.2% 1.3% 27.5% 100.0%
1987 - 1988
NOT IN
EMPLOYED EMPLOYED PERCENT MILITARY LABOR F/T
RELATED OTHER UNEMPLOY SERVICE FORCE  STUDENTS TOTAL
Agriculture 37.4% 31.8% 4.6% 3.32 2.6% 20.3% 100.0%
Bus. & Office 26.9% 19.0% 2.0% 1.8%2 1.2% 49.1% 100.0%
Market & Dist. 41.0% 17.8% 2.6% 1.5% 2.1% 35.0% 100.0%
Health Occ. 42.7% 17.9% 2.9% 1.5% 1.2% 33.8% 100.0%
Home Ec. 28.0% 22.6% 4,2% 3.0% 3.3% 38.9% 100.0%
Tec. Ed. 18.5% 20.8% 1.4% 6.0% 0.4% 52.9% 100.0%
Trade & Ind. 42.5% 25.6% 2.6% 4,47 1.2% 23.7% 100.0%
STATEWIDE 39.2% 21.9% 2.4% 3.2% 1.3% 27.5% 100.0%
1988 - 1989
NOT IN
EMPLOYED EMPLOYED PERCENT MILITARY LABOR " F/T
RELATED OTHER UNEMPLOY SERVICE FORCE  STUDENTS TOTAL
Agriculture 51.1% 18.5% 2.2% 2.7% 1.0% 21.5% 100.0%
Bus. & Office 34.3% 19.0% 2.7% 1.8% 1.9% 40.3% 100.0%
Market & Dist. 46.5% 23.2% 3.1%2 2.0% 2.7% 22.5% 100.0%
Health Occ. 41.2% 15.7% 1.7% 1.4% 3.9% 36.1% 100.0%
Home Ec. 27.4% 20.7% 4.9% 2.8% 2.1% 42.1%2 100.0%
Tec. Ed. 27.1% 17.6% 3.12 6.4% 1.5% 44 3% 100.0%
Trade & Ind. 43.0% 22.1% 3.6% 5.5% 1.8% 24.0% 100.0%
STATEWIDE 42.4% 20.0%2 3.0% 3.4% 1.7% 29.5% 100.0%
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Table 7
STATE OF NEW JERSEY
DEPARTMENT OF EDUCATION
PRIVATE VOCATIONAL SCHOOL ENROLLMENT SUMMARY

NUMBER OF SCHOOLS

ENROLLMENT YEAR REPORTING ENROLLMENT
1967 100 11,611
1968 111 12,821
1969 127 16,400
1970 145 17,269
1971 143 18,417
1972 131 17,935
1973 123 19,879
1974 118 19,208
1975 111 23,072
1976 113 23,005
1977 118 25,695
1978 125 28,342
1979 143 34,251
1980 137 36,222
1981 150 40,295
1982 165 43,268
1983 174 47,873
1984 224 49,488
1985 219 51,403
1986 177 42,558
1987 227 48,354
1988 177 34,865
1989 183 40,841
1990 170 35,363
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ENROLLMENT SUMMARY FOR JULY 1, 1989 - JUNE 30, 1990

STATE OF NEW JERSEY

Table 8

DEPARTMENT OF EDUCATION

PRIVATE VOCATIONAL SCHOOLS

NO. ENROLLMENT DROP % GRADS %

COUNTY SCHOOL _ MALE FEMALE TOTAL _ OUTS DROP _ GRADS PLACED PLACED
Middlesex 8 3,935 2,992 6,927 1,527 22.0% 2,279 1,705 74.8%
Essex 14 1,513 3,635 5,148 1,224 23.8% 1,890 1,215 64.3%
Hudson 10 1,409 2,813 4,222 1,334 31.6% 1,462 848  58.0%
Bergen 12 2,010 1,921 3,931 671 17.1% 1,951 1,160 64.3%
Camden 16 1,568 1,625 3,193 622 19.5% 1,314 999  76.0%
Union 10 1,922 1,010 2,932 970 33.1% 1,178 946  80.3%
Morris 6 1,278 1,067 2,345 650 27.7% 915 728  79.6%
Burlington 4 231 884 1,115 194 17.4% 528 402  76.1%
Mercer 3 118 721 839 111 13.2% 338 165 48.8%
Monmouth 5 187 477 664 95  14.3% 473 317  67.0%
Passaic 5 129 491 620 97 15.6% 270 199 73.7%
Cumberland 1 93 376 469 102 21.7% 203 138 68.0%
Ocean 2 25 104 129 13  10.6% 14 9 64.3%
Multi-

County * 74 1,178 1,651 2,829 649 22.92 1,861 885  47.6%
TOTALS 170 15,596 19,767 35,363 8,259 23.4% 14,675 9,716  66.2%

* National Academy for Paralegal Studies operates at 14 locations

H&R Block operates at 60 locations

66191
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Table 9

NUMBER OF COOPERATIVE EDUCATION STUDENTS
(1989-90) PER PROGRAM AREA

Students Program Area
119 Agriculture (CAE)
2,401 Business & Office (COE)
3,138 Marketing & Distribution (CDME)
254 Health Occupations (CHOE)
871 Home Economics (CHE)
49 Technical Education (CIE)
4,228 Trade & Industrial (CIE)
11,060

Source: Vocational Education Enrol Iment/Completer Survey
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Table 10

