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THE HISTORY OF TEACHERS! INSTITUTES
IN THE MIDDLE ATLANTIC STATES.

IFTRODUCTION

The purpose of this paper is to discuss the subject of
the origin and development of those organizations known as
Teachers® Institutes, within a prescribed number of states, and
.to consider the influence which they may ﬁave exerted in moulding
pudblic opinion to appreciate ;he necessity of providing for the
professional training of elementary teachers through the estab-
lishment of free normal schools; and also to estimate to what
extent they have been influential in creating and disseminating
higher educational idsals, and a more progressive spirit among
the teachers of the several states, '

The material available for such a sketch is widely dis-
-persed and scanty, often lacking in continuity, -as dbut few, if
any, of the earlier institutes kept peraanent records of their
Proceedings; and often brief notices embodied in educational
reports, or an Qccasionﬁl persqnal mention of a'superintandent,
or of a teacher in chafge of an assigned subject for diséuseion,
88 found in filed papers of a particular period, are the only
sources ot information at nand,

Again, so closely are teachers' institutes allied with

the development of a system of elementary schools that apparent

L RPN




digressions must needs occur in order to place in a correct set-
ting this organization as we trace its development in a particu-
lar state,

The principal sources of information relative to the ear-
lier development of teachers' institutes have been the messagss,
reports, and legislative acts, as recorded in the Journals of
the Senate and the Minutes of the House for the particular years
of the period covsersd. Very many of these‘volumea have been
examined, ' ' ‘ ) ,

As the history approached a period in which Teachers'
Institutes becoms a more systematized organizﬁtion, the research
has covered a wider range of educational works,

While not anticipating in this introduction the more
symmetrical completeness Qf the institute of the'present as
compared with that of the past, its line of advance may be

summarized by a'comparison of the rdllowing subjoined definitions

culled from widely different sources, and separated by a consid-

erable difference in time, |

"A Teachers! Institute 1is an organization of the teachers
of a town, county, or state for the improvement of.their profes-
Bidn, by mesting for a longer or sﬁorter time, for a thorough
review of the studies of the public schools, under teachers of

acknowledged reputation, as well as for lectures, discussions




and essays on various methods od school discipline and instruc-
tion}'

4 *A teachers' institute 1is a school for teachers, having
a short and vaguely defined course of study, and having as its
main object the instruction of teaéhers and particularly of
non-professional teachers in the elements of their art and

their stimulation to excellency in scholarship and teaching?'

i
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1, - Rhode Island Institute of Instructioﬁ for 1845-46, P,118,
2 - Bducation in the United States, edited by Nicholas,Builer,
Vol. I.




THE EISTORY OF TEACHERS! INSTITUTES.

FEV YORK STATE,

Very early in its history, FNew York State through its
legislative acts, gave formal recognition of its belief in
popular oducation; For, despite the confusion which, to a
greater or lesser exteﬁt, must have prevailed during that first
meeting of the lcgialatﬁra in 1777, the Governor, Hon, George
Clinton, called the attention of that body to the importance of
enacting measures, vhich should lead to ths formulating of an
educational policy for the state}

' In compliance with these suggestions an act was passsd
incorporating an educational body under the title of "The Re-
gents of the University" - a body that by its reports and prac-
tical danonatrntioﬁs did much to advance the cause of elementary
education throughout the state.

The report sent to the legislatﬁre in 1792, by tne
Regents of the University recommended ¢ that schools for teach-
ing the lower branches be establishad and urged that it was
the duty of the state to provide for the children of humble pa-
rents instruction in reading, writing and Arithmetic, sufficient

to enadble them to carry on the ordinary business of life?

1o < Journals of the Senate. and of the House 1777,
2, - Senate Journal 1792,
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The pertinent suggestion followed, that a certain part
of the unappropriated lands of the state be set asids for such
purposes.

Through the influence of thd Governor, George Clinton,
the recommendgtions of the Rdgents were incorporated in an Act
'hicﬁ passed the legislature in 1795, entitled : An Act for the
Encoragement of Schools} ‘

This Act provided for the sub-division of towns 1nt§
school districts, each of which was to receive an appropriation
equal to one-=half of the expenéea incurred in maihtaining a
sghool within its 1limits, subject to the conditions and require-

- ments therein presoribed?

The official head of each'distriét was the school trus-
tee whose election, term of office and official duties wers
conditioned by the general interpretation of the act.

Specific instructions were given as to thp form and
contents of the reports which the trustes was to forward to
the Regents, '

Unfortunately, under the terms of the Act, it was to .

expire by its own limitation in the year 1800; thus giving a

~ Period if only five years in which to formulats and put into
eéxecution the experiment of giving state aid to the common

schools,

1, - Senate Journsal 1795, .
8. - official Reports of Trustees: Length of School term. etc.




Despite ths brevity of its duration, this Act may de
considered as an introductory movement towards familiarizing
the public with the idea of providing a system of Blementary
schools for the masses by means of state appropriationl.

S. S. Randal, in his History of ths Common School System
of New York State, says: "Under the generous provisions Lf
this Act, one or more schools were established in nearly every
town of the state}' _

When the state aid was withdrawn many of these schools
were abolished, vﬁile others maintained only a feeble fluctu-

2 . :
ating existence. But the opportunities these schools had

afforded for at least a meager education along definite lines,
awakened an interest among both class-pupils and the more
thoughtful patrons, for at least some of the latter were begin-
ning to realize that ths future welfare of their children was
indissolubly linked with educational advantages afforded by
these ®"district schools"”,

One need only to consult the Journals of the Assembly
during these years to be assured that the project of educating
the masses was drawing to its support an ever widening circle

of adherents,

l. - On file in Astor Library.
2, = History of the Common School System of New York,.




The numerous bills bearing on elemsntary education,
which were znnually presented to the legislature, though failing
to receive the required recognition, were a guarantes of future
success, as the principles which they embodied required only
tims for their vindication; and 80 these pioneers of the cause
patiently strove for its realizatioﬁ.

The immediate interests,for which the young state
must provide,were varied and many. Industrial activities
were seeking to develop the resources of the étate along coﬁ-
mercial, agricultural, and manufacturing lines, and the legis=-
lature was importunatély beseiged to enact measures that would
encourage investments of capital and labor,

But, while the keen eye of the financier saw unlimited
possidbilities in the material resources of the state, it was

the ken of the philosopher which foresaw the amalzamation of
these diverse nationalities, that were thronging to the unoc;
cupied lands of the state, through the medium of a uniform
system of elementary schools: for the children of these honest
but prejudich foreigners were to be moulded into citizens

that should be influenced by American institutions and American
ideals}

1, - The Story of F.Y,by Elbridge Brooks.




By a legislative Act of 1312, the t;Bular office of
fhe State Superintendent of Common Schools was created} and
although financial aid cams slowly and grudgingly, these early
promoters of a free elementary education could not fail to re-
Joice in the added dignity and in the future posaibilittes that
clustered around the new title,

Interesting as it might be to discuss the many measures
that followed in behalf of the common schools, the purpose of
this paper perﬁits only such allusions and excerpts as best
serve to elucidate the later phass of the subject, viz: that of
providing competent teachers for the elementary schools,

The incipient steps towards a uniform system of schools
having been taken, numerous perplexing difficulties stood in
the way of its advance:- the isolated settlements composed of

various nationalities in many of;which English was a foreign

tongue; the disorganized condition of industry, owing to the
Second War with Great Britain; the poverty of the rural popu-
lation, who were struggling to make cultivated fields take the
Place of rough and rocky wastes, and who, while thus carrying
the burden of 11ly requited toil with its consequent result of

debt and privation, were adverse to meeting with an equal amount,

1.~ Journal of the Senate 1812.




the money appropriated by the state totggveral districts, as
provided for under a special sct}

Thus almost insuperable obstacles retarded the general
realization of the benefits which were to accrue from the system
that had been outlined, even though in the more prosperou:ldisf
tricts schools were organized and maintained, and that such
schools awaksned a deeper interest in the subject of popular
education.

In many of these districts the schools thus established
were never allowed to be disbanded, but preserved a continuous
exiétanco up to the fina of the perfected organization of the
free school system,

st in 1ts larger range, this experiment of partially
free schools failed to achieve the désircd results, for the
rural districts covered the greater part of the state, and in
these districts, meh of queﬁtionaﬁle intelligence and still more
questionabls morals were often employed as teachers, since '
cheapness and a sort of fawning good-nature were frequently the
passport to office rather than honest service and sterling
qualities, The school terms were short and the ﬁupils attended

or not, as they chose,

1, - The Story of Few York by Elbridge Brooks.
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The reports of these years by the superintendents of
the Gommon Schooislahov such a lack of educational qualifications
on the part of the teachers employed, as to awaken the gravest
apprehensions in the minds of the educators and statesmen, who
were keenly alive to th§ fact that a repﬁblic is sustained by
the exerciss of the franchise in the hands of the pepple at large;
and, who,with wise forethought, saw that the ‘stablility of the
republic, whose years numbered less than half a century, lay in
the intelligent exercise of that franchisQ.

But already a new educational thought was radiating its
benign influences from different centers throughout the éountry,
and New York state was but strengthéning or anticipating educa-
tional measures, that were engrossing the attention of adjoining
stutos; in her dcnohstration of problems that centered around
a free sysien of common achools?

Through ths press, and'tron the forum of statesmen,
clergymen and schoolmen were pleading the causs of the Common
School, and the methods employed in German and Prussian schools
were discussed, as to their adaptability to an Amsricsn System
of Schools? '

l,~ Raports of Supts. Hawley and Spencer in Journals of the Senate
2.~ Hinsdals!s Horace Mann,
3.~ Henry Barnard-Moss., Thomas Galloudet (Blind Asylum)
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The training school at Halle, established in 1704, and
which during the latter half of the 18th century had supplied
northern Europe with superior teachers} stood for ideals which
the American educators were quick to appreciate, and vhich these
brave, struggling educational pioneers sought to disseminate
among their own pooriy informed and often narrowly-prejudiced
teachers,

For these men were not mere dreamers, but planned and

struggled for the realization of their vision, knowing that the

successful issus of a system, which was to make possible a
thorough elementary education for every child in the state, de-
pended almost entirely on a suitadble preparation of'thc tsachsr
for his work, both as regards scholarship and methods of in-
struction; and that Qven in the ruder and more remote districts
‘such teachers should of right hold a place, Believeing this,
they urged that it was the duty of the state to provide ways
and means for the training of thes teacher,

A few words from Governor Dewitt 011nton'$ message to
the legislature of 1827, will serve to indicate the vital in-
terest taken in the subject of elementary education by the more
lideral and scholafly minds of th#t time,

1, - See Sketches of Froebel = Restalozzi.
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ecessssemJBut after all the great bulwark of Republican
government is the.eultivation of education, for the right of
suffrage cannot be exercised in a solutary manner without in-
talligenc%.'

ol e *It is, however, too palpable that our system
(of common schools) is surrounded by imperfectidns which demand
the wise consideration, and iﬁproving interposition of the legis-
latpre. In the first place there is no provision ﬁade for
the education of competent 1nstructors?'

As a2 means of meeting fhis deficiency, Governor Clinton
suggested that Monitorial Schools be eataﬁlished in the various
countiee of the state for the special 1nstruétion of elementary
teachers; '

The annual report of the State Superintendent of Common
Schools, presented to this same session of the legislature, ré-
fers at some length to this subject;

e e e+« ®"The character and usefulness of the common
schools are dependent almost entirely upon the qualifications
of the teacherf' |

le~ Journal of the Senate 1827,
2.~ Journal of the Senate 1827,
3¢~ Journal of the Senate 1827.




e o ¢ « o« "It rests with the legislature to make such
provisions for the special education of instructors, as is de-
manded by the great importance of the subJect}'

The numerous educational bills and petitions that were
presented at every session of the legislature, finally resulted
in securing small appropriations for the organizing of teachers!?
departments in specified academies? but it was soon found that
such restricted provisions were entirely inadequate to meet the
. eontingencies of the situation.

But the disappointment and failure which resulted from
these spasmodic efforts to alleviate the seriouanesa.of the

existing conditions, emphasized the fact that a systematized

mode of procedure must predominaie.

In conformity with this sentiment a bill was introduced
in the Assembly praying that by a legislative gct a deﬁartmgnt;
to be known as ®*The Department of Public Instruction® be organ=-
ized. :his bill became a law during the session of 1835;36;3

Thié Act provided that such department should be under
fhe-superintendency of an officer appointed by the legislature

bearing the official title of the "Secretary of Public Instructioft

L, - A, C. Flagg, Sec., of State - Ex officio Supt. of Schools,
2, =Journals of Senate 1834,
3s =Session of legislature 1835-38,




The duties pertaining to this department were clearly
set forth in the Act, one clause of which provided that whatever
other 1n£erests were consigned to the care of this department,
its chief and foremost duty wasito foster and extend the pur-
poses that cluster around the system of common schools; for to
this it owed its existence, and on this depended its fﬁture ex-
tension and influence}

Pursuant to these regulations,the department began at
once to work towards attaining a uniformity in the administra=
tion of afrairs connected with the elementary schools, One of
the most important changes introduced by the department has
referencesto the licensing of teachers.

The county superintendents were authorized to issue two
grades ot certifica tes: one entitling the holder to teach in any
school within the county, and the other restricting the holder
to a specified school, or to the schools of a specified town,

The department also provided for a system of school in-
spection, The saluiary effects of these changes soon became
apparent, for among the greét body of rural teaoherg was mani-
fested a t?ndéncy to forn themselves info small groups of circles
for the purpose of mutual self-improvement aloﬁg lines that would

l. < Journals of the Assembly 1835-36.




enable them to meet the scholastic and professional requirements
demanded by the higher grade certificates,

Very feeble, indeed, were the opportunities which these
informal meetings offered in the way of educational advancement.
Often the more etricient teachers took charge, the others form-
ing a voluntary class, after which discuasiona followed diacus-
sions whieh were frequently barren of results, Again simp;e
drills were held; in these the more difricult prodlems of Arith-
. metic and of grarmar wers wcrkéd out among themselves.

The county superintendent encouraged these gatherings,
and often by their personal attendﬁnce ﬁhd asaiafance promoted
a'déeper interest in them. One county superintendenf,apprc-
hending thee§ possibilities as a substitute for ﬁrganized training
departments, éonceived the idea of completing their usefulness
by making these informal gatherings the basis of a similar, dut
poma.nent orga.niza.tion.

099 of the most interesting rcborts which was made to
the Department of Education for 1842-43, was that of J. S, Denman
of Tompkins COunty}

*In this report Mr,. Denman specifically refers to the
1gnoranco prevailing in the rural districts, the inadequate

1. = Journal of the Senate & Minutes of the House 1842-43,
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provisions that were made for the comfort of pupils and of
teacher, the apathy that existed regarding sanitary conditions,
and the consequent lack of scholastic and professional ability
on the part of the teacher.  Not only did this indefatiguable
worker portray exisging conditions, but he set himsélt stead-
fastly to the task of correcting them,

He strove to arouse in the teachers of his county an
appreciation of the dignity and importanée of their calling:

md the culmination of his efforts in this direction found ex-
' prossion in the organization of a permanent assemblage of
teachers under the name of a Teachers' Institute,

The simple facts connected with this event are almost
too well known to be repeated. Mr, Denman addressed the
teachers of his county regarding his plan of gathering them
together in the spring and fall of each year for one week or
longer, with daily sessions conducted according to a prepared
Plan, or schedule, in which Qubject-nétter and methods should be
treated}

The first of these proposed gatherings, which M¥r, Denman
had designated "Teachers' Institutes®, was held in Ithaca, April
¢, 18432

1, S. S, Randall's The Common School System. P. 187.
2 Pirst Institute 1843,
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This first teachers! institute was conducted by Mr., Den-
man, who had succeeded in securing the able assistance of Salem

Towne. Twenty-eight teaphers were present and, for two weeks,

these philanthropie conductors'gave daily instruction in the

more difficult parts of the common school subjects, and led disr

cussions as to the methods of teaching and of school management,
The successful issue of ttis first institute demonstrated

conclusively, that, at least, one practical v#y of extendiﬁg the

acholﬁstio and professional qualifications of teachers had been

evolved, . Could these firut'instltutc conductors have fofsean

the future magnitude of the work trey had so unostentatiously . _ :

begun, they would have realized trat they had set in moticn a

force, that was to contribute in no =mall degree to the ?rfio

oicnéy of the common séhdol system, ;i
Though other claims to tke honor of organizing or origin-

ating Teachers! Institutes have bteen made, and with much sem-

blance of authenticity, yet a closer investigation shérs that

the other associations, held for t:e benefit of teachers, lacked

some of the essential features that characterized teachers!-

institufes from the first, as:= a systematized scope of subject- R

1, = Salem Towne of Cojngie. i
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matter combined with definite methods of presentation; a defin-
itQIy arranged program of daily exercises extending over a period
of time sufficient to secure such a grasp of the subjects pre-
gented &8s would enable the instructed to progress through self-

applicutidn. And added to these was a thoughtful plan for
progression in the teaching of subject-matter by providing that
meetings of the institute should be held at definitely stated
times,

Conceding these points, we must accord to J. S, Denman
of Tompkins County the honor of being the "energetic founder
aid prémntet of Teachers! Institutes.® |

So successfully did Mr, Denman's plan supplement‘the lack .
of training departments, and so successfully did it nsef the
financial 1nab111ty‘of many of the teachers to avail th;nselvqu
: of such means, tha: other superintendents sought to awaken a
similar interest in the organization among the teachers of their
own counties;

Only meager reports and scant notices remain of the
struggles and difficulties of the organization duriﬁg these
earlier years, but its significance must have been recognized,
for in 1847, four years after the initial effort, teachers' in-

stitutes received a legal recognition as a part of the common

i
i
i
i
!
{
i
I
|




17

school system by an Act of the Legislature which reads:

"The treasurer shall pay on the warrant of the comptroller

to the order of the several county treasurers of this state, the
geveral sums of money hereinafter mentioned, not exceeding sixty
dollars annually to any one county, from the income of the
United States deposit rung, to be expended for the use and bene-
f£it of teachers! institufos as hereinafter provided}'

*Whenever a majority of town superintendents of common
schoolsf in any county of the state, unite in a recommendation,
and file with the county clerk thereof a certificate, signifying
their desire tﬁat a teachers! institute should be organized in
such county, for the 1ns£ruction end improvement of common school
teacﬁero for such county, it shall thereupon be the duty of such
clerk forthwith to appoint thr§6 town suﬁerintendenta of the
ocounty, and notify them of their apppintment, to cdnstituto an V
advieory committee, to make the necessary arrangements for ore
ganizing and managing such institute, and such clerks shall also
immediately give such qulic notice in such manner as he shall
deem the most proper, to the teachers of the common schools of
the county, and tovothera who may desire to becoms such, speci-
fying a time and plice when and where the teachers may meet and
form such institutg.'