NEW JERSEY STATE DEPARTMENT OF EDUCATION
DIVISION OF SPECIAL EDUCATION

NUMBER OF HANDICAPPED PUPILS EXITING EDUCATION
DURING THE 1989-90 SCHOOL YEAR

Reason Age

for Exit 16 17 18 19 _20 _21 Total

Graduated 0 680 3022 1873 352 344 6271

Dropped Out 602 807 746 328 91 23 2597

Status Unk. 74 72 57 26 20 2 251

Reached Max. Age - - - - - 123 123
Total 676 1559 3825 2227 463 492 9242

PERCENT REASON FOR EXIT BY EACH AGE

Reason Age

for Exit 16 17 18 19 _20 _21 Total

Graduated 0 44 79 84 76 70 68

Dropped Out 89 51 20 15 20 5 28

Status Unknown 11 5 1 1 4 - 3

Reached Max. Age - - - - - 25 1
Total 100 100 100 100 100 100 100

PERCENT OF EACH AGE BY REASON FOR EXIT

Reason Age

for Exit 16 17 18 19 20 _21 Total

Graduated 0 11 48 30 6 5 100

Dropped Out 23 31 29 13 3 1 100

Status Unknown 29 29 23 10 8 1 100

Reached Max. Age - - - - - 100 100
Total ) 7 17 42 24 5 5 100

Source: End of the Year Report 1989-90
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Table 11

SELECTED URBAN SCHOOL DISTRICTS ENROLLMENT INFORMATION
FOR SCHOOL YEAR 1989-90

DIS DIS
MALE FEMALE WHITE BLACK HISP A/P A/A ACAD ECON  HAND
Atlantic
Pleasantville
21 23 5 35 4 0 9 16 2 16
Bergen
Garfield
10 16 25 0 0 1 0 0 0 4
Burlington
Burlington City
0 0 0 0 0 0 0 0 0 0
Pemberton
190 193 202 144 20 9 0 62 71 39
Camden
Camden City
222 253 ‘4 373 98 0 0 68 403 48
Gloucester City
47 58 105 0 0 0 0 18 17 3
Cumberland
Bridgeton
119 138 118 132 5 1 1 9 171 26
Millville
305 324 512 81 35 0 1 0 0 0
Vineland
188 103 131 62 93 3 1 24 41 20
Essex
East Orange
22 23 0 44 1 0 0 0 33 4
Irvington TWP.
19 32 3 39 8 0 0 16 15 12
Newark
99 178 3 231 43 0 0 14 259 27

City of Orange
155 144 11 272 15 0 1 15 54 30
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Table 11 (con't)

SELECTED URBAN SCHOOL DISTRICTS ENROLLMENT INFORMATION
FOR SCHOOL YEAR 1989-90

DIS DIS
MALE FEMALE WHITE BLACK HISP A/P A/A ACAD ECON  HAND
Hudson
Harrison
0 0 0 0 0 0] 0 0] 0 0
Hoboken
19 29 12 4 29 0 0 0 48 0
Jersey City
720 909 159 811 489 125 5 77 1,058 141
Union City
0 0 0 0 0 0 0 0 0 0
West New York
9 22 6 0 25 0 0 1 0 3
Mercer
Trenton
198 227 30 336 59 0 0 165 47 36
Middlesex
New Brunswick
31 54 2 55 25 2 0 7 31 19
Perth Amboy
148 166 39 27 242 2 0 34 102 60
Monmouth
Asbury Park
0 0 0 0 0 0 0 0 0 0
Keansbury Boro
0 0 0 0 0 0 0 0 0 0
Long Branch
0 0 0 0 0 0 0 0 0 0
Neptune
84 142 81 132 5 0 0 68 24 47
Passaic
Passaic City
177 207 43 91 218 19 0 221 161 18
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Table 11 (con't)

SELECTED URBAN SCHOOL DISTRICTS ENROLLMENT INFORMATION

FOR SCHOOL YEAR 1989-90

DIS DIS
MALE FEMALE WHITE BLACK HISP A/P A/A ACAD ECON HAND
Patterson
138 136 14 144 101 2 0 31 145 60
Union
Elizabeth
248 392 176 208 222 8 0 83 145 31
Plainfield
98 85 3 157 21 1 0 27 124 26
Warren
Phillipsburg
130 97 218 5 4 0 0 3 12 36
Total
3,453 4,005 2,001 3,383 1,771 175 9 959 2,969 715

Source: Vocational Education Enrollment/Completer Survey
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Table 12