1, = Journal of the Senate for 1847,
2, - Same as above,
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This Act then endows the committee with authority to
provide two or more suitable lecturers, who shall lecture on
subjects pertaining to common schools, as well as on educational
subjects tending to elevate the profession of teaching and to
improve common sehools; This Act also provides that in the
more populous counties not less than fifty teachers be present
for at least ten days, while in thé less populous counties ths
mininmum is plnced.at thirty.

'rhe Buperintendent of Public Instruction had charge of
the general organization, while the minor details lay with the
county and town superintendents; The devotion of these first
state superintendehta to the interests of common sehools_cad
'lenrcely e over-estimated. Many of them traveled long dis-

‘tances without remuneration, in order to give an evening lecture
before som2 county instutute,

Ons of the most pérplexing problems of these early in-
ltitptes was the providing of competent instructors, for the re-
muneration was meagerias well as uncertaih, and on these poorly=-
paid teachers fell, in a large measure, th§ financiﬁl burden of
holding a teachers? inaiutute. But & thirst for learning urged
them forward, and amid tke scanty material, which bears on this
subject, one can scarcely help believing that the occasional




glimpses of devotion and self-denial which have come down, are

to us dbut. an index of a spirit that must have pervaded to a

greater or lesser degree the whoie.

The very elementary and practical nature of these earlier

institutes may be seem by the following copy of a dailly program
of anlinstitute held in'1854, the first hour being assigned to

devotional exércises and musie}

10,00 A. ¥, Classes in Grammar,

10.40 A.
11,00 A.
11,10 A.
11,40 A,
1.30 P.
é.oofp.
2,40 P.
3.20 P.

¥,
¥,

* * Arithmetic,

L ®" Phonics

¥, Grammatical Analysis.

il. .

M,
M,

Penmanship
Lessons on the terrestial globde.
Intellectual Arithmetic.

' How to teach Reading.

Practical Arithmetic,

These lessons were generally informal in character, the

teachers being gathered in classes, and discussions freely

1, - Journal of the.Rhode Island Institute of Instruction 1845-46,

(Bound Volume)
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prevailed, The evenings were taken up with publié lectures,
open to the residents of the vill:go in which the institute was
being held,

Principles now well-understood by our eighth-grade pu-
pils, often formed the subject of earnest discussion, such as:

*Why 1s the divisor inverted in the process of dividing
a fraction by a fraction?”

"*Why does the moving of a decimal point multiply or
divide the number by 10 - 100, ete?" .

"¥hy is the decimal point so pPlaced in multiplication
of decimals; in division of decimals?®

Vhy does a verb agree with ;te subject in number; in
person?® '

Then, as to the simplest facts of physical science, what
lamentable ignorance! And, while our sympathy goes out to theso
earnest disciplos of teaching, our unbounded admiration is given
to those men, whose names adorn the pages of educational litera-
ture, and yet who freely gave of their best tb elevate the stand-
ard of the common schools,

The "query box" was an important adjunct of these earlier
institutes, and formed the nucleus of queries concerning discip-
line, as the following:
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*How to overcome tardinsss®

*How to prevent whispering"

*How to compel study.®

These w'erc serious prodblems to teachers who heldlto the
mschanical process of education rather than to the dynomical,

In 1846, thirty institutes were held in as many counties
of New York State, and the state supsrintendent of common schools
speaks enthusiastically, in his roﬁort, of the good resulting
theretro:} ,

An Act of 1851, following that of 1847; in recognizing
teachers! institutes as a nea.na of providing better teachers for
the common schools of the state, appropriated sz,ooo for the use
of teachers'® institutes, tobbe apportioned under the direction
of the mperihtendent of common schools?

But, while thus giving an officlal recognition to the
educational value of teachers! institutes, the legislature by
its own act, had annulled the means of fulfilling its purpose,
for in 1847, the office of County Superintendent had been abol-
ished, and the corresponding dscreass in tlie number of 1nat1tufes

held throughout the state may be estimated by the fact, that

1, = Supt. Report 1846,
2 = Act of 1851,

P L L




in 1853, a legislative Act took cognizance of a residue of $1,040
remaining in the treaaury,vfron the appropriations made to
teachers!? inatitutes}

A legislative Act of 1854, incorporated the office of

the Stato' Superintendent of Public Instruction, and Mr. Victor M,

Rice was elscted to ths orricf. )

The creating of this office, which brought a more direct
influenqo to bear on the town and county school officers, dif-
fered from the former office of Secrétary of Bducation by being
filled by a formally appointed official, in dontradistinction
to an ex~-officio incumbent,

Alnosi the first work to which Mr, Rice directed his
efforts was that of reviving teache:s' institutes,

A quotation from a bound volume of The Few York Teachsr
for the years of 1854-55 may help us to understand the reason
- for the decline of these institutes.

®*The work of reviving these organizations,(teachers?
institutes) was commenced under the most unfavorable and dis-
couraging circumstances. The most active and experienced
teachers in many of the counties had besn sadly disheartened by
_their downfall, and not a roy retain to this day a iary vivid

le - Unused Appropriation 1853,
2, = Previous to this Act the State Secretary was ex-officioe
Superintendent of Common Schools,
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recollection of the defeat and disaster attending ihe last ones
attempted to be heldeesecsoooss Teachers, too, had often gone
_miles, spending their time and money, under the promise of re-
ceiving instruction from talented teachers, and then had been
’;bllged to return disappointed, and thus they'vero disinclined
to go ggain}'

*There was also an uncertainty in the minds of many with
regard to the appropriation tronvthe state, Several counties
had failed in previous years, and the expense had ieen saddled
upon a few persons- in many cases the very ones who should have
been paid well for their services*

. This same arti'ele sngges.ta that the state should give a
more liberal appropriation for the.snpport of Teachers! Institutes
and that there should be several regularly organized boards of

_ instructors to go from ons éounty to another to lecfuro and to
teach in the various institutes, and that the *homs® talent® of
each 1ns£1tute should be iett rfee to discuss = carry out the
instructions of the board, adding:"Instituas cannot be permanent

and successful until some such plan is adopted?'

1. - Bound Vol. New York Teacher 1854-55.
2¢ = Bound Vol, Yew York Teacher 1855,
Se = Bound Vol, ¥ew York Teacher 1855,
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In this article teachers! associations are referred to,
as organizations that should be entirely managed by home talent
as the purposes they are designed to fulfill are different from
the purposes which lead to the organization of teachers!? insti-
tutes., ’ ' -

Following the suggestion that boards of instuctors be
provided, the next meseting of the Stats Teachers!? Association
{1855) appointed Prof; James Johonnot, State'Aéent of teachers!?
institufes.  Entering immediately upon his work of visiting
the institutes held in the different counties of the state
during the season, he gives a most interesting report of the
various needs and difficulties which hindered their widest use-
tulnoss, adding in his owm forceful way:-

*The necessity of teachers! institutes may be deduced
from the follbwing :aotiz There are more than twenty-thousand
teachers actively employed in the publie schools of our state
in one year. The State Normal School does not furnish more
than one hundred graduates per year, on an average, and the
teachers! debartments of the academies do not annually send out
more than fifteen hundred, who have receivod'even a néminal pro=-

fessional training, A large share of the remainder must go

1. - Except Teacher Instituts 1855,

B tcdion,
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into their schools in absoluts ignorance of the principles of
teaching, which ought to be drawn from more than two hundred
yéars of experience, In this respect teaching is not pro-
greséive, and the young tsacher, commencing his work, is as
ignorant of his labors, as was ths first teacher who ever en-
tered a school-room,"-=-------< "Institutes are indispensabdble
to the welfare, and progress of the schools}'

¥r. Johonnot further advises that it be made the duty
of a distinctive school officer of each county to look after
the interests of teachers! institutes, that such officer should
make all preliminary arrangements for the institute of his
county, as well as to sscure instructors ami 1ac£urers, and that
he should influence the teachers to attend the institute,

Mr. Johnnot anticipates the next meeting of the legis-
lature when he says: Fefforts will be made towﬁrds the organi~-
zation of a eompetont corpa of instructors to take charge of
all the institutes of the statezz estimating that such an arrange-
ment would enable twelve thousand teachers to be reached in one
year, and that the efficiency of the schooli would be doubied.

The report of the State Superinténdent, Victor M. Rice,

for 1855, devotes considerable space to teachers' institutes,

1, - Bound Vol. of New York Teacher 1855-56
2, = Same as above,
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saying, that the State Normal School is entirely inadequate to
supply the number of trained teachers needed for the elementary
schools; and added, that teachers® 1ns§ttu£es mist be the main
reliance to which the schools must look for training the recfuitu
that are being yearly added to the teaching force} { ﬁf
In another clause Mr. Bica_recommands increased appro- Ik
priations for teachers! institutes, and the appointment of a

board of competent instructors, who ah#ll devote themselves

wholly to this branch of the school system. ' 1
¥ineteen counties are credited with holding institutes, iy

with an average attendance of sixty.