30 URBAN SCHOOL DISTRICTS
HIGH SCHOOL OCCUPATIONAL PROGRAM ENROLLMENTS BY DISTRICT

88-89 89-90
COUNTY DISTRICT ENROLLMENTS ENROLLMENTS
01 Atlantic Pleasantville 56 44
03 Bergen Garfield 33 26
05 Burlington Burlington City 0] 0
Pemberton Township 453 383
07 Camden Camden City 605 475
Gloucester City 143 105
11 Cumberland Bridgeton 246 257
Millville 439 629
Vineland 265 291
13 Essex East Orange 103 45
Irvington Township 88 51
Newark 1,054 277
City of Orange 287 299
17 Hudson Harrison 0 0
Hoboken 24 48
Jersey City 1,751 1,629
Union City 126 0]
West New York 28 31
21 Mercer Trenton 402 425
23 Middlesex New Brunswick 63 85
Perth Amboy 263 314
25 Monmouth Asbury Park 0 0
Keansburg Boro 127 110
Long Branch 0 0
Neptune Township 57 226
31 Passaic Passaic City 703 384
Paterson 268 274
39 Union Elizabeth 499 640
Plainfield 224 183
41 Warren Phillipsburg 297 227
13 Counties 30 Districts 8,604 7,458
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READ ING
TEST
NO . % PASSING
TESTED 1990
PLEASANTVILLE 94 986.8 94.
GARFIELD CITY 144 98.6 99.
BURLINGTON CiTY 121 100.0 98.
PEMBERTON TwP. 413 98.5 97.
CAMDEN CITY BD.
OF ED. $61 94.1 92.
GLOUCESTER CITY 109 99.1 96.
BRIDGETON CITY 195 94.4 96.
MILLVILLE CITY 377 %8.4 99.
VINELAND 552 97.6 98.
EAST ORANGE S80 84.1 84.
IRVINGTON TwP. 466 93.1 93.
NEWARK CITY 2224 88.5 87.
ORANGE CITY 216 90.3 89.
HARRISON TOWN 148 984.6 98.
HOBOKEN CITY 198 91.4 94.
JERSEY CITY 1284 86.49 87.
UNION CITY 386 96.1 94.
WEST NEW YORK
TOWN 349 98.3 98.
TRENTON CITY 549 85.6 86.
NEW BRUNSWICK
CITY 114 99.71 99.
PERTH AMBOY CITY 261 97.3 98.
1 ] L L] ’

q

MEAN

90.4

92.6

94.1

84.0

93.7

90.4

93.4

93.9

85.7

90.2

86.4

90.7

92.8

86.0

92.1

91.9

145§

122

413

594

109

19§

a8

§S8

584

466

2318

246

149

1431

389

ass

559

19

266

MATHEMATICS

TEST

% PASSING

86.3 80.

83.4 75.

90.2 87.

90.3 84.

68.2 53.

98.2 83.

83.1 76.

87.9 86.

92.3 91.

§6.2 46.

75.3 73.

§5.7 §7.

68.7 S§7.

73.8 81.

84.4 76.

§3.9 54.

72.8 69.

87.2 813.

§5.6 §58.

80.7 77.

91.4 90.

TABLE 13

NEW JERSEY STATEWIDE TESTING SYSTEM
HIGH SCHOOL PROFICIENCY TEST

17.9 93
78.0 144
80.6 120
79.6 412
69.9 567
84 .8 109
75.4 192
78.3 380
80.8 553
64.4 $17
7.7 410
64.6 2244
69.2 221
71.9 148
77.1 198
65.0 1340
71.3 388
77.6 353
65.2 546
74.8 1M
80.1 263
|

WRITING
TEST
% PASSING

79.7 80.2

96.3 91.9

90.6 88.5

94.2 90.0

94.4 91.6

82.8 72.8

86.0 85.6

73.0 71.1

84.6 80.1

82.6 93.3

80.3 74.4

72.5 70.2

93.0 82.9

94.9 93.0

78.0 69.9

91.9 95.8

92.8 86.1

MEAN

83.9

36.4

87.6

82.0

86.8

84.8

86.7

86.2

82.9

83.5

80.7

82.6

87.6

82.4

85.6

85.8

81.3

85.7

85.7

WRITING
MULTIPLE-CHOICE
SECTION

NO.

93

144

120

192

3so

§53

5717

470

2244

221

148

1340

353

547

m

263

MEAN SCORE

86.2 69.8
88.9 73.9
90.4 76.7
90.6 77.3
86.0 64.7
80.0 173.2
85.9 74.6
87.5 1715.0
89.1 76.1
82.6 64.7
84.1 63.2
82.4 65.4
82.1 68.6
85.5 74.0
85.1 67.9
81.8 62.7
85.9 73.0
89.6 178.3
81.8 63.7
88.8 73.9
88.3 74.0
g g f

GRADE 9

TEST ADMINISTERED:

WRITING

NO.
1989 1940 TESTFD 1990 1989 1990 TYFSTED 1990 1989 1990 TESTED 1990 1985  TESTED 1980 1989 19490 2 1989

147

120

415

587

109

388

561

509

2311

230

149

1382

389

as4

577

114

270

ESSAY
SECTION

SPRING 1930

TOTAL HSPT

MEAN SCORE

7.9 6.5
8.3 7.7
8.5 7.7
8.6 7.5
7.3 6.4
8.5 7.1
8.0 7.0
8.4 7.5
8.3 7.6
7.8 6.3
7.4 5.8
7.3 5.8
7.7 5.9
9.0 7.0
7.7 6.4
7.2 §.9
8.5 7.1
8.2 7.3
7.3 6.1
8.1 6.9
8.1 6.9
1 '

PERCENT PASSING

77.9 76.4
77.6 72.9
86.9 83.3
87.2 79.5
58.5 48 .0
94.5 78.3
75.9 66.7
80.1 17.8
86.3 82.7
46.7 37.§
59.9 63.9
45 .7 47.0
60.9 $0.0
68.5 78.3
70.4 59.1
45 .4 46.0
68.5 61.2
83.0 79.6
47.0 46 .4
71.7 17.7
82.2 78.5
L] ] |