The legislaturs of 1856 created the office of county
School Commissioner, and made it incumbent on him to hold a

teachers!? 1nst1€ute at least oncs in each year?

et o g S st

The legislature of 1857 increased the appropriation
for teachers' institutes to three thousand dollars, with an
additional aeveqty-fivo hundred dollars to be distributed among
school officers of the state holding such institutei, with the
proviso that no one county should receive more than one ﬁundred

: 3
md twenty dollars,

bt

l, = The ¥ew York Teacher 1855 - Vol, III P, 237,
2. = Journal of the Senate 1856,
3¢ = Journal of the Senate 1857,
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An act to amend this statq? concerning teachers! insti-
tutes and in other ways to emphasizectheir relation to publiec
instruction passed by the legislature of 1862, makes it the duty
of the State Superintendent of Public Instruction to advise gnd
co-operate with the School Commissioners of the various counties
in regard to time and place of holding institutes togethsr with
the employment of competent instructors and lecturers to con=-
duct the exercises pertaining therctq}

‘Another provision of this Act confers on the Btate
Buperintendent of Public Instruction the powsr to establish the
basis upon which the annual appropriation shall be distribut?d

to the several counties; and to establish a form of certificate
that shall be an incentive to teachers to attend the institutes.
AIt also advises that the state superintendent visit as many of‘
ths institutes held in the various counties as he can 80 ar-
range for,

This Act enoourages attendance at the institutes by au-
thorizing the trustees to close the schools in their districts

duripg such a time as a teachers' institute may be in progress

in the county, and either to allow teachers their salaries while '

attending the institute, or to so arrangs that other school
days may be substituted for the time so used.

1, - Act of 1862,
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philosophical phases, rather than from its mechanical, By
means of lectures and carefully prepared topical fapers, the
adaptability of methods to méet each particular instance was
made clear, |

Geography and history became as living subjects tgening
with life, for the stored material of nﬁseﬁms were no longsr to
be sacredly kept behind glass panes, but were to be bfought
~ forth to serve definite ends, The iegislature of 1883 made
a special appropriation of sightﬁen hundred dollars to be ex=-
pended under‘the direction of the State Superintendent of Pub-
,110 Instruction, acting conjointly with the American xﬁseun of
Natural Histofy of the City of neiAYork, for a course of lectures
that should give instruction in ﬁistory and Geography in all the
teachers! institutes that were to be held in the various dis-
tricts of tﬁb state, So successful did this form of instruc-
tion prove, that the appropriations for this pﬁrpose alone was
increased to three thousand five hundred &ollara annuaily.

Although other and more extensive provisions have been
made for the professional training of elementary teachers during
these years, whose educational progress we have been following,
.only al@ng the line of our subject, yet neither Eormal Schools
nor Teachers! Training classes, powerful and influential as they
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ars, have effaced or lessened the valus of teachers! institutes
;l an effective part of the Common School System,

An Act of 1896, provided for methods of instruction in
physiology and hygiene; and in all the institgtes,held through-
out the state, special reference was to bs made as to the method
of instruction which portrays the dangerous influence of alco-
holic drinks, and of narcotics} One of the conditions in the
issuing of certiticatesvrestud on the candidate's knowledge of
the essential facts connected with this subject, and their skill
shown in the methods of presenting 1it.

In another clause this Act provided that public lectures

'to artisans and mechanics was to have an assigned place on ths
. institute's program, such lectures to be a part of the instruc-
tion furnished by the Museum of Natural Hiatory;

The large number of institutes anhually held throughout
the state, together with the increasing demand for thoroughly
prepared and qualified instructors, $mpelled the ;egialature to
Pass an Act, which provided for the appointment of five men to
bs known as Institute Conductors, and a fixed salary wﬁs at-
tached to the office? The Act also provided for the appoint-
ment of special instructors in drawing, in primary work, ;ni in

ls - Act of 1896,
2, - Act of 1901,
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English, It also conferred an additional salary of eighteen
thousand dollars on the instructors sent out by the Mussum of
Fatural History for the furtherance of their work in visual in-
itruotion; and it increased the annual appropriation for teach-
ers' institutes to fifty thousmd dollars. |

In 1902, the Bureau of Education was organized, at the
head of which was placed a Supervisor with an annual Qalary of
four thousand dollaraf To this department was consigned ths
care and furtherancs of the interest of teaehcrif 1n§titutea,
for, with an annual appropriation of sixty thousand dollars to
cover the general expenses connected with teachers' ifstitues ,
and an equally generous appropriation‘made for the special fea-
. tures of its work, New York state stanchly expreasoslita loyilty
to this organization, which was founded within itsAbordorn; and,
as a result of the benign influences showered upon it by th§
state, it has reachsd a degree of excellency as an educational

institution, not elsewhere attained.

1, = Organization of Bureau of Education 1902,
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From this brier_survey of the historical significance
of Teachers! Institutes, in their relation to the educational
syiten of New York State, it is evident that they owed their
origin to that lack of educational provisions for teachers,
which extended over the great rural sections of the state, com-
bined with the intelligent efforts that were being put forth
from more favored centers to overcome the spread of ignorance
and illiteracye.

While excerpts from Msssages and from Reports have been
quoted, and Legislative Acts have been citqd, to illustrate the
agenciss at work, still it has been largely left to the reader
to supply from his own experiences, a conception of the educa-

- tional awakening that must have pervaded'thosa times,.

The official recognition early accorded to Teachers?
Institutes, an& the ease with which they assumed organic form,
was agparently due to their adaptability to serve the very pur-
pose for which they were first used - adopting a summary process
by means of which teachers might be prepared for the rural
schools,

Their later recognition as -an organization closely con-
nected with the Pub11c>School Syaten was,ih the same way, large=-
ly due to their gdjustability. For, when the increased number

of NHormal Schools and of Training Classes made it possidle for
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the greater number of rural teachers to secure at least a par-
tial preparation for their work, teachers! institutes opened a
way to extend the scholastic and professional education thug
begun, '

The New York Teachers! Institutes of the pressnt owe
their magnificent proportions to the apprehensive intelligencs,
which leads them to seizs the opporiunities that an intensified
philosophical thought and wider range of scientific knowledge,
have placed wlthin their reach;

The Teachers! Institutes belongs preeminéntly to New
York State, aﬁd the benign influences which have placed at its
diaposal a well-equipped department, added to the large appro=-
" priations annﬁally voted for its use, gives hopeful assurance
that it will continue to bring living teachers in contact with
the best educational thbught. )




THE HISTORY OF TEACHERS' INSTITUTES,

STATE OF PENNSYLVANTA

Proceeding with the history of teachers! 1nstitutes, as
they spread from New York into the adjoining state of Pennsyl-
vania, we find that they were in this state as in the former one,
closely allied with the rises and development of a system of
common schodls; and that in each of these states they were early
recognized as a co-operative factor in advancing the educational
status of the teachers connected with the elementary schools,

The'state Constitution of Pennaylvania, adopted in 1790,
bears witness to the benificent spirit of its early founders,
the Priends, in a clause that reads:-

"The legislature 8hall as soon as eonianiently may be
provide by law for the establishment of schools thrdughout the'
state in such manner that the poor may be taught gratis}'

But the invidious compariaons'implied in such a clause
could scarcely be expected to pass current in a state that had

courageously done its share towards the support of a war, whose

avowed outcoms hag been the leveling of distinctions based merely

l, = Hinsdale's Horace Mann, and The Common‘School Revival in
the United States, Pp. 43-44, ) ’
als0 - Brightly's Purdon?s Digest of the Statute Laws of Penn,




on rank and wealth: and when aither through malice, or through
a lack of sympathetic consideration, they were designated "char-
ity schools” and "pauper schools™, their existence bscame pre-
carious and futile, -

l?anwhile the advocates of a system of popular education
were untiring in their efforts to eliminatp the offensive feature
of the clause by making the elementary schools free to every child
in the state, a result finally secured by the passage of the
Free School Act in 1834}

Pending the agitation incident to the years that preceded
the passage of this Act, the progressive educators of Peﬁnsyl-
vania turned their attention to the consideration of improved
msthods of instruction and logical presentation of subject matter.

As early as 1808, Joseph Heef, a téacher rec;;mended by
Pestalozzi, was induced to coms to Philadelphia and open a school
in which the Pestalozzian priqciplos of education should be

2
elucidated and taught, This was the first practical intro=

. duction of the Pestalozzi&n methods into tﬁis country,

| In addition to his work as instructor in Pestalozzian
mephods, ¥r. Neef published two books bearing on the principles
and methods involved in such a system of training, the rirsf

1, - Journal of the Senase of the Legislature of Penn, 1833-44,
Vol. Io
‘2, = Hinsdale's Horace Mann pp., 59-61,
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books of the kind ever published in America, On these cir-
cumstances Pennsylvania bases her claim of being the state that
first formally recognized the necessity of providing training
achoois for teachers, and, that though her garlier efforts fedl
short of success, they furnished a precedent when public agita-
‘tion made the time more ripe for the establishment of training
schools for teachers, ' '
The Monitorial system of instruction was introduced in

1819 by the founding of ths "Model School®™ at Philadelphia with
Joseph Lancaster installed as principal%

" Lancaster came to Philadelphia from New York, where for
several years he had been busily emplojed démonstrating the
feasibility of using the Madras method in the instruction of a

large number of pupils under the direction of anlimited number

of teachers, -
| The ten years(1824-1834) preceding the paaaage'of the
Free School Act, were years of untiring activity among the ad-
- vocates of the common acho§1 cause in Ponnsyivania, and, like
their contemporaries in New York, they,too, drew to their aid
the influence of the press and of the forum,
During this time Walter Johnson, principal of the German-
town Academy, published a series of pamphleti and books, advocat-
ing state schools for training of teachers, and augmenting his

le = Wickersham's History of Bducation in Penn, pp. 219-262,
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plea, by mesans of lectures and open disoussiona}
But strong and bitter prejudice were pitted against the
progressive movement in education, enhanced by the power of

numbers, and even after the victory won by the Act of 1834, its

final outcome hung in the balance, for the legislature of 1835-36
was beseiged with petitions for the repeal of the Free School %
. 2 ’

Acte ' i
By the provisions of the Free School Act, the towns were

divided into school districts, each district, under conditions
specified, to receive a stipulation from the state school fund
to be applieé to the mainteﬁancc of a free pudlic school within
its boundaries, the residue to be providsd for by a vote of the
distfict? This Act aléo provided that the Secretary of the

Commonwealth be ex-officio Superintendent of Comnon Schools,

So urgent and persistent were the petitions prespntéd

to the legislature for the repeal of this law, that a committee

was appointed to receive and examine such communications; the
following excerpts from tﬁa report,presented to the leéislaturo
by the chairman of that committes, clearly illustrates the ne-
cessity of a law that should protect the children of the masses
from the heritage of illiteracy:-

l. - Wickersham, pp, 219-262,

2. = Journal of the Senate and Minutes of the House of Penn., Leg-
islature 1833-38, :

3. - See Session Laws, Vol. II, April 1834,
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®The pogudtQQe were pained to find among those who deem
a gener§1 system of education unnecessary and asked for its re-
peal, sixty-six who were unable to write their own names and who
attached their signatures by making markss" Then follows the
statements that one-tenth of the written signatures appeared to
be written by other hands than their own; that not more than
five per cent of the names were written in English, and perti-
nently adds:

®and the great mass of names are S0 illegibly written
as to afford the utrongest evidence of the deplorable disregard
so long paid by the legislature to the constitutional injunction
to establish a general system of education.” '

That Pennsylvania was at this time a state of dual lan-
guages may be inferred from the fact that when coples of the
Governor'!s Message were printed for the use of the legislature,
in 1836, one thousad coples were ordered printed in EngYish,
md five hundred in German?

( The official report of the Superintendent of Common
8chools for 1837 deals at some length with the difficulties en-
countered in the attempt to harmonize and adapt the new system
of education to the varying conditions existing in the different

sections of the state, referring especiaily tb the differences

1, - Journal of the Senate (Penn) Dec. 1835-Apr11 1836 Vol.IX
] o 650
2, = Journal of the Senate 1836-37. Vol., I. Penn. Legislature,
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in language, nationality, and prejudices, as well as to the
poverty and privations which bore heavily on the people of the
newer sections of the state} |

Dealing with speéiric instances the Superintendent says:-

*In counties where the German element largely predominates
the new system of education is unpopulaf because of the preju-
dicial feeling, that it is to be used as a means of abrogating
the German language throughout the stats, In the county of
Philadelphia it is unpopular becauss the Friends have a system
of soéiety schools which provides education for all children of
their own order, and so these wealthier countries do not organize

_school districts.® ,

The superintendent sums up this part of his report by
saying:- "The chisf defect of the system is, undoubtedly, the
want of good teachers, this is daily becoming moie obviouﬁ.

It must be provided for if the common school method of instruc-
tion is to be continued?' .

' Two important recommendations,made by the Superintendent,
towards obviating these difficulties were : An increase in the
instruction fund, and the establishment of 1nat1tut1§na for the

preparation of common school teachers: "Not colleges, but schools

l, - Journal of the Senate, Penn. Legislature 1836-37. Vol,IX,P339
2, -Penn, Legislature, Journal of the Senate 1836-37,Vol,II P,339,
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simply for instruction in the one art of teaching,®

This report is full of valuable suggestions and re-
comnendations and closes as follows:-

*"The business of common school teaching must pecoma a
permanent profession, one as reépectaﬁle and as well compensated
in its sphere as that of the Glergyman, the Lawyer, or the Doctor
before full justice is done to the rising generation, or to their
best rriends,'tha teachers,®

In 1838, President Junkins, of Lafayette college,Asuc-
ceeded lh having a training school for Primary teachers estab-
lished in connection with his college, in accordance with g Plan

for Model Schools outlined by himself several years previous to

~ this, and the discussions thus aroused led to the founding of this
the first Model School, for the training of primary teachers in

1 -
the state,

But, while the state lagged behind its opportunities,
the teachers, themselves catching the spirit of the times, de-
vised means for local self—improvemant? Teachers? associations
and-donventions were organized in the more populcus towns and
counties, while less pPretentious and smaller gatherings marked

the ingerest felt in the more remote settlements,

1, - Wickersham's History of Education in Penn, pp, 408-609-653,
* = . o . L . ®  Ppe 643 & 646,
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In 1848, the first Teachers' Institute held in Pennsyl-

vania convened at Columbus, Warren County, and continued in
session two weeks, the conductors of this institute had been
co-workers with David P, Page in the teachers! institutes held
in New York atate} Other institutes followed until they had
spread through the Northern and Eastern counties of Pennsylvania
and gradualiy their influence permcated'the educational system
of ths state, '
Educational epochs are often contemporary with periods
of industrial achievements, So the time often referred to as

the "Educational Revival®™ in the United States, was preceded by
movements that changed the whole aépect ofvlabbr?:-The 6pening
of the Erie Canal, with the subsequent development of agricul-
tural interests; the formation of the great Steam Ship Lines;
tbé discovery of a new fuel in the use of anthracite coal, - all
of thes helped to inaugurﬁte and extend an industrial movement

whose influence reached from the Atlantic‘aea-board to the
furthermost trail of the emigrant!s wagon.

And amid this stir of material life, came the intellectual
stir which resulted in the rise of a system of free public schools

the development of Teachers? Institutes; the spread of the *"Normal
School" idea, and the organization of great Educational Associa-
tionﬂo )

l, = Wickersham, pp. 609 & 650,
2, = Wickersham's .Education in Penn. Hinsdale's Horace Mann,




The first meeting of the Pennsylvania State Tasachers!

Assoclation was held in 1850, during the assembling of the

State Legislatur%. Many members of the legislature attended

the mectings of this convention, and listened to, and partici-
pated 1n,discuesion; relative to the establishrent of a Normal
School; also to the provisions for Holding teachers? institutes,
and the adoption of adequate means for the professicnal training
- of teachers, The need for an independent state department of
education, and for county supervision of schools under a com-
petent superintendent, each of which was freely discussed,

The annual report of the Superintendeﬁt of Co=mon Schools
for 1852, reviews his official decisions covering a large number
of controverted points? Bis decision in these czses being
based on the sunumlry of school laws a8 authorized by the legis-
lature of 1849,

| In many instances these controversial points assailed
the very bulwarks of the common school system, opening questions
88 to the vélidity of teaching certificates, the length of the
8chool teru and the financial basis on which the districts stood
in regard to the distribution of the school fund ard the local
taxes, - fhe ever increasing difficulty of securin g uniformity
in methods of Procedure until these and others equaily important

le = Wickersham's 8, PPe 494-496,
2 = Journal of the Senate (Penn) 1852, P. 434,

2=
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issues could be referred to a central authority, led the way
towards the establishment of such a central authority in finally ,‘

providing a Department of Education, whose power should extend
over all the public schools of the state. ‘
Governor Johnston's annual message to the legislature ,

in 1852, contains this clause:-

*Our system of public school education is far from that
perfection which is desirable, The defect appears to arise

from an inaufficiency of funds and the iant of proper teachers,®
=e-e-ee=e®The abilit& to impart knowledge to others, par-

ticularly to young minds is to be obtained only after a long and

patient study, assisted ﬁy all the faculties which science and

1
learning can afford,® The Governor thsn urges the necesaity

of adopting some practical plan by means of which profeaaionally
- trained teachers may be available for the common schools,

A8 one step towards the unifying of the‘school sfstem,
the office of County Superintendent was created by an Act of
1854, and among the other duties pertaining to this office, as
Provided for by this Act, that of working towards a uniformity

in courses of study, in grading was particularly emphasized,

2 le - Vol, II, P. 4, Journal of the Senate 1852.
** Brightly?'s Purdon? s Digest of the Statute Laws of Penn. from
1790 to 1894, pp. 364=367,
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Again a flood of protests and petitions asséiled the
House against such lavish use of public funds, and the unnecessary
imposition of authorative dictum as to the eligibility of teach- | e
ers to be employed} . %E;

In May of this same year (1855) the divisions of counties [
into common school districts was made obligatory, as was also
the election of a county superintendent of schools for each
county by these several diatricts? Foremost among the bene-
ficial results that followed this system of county supervision,
was the fostering of a desire among the teachers for greater
scholastic and professional preparation, and in many towns small
circles of teachers gathered at stated times for mutual improvs-
ment and encouragement, For who can estimate the heartfelt
discouragemen@ that must have often assailed these earmest rural
teachers, who had so few availﬁble means of improvement at their eI
disposal 2 o ' L . i (I

The county superintendents seized on to the comparatively

new project of teachers' institutes, as affording a practical

means of inculcating more lofty educational ideals among the

teachers of the rural counties; and of creating in the minds of

the people at large a more sympathetic atfitude towards the

*district schools”,

l, - Journals of Senate & Minutes of Assembly, 1854-55,
2, - Brightly's Purdon's Digest of Statute Laws, p.339.
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The year of 1857 gave the crowning victory to the friends
of popular education, for by an Act of the legislature a Depart-

ment of Education was created, and an office, known as the State
Superintendent of Public Instruction, placed at its head}
Provisions were also made for filling secondary offices of this
department and even regulations established, as were necessary,
" for a proper discharge of the duties incumbent thereon, The
Jurisdiction of this department extended over both secondary and

elementary schools,
During the years immediately succeeding the passage of
this Act, public opinion was being slowly molded towards the
- .

acceptance of not only an entirely free system of local schools,
but of a free system of training for teachers who were to be
smployed in these schools, and among the best means to bé employod.
in bringing about such a result, attention éentered'aiound Nor-

mal schools and teachers! institutes,.