P8 b a L T T ' T T T A T T 1 Y i [ S T
NEW JERSEY STATEWIDE TESTING SYSTEM GRADE 9
HIGH SCHOOL PROFICIENCY TEST TEST AOMINISTERED: SPRING 1990
WRITING WRITING
READING MATHEMATICS WRITING MULTIPLE-CHOICE ESSAY
TEST TEST TEST SECTION SECTION TOTAL HSPT
NO . % PASSING MEAN NO . % PASSING MEAN NO . % PASSING MEAN NO. MEAN SCORE NO . MEAN SCORE PERCENT PASSING
TESTED 1990 1989 1990 TESTED 1990 1989 1990 TESTED 1990 192889 1990 TESTED 1990 1988 TESTED_1990 1989 19490 1989
ASBURY PARK CITY 129 95.3 95.2 89.7 13§ 81.5 86.2 72.8 134 84.3 89.49 83.8 134 85.9 65.8 13§ 7.9 6.3 69.5 17.2
KEANSBURG BORO 100 96.0 100.0 93.0 101 94 .1 98.8 84.4 100 96.0 95.3 87.4 100 88.2 74.8 101 8.7 6.9 89.1 92.0
LONG BRANCH CITY 178 8.9 97.7 92.8 179 95.0 91.8 82.2 177 94.4 95.5 86 .4 178 89.0 74.6 179 8.4 7.2 86.7 84.1
NEPTUNE TwP. 245 99.2 97.7 93.4 249 81.9 78.9 75.9 247 95.5 380.8 86.5 247 90.1 72.9 248 8.3 6.6 78.9 67.0
PATERSON CITY 760 83.2 84.2 85.2 763 66.49 67.1 69.1 753 74.8 64.1 80.5 755§ 81.8 60.8 782 7.2 6.0 §3.4 47 .3
PASSAIC CITY 417 95.9 87.1 90.6 422 70.6 62.8 69.1 418 88.0 86.9 84.2 418 85.3 68.4 419 8.2 6.5 63.1 59.1
ELIZABETH CITY 770 93.9 95.0 89.9 778 75 .1 76.3 72.9 759 90.5 86.0 84.9 759 86.5 69.1 795 7.9 6.4 66 .4 66.0
PLAINFIELD 356 82.4 93.3 89.49 364 72.0 68.9 71.9 351 89.5 87.7 84 .7 351 86.1 68.2 368 7.9 6.4 €4.5 62.1
PHILLIPSBURG
TOWN 257 89.6 99.2 95.9 2549 88.2 86.8 82.0 256 98.0 96.6 88.13 256 91.9 80.0 257 8.7 8.0 85.6 84 .2
e690L



Table 14

EDUCATION LEVEL OF FEMALE ADULT/AFDC PARTICIPANTS

Total # No Education Education Voc.
Women Education Discontinued Continuing Training
Atlantic 2,775 6 2,687 72 3
Bergen 1,737 2 1,660 75 9
Burlington 1,657 2 1,567 88 3
Camden 9,988 45 9,591 352 43
Cape May 637 0 617 20 1
Cumberland 2,729 5 2,579 145 2
Essex 23,946 20 22,408 1,518 69
Gloucester 1,826 1 1,737 88 3
Hudson 12,960 8 12,248 704 49
Hunterdon 153 0 138 15 0
Mercer 3,313 4 3,142 167 3
Middlesex 3,062 11 2,949 102 9
Monmouth 3,012 0 2,872 140 2
Morris 655 0 635 20 0
Ocean 2,068 0 2,033 35 2
Passaic 4,896 3 4,763 130 74
Salem 817 1 768 48 0
Somerset 531 .0 467 64 8
Sussex 357 0 338 19 2
Union 4,390 4 4,235 151 15
Warren 555 0 534 21 0
TOTALS 82,064 112 77,978 3,974 297

Source: Department of Human Services - November 1990
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COUNTY
Atlantic
Bergen
Burlington
Camden
Cape May
Cumberland
Essex
Gloucester
Hudson
Hunterdon
Mercer
Middlesex
Monmouth
Morris
Ocean
Passaic
Salem
Somerset
Sussex
Union
Warren

TOTALS

Source:

Table 15

AFDC MARITAL STATUS OF FEMALE ADULTS

SINGLE DIVORCED
1,932 195
860 271
955 120
6,393 830
325 80
1,711 188
17,448 927
1,020 185
7,311 981
60 37
2,445 197
1,673 360
1,875 339
313 122
1,004 288
3,181 443
505 71
304 72
149 65
2,923 370
270 70
52,657 6,211

WIDOWED
22
23
5
86
4
23
164
10

119

33
17

22

42
3

633

Department of Human Services - November 1990
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MARRIED SEPARATED
88 538
83 500
92 485
477 2,202
51 177
261 546
616 4,791
127 484
433 4,116
16 40
105 533
178 834
125 851
33 178
174 597
195 1,039
57 180
25 127
32 110
124 931
_ 3%  _ 1713
3,331 19,432



Table 16
POVERTY INCOME GUIDELINES

Administration for Children, Youth and Family Notice
1987 Family Income Guidelines

FAMILY INCOME GUIDELINES FOR ALL STATES EXCEPT ALASKA AND HAWAII

Size of Family Unit Income

$ 5,500
7,400
9,300

11,200
13,100
15,000
16,900
18,800

ONOUL W

For family units with more than 8 members, add $1,900 for each additional
member.

INCOME GUIDELINES FOR ALASKA

Size of Family Unit Income

$ 6,860
9,240
11,620
14,000
16,380
18,760
21,140
23,520

WONOWL LW -

For family units with more than 8 members, add $2,380 for each additional
member.