From the time when the county.superintandency was first
established, teachers! institutes grew more and more in favor

and gradually superceded other local organizations; legislative

acts were passed from time to time recommending that special

Privileges be granted to teachers attending'theae 1nat1tﬁtes,

1, - Brightly's Purdon's Digest of Statute Laws, p. 334,
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the state thus showing its recognition of the value of the work
done by teachers' institutes thraughout the state, Still until
1865, teachers! institutes in Pennsylvania were convened entirely
at the option of the county superintendent, the expenaes of same
being shared by the teachers at;anding, supplemented by a small
appropriation from the county in which the institute was held,
But, as the county superintendent begams for the time an insti-
tute conductor, assisted ﬁy such talent as he could most conven-
iently call to his aid, the expense of holding an institute was
inconsiderable,

In 1867 a law was passed, which is still in force, making
1£ obligatory for each county superintendent to hold at least
one institute a year, for a term of not less than rive_days}
This law also provided for an appropriation by thé county of a
sum not. less than sixty, nor more than two hundred dollars, to-
wards defraying the expense of each institute held. ‘But the
full value of this law was not fealized unfil 1887, when it was
made obligatqry on the districts of a2 county to close the schools
and to allow the teachers full time while in aftendance at the

2
county teachers! institute.

1, Brightly's Purdon®s Digest of Statute Laws, p. 367,
2 " L L] L] L ] L L]




These laws provided that the county superintendent, or
some one appointed by him, should have charge of the exercises '
held during the sessions of the institute.

In accordance with a petition presepted to the Legislature
in 1899, an Act was passed allowing separate institutes to be
l held by cities and boroughs employing not less than ﬁwenty—five
nor more than fifty teachers, the schools of which are in charge
of an elected superintendent} Such institutes were to dbbe
entitled to an appropriation from the city,or bofough, sufficient
to cover fhe expensés incurred, The teachers of the city, or
borough, were to receive their full salary while in attendance
at such institutes,

Since the passage of this Act, two systems of institutes
are recognized in Pennsylv‘a.nia: the county 1ns£ituté system and
the district, or borough institute system. But, as under the
latter system the holding of institutes is optional with the board
of directors, there is much irregularity ﬁs to the number and
times of holding the city and4borough institutes,

In Pennsylvania some of the cities monthly or semi-
monthly hold teachers? meetings, to which the name "institute®
is loosely applied; and in other cities regularly organiied

ls - Journal of the Senate 1899, Vol. II, p, 1403,




teachers! institutes are annually held under the provisions made
by law, the programs of which greatly vary. Some cover during
the different periods a critical study of historical biograph}-
cal and literary subjects, in addition to the regﬁlarly outlined
pedagogical topics}

In Pennsylvania, as in New York state, the county in-
stitutes form an important fe#ture of the elementary school
work, and since 1867 institutes have been annuallj held in every

county in the states

The scope and purpose of the county teachers! institutes

in Pennsylvania may, perhaps, be best illustrated by outlining
the program of a:five-days-institute recently held in Bradford‘
countye. The institute opened on Monday ﬁorning and'closed
with a musical the following Friday evening. This program
assigns nine periods to the teaching of history, baéed on- the
historical story, "Principles of Teéehing} seven periodal
applied to both the mechanical and to the literary part of the
daily program of the school touching the philosophical with the
subject of "How to Study'.ceography was assigned but one period,
vhich covers the subject of continental Geography.

le - Circular of Information of the Bureau of Education #2, 1885,
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A considerable portion of the time was devoted to dis-
-cussions, the different grades assigned by sections, and vital
problems bearing on the subjects pertaining to each section
were clearly and forcibly outlined.

School Management took in two periods and evening
lectures on popular subjects were given by prominent lecturers
from different cities and states,

Though Penﬁaylvania has accorded an official acknowledge-
ment to teachers! institutes, wherebdy they are recognized as
an essential part of her Public'Schooi System, by making it
obliéatory on counties annually to assemble, and on teachers to
annually attend these institutes, efill the geueral pedagogical
value of these organizations must be greatly lessened by the in-
determinate manner in which conductors and instructors are
provided, The possibilities pointing to the fact that s in
counties where the need for pedagogical and scolastic instruc-
tion is the greatest, the quality of such matﬁuction might fail
to be of the same degree of excellence as it naturally would be

in the more favored sections;
. The small appropriafions granted by the Legislature of
- Pennsylvania for the supﬁort of teachers! institutes will doubt-
less account for the organizagtion in this state retaining to so
large a degree the primitive characteristics of the earlier
institutes,

——
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But Pennsylvania must concede that the right of this,

or any other organization to exist, depends on its ability to

recognize and cope with the problems which new conditions pré-

sent for elucidation.

R T A O S




THE HISTORY OF TEACHERS! INSTITUTES

STATE OF NEW JERSEY,

In point of time, New Jersey followed Pennsylvaania in
. extending her appreciation of the possibilities that clustered
around FEdw York Teachers! Institutes idea, by introducing these
organizations, as an advance movement towards the removal of the
inadequacy of scholarly attainﬁent, which prevailed among the
elementary teachers of the State,

Though the local colorings which the educational atmos-
phere may assume necessarily differs in the individual states,
the general conditions which preceded the riaeléf a system of
free public schools, are so similar as to make a detailed ac-
count of each unprofitable.

The first teachers' institute held in New Jersey was
organized 1n June 1849 at Somerville, under the auspices of
Christopher C. Hoagland, M. Ds, who filled the position of Su-
Perintendent and examiner for the town of Hillsboro}

Dr. Hoagland had formerly resided in Few York state and
¥hile there had become interested in these voluntary associations
of teachers for mutual professional improvement.

In his official report to the state supefintendent, Df.
Hoagland had called attention to what he termed, the deploradle
L < v, S. Bureau of Education, Circulars of Information #1,1899,

History of Rducation in New Jerseye
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lack of knowledge among teachers regarding treati?e and books
bearing on the art and science of teaching, adding that not one
in fifty had ever read such books and many had never heard thﬁt
there were any such works in exiatence}

A personal interview with thé state superintendent fol-
lowed this report, and resulted in the'érganizing of this first.
teachers! institute of New Jersey, Jjust six years after Mr.
Denman's first teachers! institute in New York state.

- This institute opened on Monday and closed the following
Saturday. Among the addresses given by notable speakers was
one on Temperance by Horace Greeley of the New York Tribune.

‘As Somerset County bears the honor of being ﬁhe pioneer
county of New Jersey, a more extended history of the institutes
hol@ in this particular county may not be out of place.

Ths second institute was held at Somerville #n 1851.
Henry Barnard and Horace Mann gave valuable assistance in the
planhing of a program for this institute, and Miss Peabody,

(Horace Mann's sister-in-law) was preaént as an instructor of

- 2
Methods of Teaching Eistory.

From 1851 to 1856 institutes were held annually in this
county,with one exception (1852). From 1856 to 1861 only

l, - History of Education in New Jersey, p. 168.
2. =~ Murray's History of Education in New Jersey, p. 171le
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three institutes were held, while from 1861 to 1874, the years
marked throughout the country as a period of sorrow and of
serious dbusiness depression, the interest in teachers!? institu-
tes flagged, while the three feeble attempts made during these
years to maintain the organization scarcely repaid the effort} '
When they were again revived new conditions combined with well-
‘directed efforts to inaugurate & uniform course of study for the
elementary schools throughout the state, forced teachers? 1n-
stitutes to assuma a more permanent and systematized form of
organization, based on a broader scope of scientitic knowledge,
as to what conatituted the art of teaching. For these earlier
institutes were purely voluntary and loosely organized associa-
tions, depending for their existence on gratuitous 1natruction
and lectures' and the attendance of these illy-paid teachera was
made poesible only through the hospitality of the towns-people,
who entertained without remuneration the teachers attending the
" institute,
These institutes continued in session one week, with an
attendance ranging from fifteen to fifty teachera, the general
average being from twenty-five to thirty.

1, - Report of State Board of Education & the State Supt of Pud,
Instruction (New Jersey) for 1880,pp. 162-103,
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In response to a call,issued by the State Superintendent,
an educational convention was held at Fewark in 1853, and among
the several resolutions bearing on the betterment of the common
schools was one reterring'to the éducational value of teachers?
institutes, in the following terms:-

*That we regard the subject of providing competent
teachers as a most important consideration affecting the pros-
perity, efficiency, and success of our common school system;
and belleving that all efforts to improve their character and
increase théir usefulness can bé attended with only partial
success while that defect remains}'

"That teachers! institutes are justly regarded as a
powerful inatrumentality in the accomplishment of this object,
md should receive that aid and eéncouragement which their 1;—}
portaqce in ‘the economy of our system derpands, and that one-
hundred dollars should be annually abpropriated to each county

for their support, under such regulations as the legislature
may adopt,"
Among the results which followed in the wake of the

2 .
educational revival, which swept through the Middle Atlantic

le - Murray's Histéry of Rducation in ¥ew Jersey, p, 171,
2s = See page 41 of this thesis,
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and adjoining states, has been cited the rise of state systems
of common schools, free alike to rich and poor, and the gradual
but permanent growth of the Normal school idea.