INCOME GUIDELINES FOR HAWAI I

Size of Family Unit Income

$ 6,310

8,500
10,690
12,880
15,070
17,260
19,450
21,640

o~ PN -
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Table 17

FAMILIES AND SINGLE FEMALE HEADS OF HOUSEHOLDS (FHH)
BELOW THE POVERTY LEVEL (BPL)

% Families

FHH BBL that are
No FHH-BPL FHH-BPL FHH with
Number Husband No Husband No Husband Children - 13
Families Present w/Children w/Children (Col. &4 -
County BPL % PBL -18 -6 Col. 1)
Atlantic 4,508 9% 2,668 2,423 1,243 54%
Bergen 7,154 3.1% 3,122 2,672 1,026 37%
Burlington 4,737 5.1% 2,322 2,149 1,090 45%
Camden 11,909 4.6% 7,601 7,068 3,813 59%
Cape May 1,397  6.2% 634 573 304 41%
Cumberland 4,092 12.0% 2,293 2,115 1,063 52%
Essex 32,890 15.2% 22,900 21,202 11,516 64%
Gloucester 3,324 6.4% 1,781 1,584 793 48%
Hudson 21,314 14.7% 12,747 11,563 6,325 54%
Hunterdon 763, 3.3% 247 198 87 26%
Mercer 5,823 7.4% 3,907 3,688 2,045 63%
Middlesex 7,329 4,72 3,819 3,536 1,737 48%
Monmouth 7,882 6.0% 4,356 3,891 1,891 49%
Morris 2,915 2.7% 1,359 1,163 503 40%
Ocean 6,086 6.1% 2,622 2,349 1,183 392
Passaic 12,393 10.5% 7,958 7,503 4,204 61%
Salem 1,619 9.2% 842 812 402 50%
Somerset 1,442 2.7% 637 540 241 37%
Sussex 1,268 4,12 405 371 184 29%
Union 7,969 5.8% 4,044 3,552 1,941 45%
Warren 1,150 5.0% 574 506 197 447

Source: 1980 Census
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Table 18

ESTIMATED ELIGIBLE WIC PARTICIPANTS - 1990

PREGNANT ESTIMATED ELIGIBLE
CHILDREN ESTIMATED ELIGIBLE AND POST- POST-
UNDER 5 INFANTS+ PARTUM PREGNANT PARTUM TOTAL

LOCAL AGENCY YEARS OLD CHILDREN  INFANTS CHILDREN WOMEN WOMEN WOMEN WOMEN TOTAL

Atlantic 16,599 5,305 1,536 6,841 4,585 1,162 734 1,896 8,738
Burlington 26,160 5,326 1,463 6,789 7,017 1,107 713 1,820 8,609
Camden 40,448 13,105 3,421 16,526 10,670 2,603 1,751 4,354 20,880
Test City 21,301 6,991 1,890 8,881 5,601 1,431 905 2,336 11,217
East Orange 14,765 5,614 1,544 7,158 3,992 1,177 761 1,939 9,097
Gloucester 15,892 3,771 1,023 4,794 4,183 775 485 1,260 6,054
Hoboken 3,748 1,386 375 1,762 995 285 183 468 2,229
Jersey City 24,233 8,963 2,428 11,391 6,434 1,841 1,182 3,024 14,415
MCOSS 81,462 15,009 4,170 19,179 22,257 3,152 2,077 5,231 24,410
Newark 34,149 12,767 3,512 16,279 9,232 2,677 1,732 4,409 20,689
North Hudson 14,608 5,403 1,464 6,867 3,879 1,110 713 1,823 8,690
NORWESCAP 36,080 5,514 1,615 7,129 10,086 1,217 770 1,987 9,115
Plainfield 13,093 2,605 726 3,331 3,562 550 359 907 4,238
St. Joseph's 102,201 19,149 5,200 24,350 27,006 3,931 2,555 6,488 30,838
Trenton 22,754 6,351 1,769 8,120 6,210 1,345 864 2,209 10,329
UMDNJ 15,459 5,878 1,617 7,494 4,179 1,233 797 2,030 9,524
Ocean 26,304 6,806 1,962 8,768 7,232 1,485 930 2,415 11,182
Passaic 8,409 2,809 781 3,589 2,266 592 381 972 4,562
St. Elizabeth 20,795 4,378 1,210 5,588 5,612 916 602 1,515 7,103
TOTALS 538,460 137,130 37,706 174,836 144,998 28,589 18,494 47,083 221,919

Source: Women, Infants and Children (WIC) Office, Trenton, New Jersey

1/67041
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PREPARED BY THE CENTER FOR HEALTH STATISTICS OF TEH NEW JERSEY DEPARTMENT OF HEALTH.

V/6705L
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TABLE 19
%D i VORCES IN NEW JERSEY: 1972-1988
BY COUNTY OF ORIGIN