In new Jersey, as in the other states, this period was
one of great educational activity, which, in addition to the
discussions and formulation of plans dbearing on the establish-
ment of a syatén of free elementary schools, was fraught with the
more perplexing problem of how to provide suitable teachers
for such achools;

Yollowing the receipt of certain resolutions presented
by an educational conventicn held in Trenton, the Staté legis-

lature,in 1853, passed a law establishing county instituees}

The State Teachsrs® Association of New Jersey proved to
be one of the most efficient aids in fostering teachers? insti-
tutes, At 1ts second aanual meeting in 1855, the association
decided $to be represented ‘hroughout the staté~by an agent,
whose duty it should bde to secure, as far as possible, the es-
tablishment of teachers? 1ns:1tu§es, and in every proper practi-
cable way to labor for the establishment of a Hbrmal school, and

‘ 2
for the furtherance of popular education.

1. - Murray's History of Zducation in Hev Jersev, Ppe 172-173,
2, - Murrays? L) Pe 173,
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The first state agent was Dr. Hoagland, and he succeeded
in organizing teachers! institutes in nearly half of the counties
of the state, His successor, J. B, Thompson, by means of his
persistient activity in sending out circular letters, explaining
the intent and purpose of teacheri' institutes, and by his un-
tiring energy in delivering public lectures, succezded in awaken-
ing a deeper interest on the part of both teachers and patrons
in behalf of a state system of common schools, that shéuld ﬁave
at its command a corps of professionally trained toaohers;

Before the expiration of Mr, Thompson's term of office, 1ns£1-
tutes had been organized in perhaps every county of the state}

‘ Mr. Thompson,declining a re-slsction, the office was
never again filled, though suisequent events have shown that it
would have been to the interest of teachers' institutes to have
continued some such agency, since by its rcmovgl the enthusiasm
that had been created was gradually diverted toxthar channels,
or dissipated in the routine duties of the hour.

In scanning the reports of the State Superintendsnt to
the State Board of Education during the seventies, one finds
saant space given to the subject of teachers!' institutes? In
some cases no reference whatever is made to the subject, in otherl
only a very few of the twsniy-one counties are credited with
maintaining such an organization.

l, - Murray's History of Education in New Jersey, p. 181,
2, - State Supt. Reports 1870-79,
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That the immense amount of work devolving on the schools
precdeding, and 1ﬁmediately succeeding the Centennial Exposition
may, in a large measure, account for the dearth of institutes,
can scarcely be doubted; but still other reasons must be sought
for to explain an apathy thaf continued until early in the
nineties,

The Legislature of 1894 made important changes in the
school laws of thne atate} The Township Act abolishsed the
dustrict divisions and made the town the unit basis for school
purposes: The Free Text Book Act made possible a greater uni-
formity and efficiency of school discipline: The Temparance
Instruction Act, with its corresponding need of scientific moral
instruction, opened a new theme, the considération of which would
rightfully fall within the province of teachers! institutes,

The official repdrts of this year credits every county
in the state with holding a teachers! institute, the session
varying from one to three days?

The State Superintendgnt in his report (1894) critic;ses
w;th considerable vigor ths ¥ew Jersey system of institutes,
when he says: ®An indiscriminate choice prevails with many

1, - School Laws of New Jersey, 1894,

2, = Official report of State Board of Education and of the
Sate Superintendent, 1894, p. 46,
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conductors, and with a confusing number of topies, in consequence
of which there is a failure to concentrate that amount of at-
tention on any one'group of subjects necessary to securs perma=

" nent results}'

In contradistinction to this he refers to the New York
system of maintaining institutes with its corps of state con-
ductors and its Department Bureau,

Referring to the seemingly decreasing populérity of
teachers? 1nstitutes, this report finds its cause in the numer-
ous means of professional improvament now at the command of
teachers, and in the changes in school legislation, which per-
mits only professionally prepare& teachers to be employed and
suggests the advisability of holdinglone-day institutes, fhus
sensidly decreasing the amount of time which the pupils lose
from the enforced absence of the teacher. _

-The School laws of New Jersey for 1894 contains this

clause:

®"The County Superintendent shall encourage and assist

in the organization and management of County Institutes as the
comnittee on education may direct, and be present at and preside

2
over the same,®

1- - A, B. Poland.
2, - School Laws for New Fersey 1894,
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one~day institutss, claiming that the teachers?'s institutes of
the present should be a sort of educational "revival meeting®,
whose aim should be to stimulate the teachers to a more hearty
acceptance of the larger interpretation given to the term edu-
cation in the pressnt day; the varieties of which are carrying
re-adjustment along the rangs of social ethics. - The superin-
tendent in this report inclines to the view that such enthusiasml‘
could best be awakened by the one-day-institute, and that by

thus minimizing the time,the one-hundred-dollar apportionment
would be sufficient to cover tﬁe expensses incurred, ’

A cursory examination of later reports seem to indicate
that one-day-institutes are the rule in thé majority of the
counties of New Jersey., .

A personal letter received from tﬁe present State Super-
intendent, January 19, 1910, in reply to a letter of inquiry Te-
garding teachers?! institutes in New Jersey, reads:-

---~~—-'Wb have no printed matter relating to them (county

Institutes) and no Rules and Regulations governing their organi-
zation and management, except the following:

' "The Superintendent shall secure 1nstructors, prepare
programs and provide a county institute for each county of the

8tate, but shall hold joint institutes wherever practicable.

AN ASAATB, T 0 i 8
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General sessions of such institutes may, i1f deemed advisable, be |
held during each forenoon, but the afternoon session shall be

divided into either two or more departments, in which the in- g

struction given shall be adapted to the several grades of teachers ;
in attendance,! i g
"*No public school in the State‘ahall be in session,
or shall be deemed to be in session during the period the insti-
tute for the county in wHich it is situated shall be held?
" ®tA11 teachers shall attend the ammual institute held
for the county in which they are teaching and no deduction shall

be made from the salary of any teacher for the time he, or she . f l

- shall be in attendance upon said institute.? : ’
®! The State Superintendent shall pay all expenses in-

eurred in connection with each county institute, dut only on

the presentation of itemized and certified billu, and shall
render to the State Board of Education both an 1tenized and a
sumnarized account of the amount expended, accompanied with

appropriate vouchers,t!®

!hat the present State Superintendent, Hon, J, C. Baxter,

who for many years has so stanchly held his Place at the head

o AU oA P WA W W 1 s

of the schdol department, believes that teacherstinstitutes
should stili continus their organization as a part of the

i
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elementary school system, may be inferred from one of his earlier
annual reports quoted by Murray in his History of‘Bducation in
New Jersey, as follows:-

*No institute should be heid for a shorter period than
five days, and the instruction so allotted as to keep 2ll our
educational forces in line, A five days institute v#ll accom=
pliaﬁ more for our schools than any ever yet held. ‘V¥hile we
are looking forward to the most important‘improvementa in our
public school system, such as the employment of State agents,
we must not forget that it also behooves us to make the most of

present conditions and opportunities, and that by so doing we

: 1
employ the most effectual means of hastening the desired reform,®

From this somewhat brief discussion, it is evident that

' teachers! institutes in New Jersey are subjected to the influence
of two diverse views:- One influence would strip them of the |
characteristics qualities belonging to them as an organization,
and resolve them into an annual gathering more or less formal

in its nature, and of only a few hours duration; the other, would
have the original characteristics made more extensive by & living
contact with those progressive, but often confusing,problems
which beloné to the complicated conditions of an extreme system-

ization of educational processes.




The presence of a recognized University furnishes an

ideal towards which the weakest institution turns, and with such
an inspiration in their very midst, its friends havse a fouhda-
tionfor hoping that in New Jersey the Teachers! Institutes of
the future will efficiently extend and increase the profession-

ally prepared teachers of the elementary schools, by making its

chsions not only ®"Revival Meetings®, but meetings whose vivify-
ing power shall permeate the whole system of Gommon Schools,

e ———




THR HISTORY OF TEACHZRS! INSTITUTES

STATE OF DELAVARE,

Dr. Harris in his letter of transmittal to the Bureau
of Bducation of Prof. L. A, Powellls Monograph entitled, "The
Kistbry of Bducation in Delaware® says:-

"Delawnfe oving to her position between states North and
South having Qxcallent schools, has permitted her children to
be led away willing captives by educational advantages, which
she could not offer.  Elementary education has suffered as
well as the Academiese®-----cceee "¥Tho would appreciate the

1
-trugglc rust bear in mind the problem of Geographical situatione"

One of the 1nterest1ng features in the early attempt of
Delaware to provide a system of free instruction was its §pp11-
cation of the Sunday School principle, promulgated by Robert
Raikes, as set forth in an Act of 1821, by which Sunday Schools
were organized with a bondrof paid teachers? In these achodla

'Reading was the principal subject taught, The influence of
.thip Act has drifted down through the intervening years into the
present, for each of the three counties of Delaware still re-

ceive an annual eppropriation for Sunday School worke

le = L. A. Powell's History of Education in Delaware - Circular
of Informaticn #£3, p. 193,
2, = L. A, Powell's History of Zducation in Delaware - Circular
of Information #3, p. 140. Iaws of Delaware Vol, 251,
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Delaware shared with her eister states the vicissitudes
and trials attendant on the attempts to inaugurate a system of
free achoola;

An Act of 1829 provided for a system of partially free
schools, the state appropriation to each district to equal, but
not to exceed the amount éollected by the district for school
purposes, Schools were to open on the first Monday in November
and to continue in Qession as long as the funds permittad}

The fallacy of such a law soon became apparent, for the
people were averse to a taxation amd the poorer children were
deprived of the means of obtaining an education.