YEAR o
1972 405 1.710 547 958 136 396 1.825 332 878 188 830 1.364 1.123 852 635 926 142 520 163 955 132 15.017
1973 585 2.43) 1.078 1.418 184 472 2.505 485 1.477 210 1.208 1.835 1.548 1.27158 924 1.377 181 4178 232 1.616 538 22.054
1974 594 2.193 896 1.387 194 448 2.314 535 1.247 221 980 1.6802 1.570 1.037 843 1.224 184 699 245 1.313 254 19.860
1975 646 2.3863 897 1.254 178 442 2.099 51§ 1.356 259 1.183 1.582 1.665 1.281Y 959 1.278 141 598 284 1.243 252 20.475
1976 753 2.407 981 1.287 227 443 2.263 549 1.314 236 1.242 1.692 1.720 1.234 968 1.197 156 499 298 1.279 245 20.990
1977 546 1.999 1.088 1.267 241 s 2,158 493 1.557 253 1.005 1.558 1.377 908 1.097 1.169 198 659 318 1.166 307 19.894
1978 746 2.370 1.209 1.473 292 527 2.377 672 1.826 298 1.330 2.066 1.718 1.473 1.358 1.519 198 YAR] 424 1.767 392 24.752
1979 $70 2.530 1.381 1.596 220 491 2.338 657 1.601 2N 1.2158 1.961 1.654 1.445 1.138 1.427 193 769 360 1.550 317 23.934
1980 676 2.734 1.386 1.635 265 547 2.440 850 1.846 378 1.251 2.377 1.818 1.3 1.421 1.482 259 849 3s3 1.4867 346 25.783
1981 938 3.104 1.551 1.9086 320 421 2.580 815 1.931 435 1.292 2.42% 1.950 1.580 1.493 1.8 219 691 437 1.812 380 27.852
1982 941 3.124 1.614 1.792 352 567 2.9049 1.028 2.269 395 1.304 2.489 2.319 1.864 1.599 1.895 229 859 538 1.852 1388 20.322
1983 245 2.758 1.404 1.786 341 601 2.909 754 1.992 389 1.233 2.218 2.078 1.604 1.404 1.78) 243 807 481 1.800 395 27.923
1984 910 2.956 1.429 1.762 422 s 2.611 728 2.000 407 1.074 2.497 2.158 1.780 1.613 1.742 224 888 5§54 1.792 1351 26.470
1985 909 2,962 1.481 1.848 373 [ AR 2.760 754 2.003 424 1.289 2.568 2.279 1.782 1.699 1.631 262 794 508 1.978 380 29,295
1986 922 2.841 1.422 1.819 390 568 2.6 714 2,094 359 1.012 2.503 2.002 1.605 1.581 1.509 234 794 512 1.786 331 27.669
1987 ast 2.649 1.831) 1.849% 353 549 2.426 904 2.024 400 1.143 2.354 1.867 1.578 1.448 1.509 263 778 479 1.876 354 27.222
1988 906 2.716 1.516 1.762 396 520 2.554 856 1.965 384 1.024 2.486 1.797 1.43) 1.538 1.450 238 755 481 1.7NM 351 26.897
®INCLUDES ANNUALMENTS. COURT YEAR: SEPTEMBER 1. THORUGH AUGUST 31 1968-1983. CALENDAR YEAR USED STARTING WITH 1984.



Table 20

RESIDENT BIRTHS BY AGE OF MOTHER, COUNTIES AND SELECTED CITIES

Place of Residence

STATE TOTAL
ATLANTIC COUNTY
Atlantic City
BERGEN COUNTY
BURLINGTON COUNTY
CAMDEN COUNTY
Camden City
Cherry Hill Twp.
Gloucester Twp.
CAPE MAY COUNTY
CUMBERLAND COUNTY
Vineland City
ESSEX COUNTY
Bloomfield
East Orange
Irvington
Newark
GLOUCESTER COUNTY
HUDSON COUNTY
Bayonne
Hoboken
Jersey City
North Bergen Twp.
Union City
HUNTERDON COUNTY
MERCER COUNTY
Hamilton Twp.
Trenton
MIDDLESEX COUNTY
Edison Twp.
New Brunswick
0l1d Bridge Twp.
Piscataway Twp.
Woodbridge Twp.
MONMOUTH COUNTY
Middletown Twp.
MORRIS COUNTY
Parsippany-Troy
Hills
OCEAN COUNTY
Brick Twp.
Dover Twp.
PASSAIC COUNTY
Clifton
Passaic City
Paterson

Wayne Twp.

Total

117,481
3,725
917
9,934
5,688
8,507
2,351
758
597
1,388
2,297
889
13,800
604
1,501
1,188
64325
3,430
9,187
768
474
4,303
698
1,089
1,468
5,072
1,126
2,144
9,824
1,338
699
630
661
1,191
8,069
808
5,688

588
5,943
928
1,052
7,995
807
1,322
3,423
523

1988
Less Than

16 16 17
785 1,223 2,107
48 53 109
30 27 53
8 16 39
24 38 83
95 140 246
78 110 157
1 1 2
2 3 7
7 12 22
40 63 100
10 17 37
167 250 403
0 0 2
23 38 56
10 17 33
121 174 288
16 25 49
86 144 192
2 3 11
7 8 12
65 102 134
2 3 4
4 10 18
2 1 6
59 74 147
4 0 11
54 68 121
32 51 116
0 3 5
17 15 32
0 1 4
1 2 5
2 1 9
29 55 105
0 1 5
4 9 26
0 0 2
20 37 62
0 3 5
6 2 9
75 129 197
2 2 10
10 22 34
62 103 147
0 0 2

- 96 -

Age of Mother

18

2,907
136
58
63
135
282
170
4
10
48
118
42
537
3
66
48
363
102
290
13
11
190
9
42
14
177
16
146
151

39
10
143

44

101

17
279

58
192
3

19

3,450
148
58
97
152
314
166
6
18
57
136
54
612
5
73
54
429
112
332
23
14
193
13
35
18
187
29
139
209
19
45
8
11
23
192
16
68

7
151
17
32
299
12
59
201
3

20-34

94,807
2,983
641
8,152
4,718
6,776
1,579
622
522
1,155
1,708
675
10,506
514
1,136
943
4,624
2,882
7,265
619
375
3,243
605
881
1,196
3,894
967
1,512
8,247
1,140
501
545
569
1,026
6,563
657
4,703

504
5,047
801
866
6,334
694
1,046
2,510
424

35+ Unkn.

12,069 13
239
43
1,532 2
535
650
91
121
35
87
130
33
1,312 1
80
107
83
324
242
859 1
95
45
371
60
98
230
528
99
101
1,006 1
164
49
66
63
120
975
120
830

71
522
93
120
676
80
92
205
90



Table 20 (con't)
RESIDENT BIRTHS BY AGE OF MOTHER, COUNTIES AND SELECTED CITIES

1988
Less Than Age of Mother

Place of Residence Total 16 16 17 18 19 20-34 35+ Unkn.
SALEM COUNTY 894 10 11 33 39 49 702 50
SOMERSET COUNTY 3,505 7 10 26 30 53 2,921 457
SUSSEX COUNTY 2,169 1 7 7 20 20 1,872 242
UNION COUNTY 7,295 48 85 124 168 203 5,825 828 1

Elizabeth 2,106 22 39 60 73 88 1,652 166

Plainfield 1,008 17 26 33 38 53 762 76

Union Twp. 534 2 1 3 6 6 458 57
WARREN COUNTY 1,479 7 13 12 30 39 1,246 132
STATE INSTITUTIONS 1 0 0 0 0 0 1 0
MILITARY POSTS 123 0 0 3 0 2 111 7

Source: Department of Health
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RESIDENT BIRTHS BY AGE OF MOTHER, COUNTIES AND SELECTED CITIES

Place of Residence

STATE TOTAL
ATLANTIC COUNTY
Atlantic City
BERGEN COUNTY
BURLINGTON COUNTY
CAMDEN COUNTY
Camden City
Cherry Hill Twp.
Gloucester Twp.
CAPE MAY COUNTY
CUMBERLAND COUNTY
Vineland City
ESSEX COUNTY
Bloomfield
East Orange
Irvington
Newark
GLOUCESTER COUNTY
HUDSON COUNTY
Bayonne
Hoboken
Jersey City
North Bergen Twp.
Union City
HUNTERDON COUNTY
MERCER COUNTY
Hamilton Twp.
Trenton
MIDDLESEX COUNTY
Edison Twp.
New Brunswick
0l1d Bridge Twp.
Piscataway Twp.
Woodbridge Twp.
MONMOUTH COUNTY
Middletown Twp.
MORRIS COUNTY
Parsippany-Troy
Hills
OCEAN COUNTY
Brick Twp.
Dover Twp.
PASSAIC COUNTY
Clifton
Passaic City
Paterson
Wayne Twp.

Total

113,234

3,507
849
9,711
5,473
8,500
2,360
796
619
1,298
2,178
831
13,262
573
1,533
1,114
6,014
3,190
8,750
697
458
4,266
646
928
1,446
4,774
1,078
2,078
9,538
1,376
623
684
639
1,120
8,020
786
5,616

577
5,560
892
978
7,632
808
1,306
3,228
512

Table 21
1987
Less Than

16 16 17
856 1,302 2,004
42 51 84
25 25 44
13 18 41
28 59 101
83 140 226
68 107 137
0 2 4
2 2 2
2 9 28
49 67 83
7 20 21
189 295 408
0 4 0
22 35 46
22 25 32
131 206 287
17 23 60
83 143 170
1 6 12
4 6 6
68 105 119
1 3 7
7 9 15
3 4 4
79 86 117
5 4 12
71 76 96
30 61 95
1 2 7
14 17 17
0 0 2
1 8 6
2 3 2
44 62 93
0 3 7
2 9 22
0 1 1
34 32 65
7 2 5
3 4 13
88 124 208
0 5 4
23 28 39
63 87 160
1 1 1

- 98 -

Age of Mother

18

2,772
119
51
69
123
282
177
2
14
28
125
47
521
7
63
53
353
78
275
10
15
187
9
21
8
148
14
121
185
21
32
13
9
15
128
11
47

1
101
12
13
233
4
51
160
3

19

3,453
119
51
94
163
347
195
5
14
50
108
52
661
6
88
69
441
120
333
20
18
201
12
36
18
178
19
148
198
17
37
6
14
18
196
8
69

4
140
12
24
314
11
61
218
5

20-34 35+

92,112 10,652
2,886 205
615 38
8,105 1,369
4,556 435
6,817 586
1,590 82
671 106
548 34
1,083 96
1,635 111
638 46
10,000 1,184
495 61
1,169 108
839 74
4,279 316
2,635 249
6,971 772
581 67
355 54
3,239 345
558 56
767 83
1,209 197
3,707 453
919 104
1,468 96
8,150 814
1,189 137
469 37
616 47
537 64
995 84
6,648 843
645 112
4,710 754
503 67
4,730 455
785 68
823 98
6,032 632
705 79
1,009 94
2,354 186
432 69

Unkn.
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Table 21 (con't)
RESIDENT BIRTHS BY AGE OF MOTHER, COUNTIES AND SELECTED CITIES

1987
Less Than Age of Mother

Place of Residence Total 16 16 17 18 19 20-34 35+ Unkn.
SALEM COUNTY 813 9 18 23 31 45 648 39 0
SOMERSET COUNTY 3,200 9 8 24 33 38 2,684 404 0
SUSSEX COUNTY 2,099 1 13 19 28 28 1,780 229 1
UNION COUNTY 7,101 44 73 116 170 197 5,783 716 2

Elizabeth 2,036 - 11 31 51 79 75 1,634 153 2

Plainfield 989 21 22 32 45 55 752 62 0

Union Twp. 486 1 4 1 4 6 417 53 0
WARREN COUNTY 1,375 7 7 15 36 31 1,175 98 6
STATE INSTITUTIONS 1 0 0 0 0 0 1 0 0
MILITARY POSTS 190 0 0 2 4 6 167 11 0

Source: Department of Health
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RESIDENT BIRTHS BY AGE OF MOTHER, COUNTIES AND SELECTED CITIES
1986

Place of Residence

STATE TOTAL
ATLANTIC COUNTY
Atlantic City
BERGEN COUNTY
BURLINGTON COUNTY
CAMDEN COUNTY
Camden City
Cherry Hill Twp.
Gloucester Twp.
CAPE MAY COUNTY
CUMBERLAND COUNTY
Vineland City
ESSEX COUNTY
Bloomfield
East Orange
Irvington
Newark
GLOUCESTER COUNTY
HUDSON COUNTY
Bayonne
Hoboken
Jersey City
North Bergen Twp.
Union City
HUNTERDON COUNTY
MERCER COUNTY
Hamilton Twp.
Trenton
MIDDLESEX COUNTY
Edison Twp.
New Brunswick
01d Bridge Twp.
Piscataway Twp.
Woodbridge Twp.
MONMOUTH COUNTY
Middletown Twp.
MORRIS COUNTY
Parsippany-Troy
Hills
OCEAN COUNTY
Brick Twp.
Dover Twp.
PASSAIC COUNTY
Clifton
Passaic City
Paterson

Wayne Twp.

Total

108,444

3,306
765
9,443
5,327
8,129
2,328
790
661
1,296
2,136
799
12,831
574
1,481
1,099
5,782
3,200
8,580
765
460
4,036
664
1,002
1,302
4,482
1,032
1,954
8,898
1,256
648
645
597
1,074
7,518
812
5,354

552
5,225
853
918
7,441
823
1,285
3,117
479

Table 22

Less Than
16 16
869 1,242
30 47
13 26
11 20
27 50
113 145
93 105
2
1
4 10
51 58
13 16
207 267
3
27 33
23 23
145 194
21 33
60 121
2 4
3 7
49 87
1 2
2 12
5
68 95
4 6
60 81
34 51
4 4
12 14
2
2 3
1 4
46 63
1 4
17
19 27
1 2
5 3
92 113
2 1
20 27
64 83

17

1,815
74
34
34
71

202
125
6
11
23
73
23
384
2
51
38
276
51
188
7

8
134
5
22
10
104
8
88
37
3
19
4
3

6
85
8
26

1
61
8
10
182
2
46
125
1
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Age of Mother

18

2,709
118
49
75
134
258
162
2

9
30
136
49
529
5
75
51
359
86
251
12
11
191
1
24
12
140
11
123
129
11
33
5

7
12
122
5
38

1
81
12

6

290

6

61
201
4

19

3,533
152
57
108
167
340
186
11
19
60
108
46
600

86
55
409
95
342
22
19
195
15
39
24
181
21
140
222

45
13
12
17
211
13
78

155
14
25

320
19
75

202

4

20-34

88,384
2,711
562
7,878
4,438
6,544
1,578
663
571
1,088
1,606
610
9,755
513
1,115
839
4,112
2,701
6,797
656
353
3,024
578
810
1,097
3,513
900
1,385
7,594
1,091
485
576
512
948
6,160
679
4,538

481
4,465
758
777
5,881
714
988
2,253
386

35+

9,871
174
24
1,317
439
522
78
106
50
81
104
37
1,087
51
94
70
286
210
819
62
59
354
62
93
154
380
82
76
781
134
40
45
58
86
828
102
650

61
417
58
92
563
79
68
189
83

Unkn.
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Table 22 (con't)

RESIDENT BIRTHS BY AGE OF MOTHER, COUNTIES AND SELECTED CITIES

Place of Residence

SALEM COUNTY
SOMERSET COUNTY
SUSSEX COUNTY
UNION COUNTY
Elizabeth
Plainfield
Union Twp.
WARREN COUNTY
STATE INSTITUTIONS
MILITARY POSTS

Total

859
2,950
1,942
6,673
1,916

937

445
1,318

9

225

1986
Less Than

16 16 17
9 19 15
9 9 15
3 5 13
52 75 102
23 33 48
14 22 29
1 3
5 12 13
2 2

Source: Department of Health

- 101 -

Age of Mother

18

35
30
23
154
71
43
2
34
1

3

19

31
40
27
227
91
50
9
41

4

20-34

716
2,484
1,681
5,391
1,511

705

381
1,129

8

209

35+

34
363
190
670
139

74

49

83

5

Unkn.



VOCATIONAL EDUCATION PROGRAM
ENROLLMENTS FOR SCHOOL YEAR 1988-89

The following figures represent enrollments for secondary students in
technical education and trade and industrial programs only, school year

1988-89. The

total for females in "Trade and Industrial' subtracts 2,406

students enrolled in cosmetology. Cosmetology is a trade, however, it is
usually a low-paying occupation for women. The race statistics are computed
on the total population including the cosmetology female enrollees.

Table 23
SECONDARY ENROLLMENTS - 1988-89

Technical Education Trade and Industrial

Male 1,804 85.3% 15,459 86.5%
Female 312 14.7% 2,406 13.5%
Race

White 1,471 69.5% 15,307 74.8%
Black 360 17.0% 3,263 15.9%
Hispanic 240 11.3% 1,694 8.3%
Asian 44 2.1% 179 .9%
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