For the purpose of arousing public opinion in behalf
of free schools, éducational conventions were organized, but as
their influence began t§ effect a change for the better, the
Civil War drew the attention of the preople to other issues,
though even ﬁnder these adverse conditions the subject of educa-
tion was kept more or less before the attention of the pudblic
through the agency of these conventions.,

A mass meeting held in Dover, December 1867, to discuss,
and to suggest changes in the existing school laws, prepared the

way for the passage of the New School Act of 1875,

l, - Powell!s History of Education in Delaware PP. 143-50
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This Act provided, that a State Supsrintendent be ap=-
pointed annually by the Governor, one of his specified duties
being to visit every school in the state, The State Superin-
tendent was required to issue certificates to the teachers of
the state, but this Provision was afterwards amended by an Act
of 1879, conferring this duty on the county superintendent,

But this Act kept the schools only Provisionally free, as the
0ld manner of raising revenue was still adhered to,

The Act of 1875 also provided that a.Teachere' Institute
should be held annually in each of the three counties of the
State for a period of ﬁot less than three days,

Following closely on this Act, the rirﬁt Teachers?' In-
stitute ever held in Delaware, was organzied October 1875, at
Middletown, New Castle County, and continued three day33
The State Superintendent for that year speaks of thiavinstitute
as being entirely successful, and adds that to meet the expenses
- incurred in securing the services of able instructors the state
annually appropriates one-hundred dollars to each county;

An Act of 1887 makes the attendance of teachers compul=-
80ry for the county in which they are teaching? Arother pro-
vision of this Act abolished the office of State Superintendent

1, « Powell?ls History of Education in Delaware,'p. 163,
2 . " ™ ] " .

Pe 156,
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and of assistant superintendent, and in lieu of these, county

Superintendents were to be appointed annually by the Governor.

The official visits of the County Superintendent to the
schools under his jurisdiction is specially emphasized, as well f

a8 the careful grading of teachers? certificatel} {l
The:general control of the public school system of !

Delaware is vested in a State Board of Education, composed of
the following members:-

The Secretary of State,

The President of Delaware College,

The County Superintendentse

The local management of the schools is in the hands of
the County Superintendents, and of the‘school commissioners of
the district, |

The County Superintendents are appointed by the Governor,
The Secretary of State is ex-officio Secretary of the State Board
of BEducation, and the President of Dela'are Collage ex-ofticio
President of the State Board of Bducation.

Additional information regarding Teachers! Institutes has
been obtained from letters received from the Secretary of the

State Board in reply to personal letters of 1nquiry?

1. - Laws of 1887,
2, - Theo, Townsend, Secretary, State Board of Education, Del.




*The Teachers® Institutes are held in each county an-
nually in November, the sessions covering three full days."

®*The state makes an appropriation to defray actual
expenses incurred.” '

"The superintendents provide the instructérs; and the
attendance of teachers at each session is compulsory.”

®Delaware doces not provide training classes for her
" teachers,"”

*"A Law appropriates $4,500.00 each year to aid such per-
sons as may desire to graduate at State Normal Schoole of other
states, and who will obligate themselves to teach for two years

in the public schools of Delaware, It is required of all

who receive this aid, that they make certain attainments in

pedagogy at the Normal Schools,®

'Gfaduatea of Colleges and Formal Schools from other
states are admitted as teachers on presentation of certificates
without examinationa.' |

The annual Teachers! Institutes Provides addresses and
instructors along the pedagogical lines,® '

Under a separate cover was sent a program of the Kent
County Institute, which held its annual session at Dover,
Fovember 21-23, 1910 and 1s subscribed in full on the following

pags,




Xonday Morning 10;15 ot'clock,
Music
Prayer
Music
_ Address
Monday Afternoon 2 otclock,
Addréas
ihsic
Public Libraries
Musiec.
Address
Monday Evening 8o'clock
Lecture
Subject: Oratory and Oratorg.
Tuesday Morning 9.15 O'clock
Music
Prayer
Address
Kusic

Address on Scientific Temperance

Music

Address

69
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L

Tuesday Afternoon 2 Otclock,
Music
The New Geography
Address
Music
Tuesday Evening, 8 0'clock,
Musical Progrm
Wednesday l(orning 9415 0'Clock
Music
Prayer
Address
Music
Address
Nusic '
Announcerents
Vednesday Afternoon 2 0'Clock,
Music
Address
Music
Address
Music
Remarks
Music
Wednesday Evening 8,15 0'Clock,

lntertiimnent.




Those parts of the program marked addresses, gave the
name of the speaker! but not the subject of his address,

One views with somsthing akin to surprise the abtsence
of Normal Schools and Training Classes in connection with ihe
public school system of Delaware, and in lieu of a better expla-
nation turns again to that of geographical position,

A Normal University and a Summer School have formed the
basis of an experiment each in tﬁrn, to be abandoned, and it is
perhaps by examining the schools of the larger cities that one
is able to understand the trend of the public school system of

Delaware, for

Delaware is a state of dual school systems; the colored

population maintains its own schools subject to the same regu-
lations as govern ths schools for the white pqpulatiol} The
colored teachers also hold an annual institute, »

Caste and racial prejudices die slowly'but.vhila they
exist public systems for the common good can not reach treir
full measure of development,

This paper has followed the educational progress of the
so-called "Middle Atlantic States®™ along a specified lire; of
these, Delaware alone officially recognizes distincticns based

on racial differences, in the administration of her pubdblic school

1, - Powell's History of Education in Delaware, p. 164,
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It is only in Delaware that the state has not adopted,

at least proportionally adequate measures to assure a continuance
et i

of professionally traineé\fcr its public schools,

¥ith what degree of success public schools can carry
out their avowed purposes with this constituent omitted, the
public school system of Delaware may in time reveal. ¢




THE HISTORY OF TEACHERS! INSTITUTES

FINAL SUMMARY

The foregoing discussions have revealed, that Teachers?
Institutes owed their first introduction into each of the several
states reviewed, to the fact, that as a sort of movable school
they furnished the most effectual means of counte(_acting that
glaring defect of the earlier school-systems = the inability
to adopt measures that‘rould place at the command of the schools
& permanent corps of trained teachers, ,

The influence and importance which this organization has
maintained thro! the succéeding years of its history greatly
varies in the different states, | Thii appears largely due to
the degree of skill exercised in the manipulation of these in-
stitutes whereby they have been made to serve other ends than
those originally pufpoéed.

The later movements of this organization have boen sub-
servient to throo general plans: first, that of the State System
of Institutes, under which one or znérzinstitutea are held an-
nually at the call of the state superintendent; second, ths
County System, which provides by law that at lqést one institute
be held annually in each county of the state at the option of
the County éuperintendent; third, the District Systém, which

implies a division of the counties into districts, each of which




has at its head a School Commissioner, who exercises & general

control over the schools of the different townships which com-

prise such a district, and who is responsible for the local ar-

rangements connected with the annual institute.

The c¢ity or borough system of institutes can scarcely
be considered a distinct classification, as the law provides
for, rather than authorizes its existence,

From the threshold of the Present the glance must stretch
forward as well as backward, for while tho‘?ast only is absolute,
its sterling efforts are the harbinéer of things yef to be;

The influence of the work so wdrthily dond in the past has pro-
Jected Teachefs' Institutes into the present, with the expecta-
tion that their impress on the tevblutionized educationa;'sys-
tems would be as far reaching, as it had been when the more
primitive conditions had prévai;éd. Believing this, the pro-
moters of the institute idea have asked for 1hcreasing appro-
priations, which being granted, they have used to strengthen
its educational courses, and to draw to its support a corps of
superior 1natructors;

But, in spite of its effective aggregations aad its
extended facilities in the disposal of these, there has set in
a reactionary movement whose general trend has been to oppose

the further accentuation of the isstitute idea.
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Such opposition_to teachers! institutes is based on the
temporary nature of its construction, which permits the holding
of only brief and widely separated sessions, ahé that owing to
such conditions, the work must be done in a detached and frag-
nantg}y manner, And the arguments thus advanced are forti-
fied with the inference, that not only by aggregations, but
through a‘harmonioua unity of parts is an educ#tiohal process
best promoted. And that from these considerations the propo-
sition obtains, that the educational value of their contribu-
tione to the Public School System are not commensurate with
the expense necessarily incurred in maintaining such a department.

' In reply to their critics,the promoters of institutes,
point with pride to the spelndid organization and equipments
of the Kew York Teachers! Institutes, and for the furthernnce.of
these ths following innovations have been suggested:-

Suitable buildings, centrally located in each ipstitute
district to be known as the Toachers"Institute Building.

Besides furnishing a éonvenient place for the annual gatherings,
these buildings should be fitted up with scientific labratorieg,
éontaining needful apparatus, In addition to these a commo-
dious library, well filled with philosophical, scientific and
literary 'brks, thus originating a library center from which books
could be laned to the teachers of the dietrict_yggrr prescribed
regulations, ' S:“; o i I g ‘—3”9.‘_

RIS

TORON———,




Arrangements might also be made by means of which these
buildings should be opened at such times as would accord with
the irregular vacation periods of the rural districts, While

' subject to reasonable calls the Bureau of Institutes might pro-
” vide instructors of special classes at stated pefiods. Such
classes to include lectures and illustrative lessons for ar-
tisans and mechanics, Thus equipped and fortified, Teachers!?

Institutes would become an intellectual center to the more
isolated rural poﬁulation;

Teachers! Institutes were called into.existence to

, modify the dearth of educatibnal advantages pervading in the
rural districts, and true to their traditions, the teachers!
institute of the futurq m#y attain its highest excellence in
using its enriched powers to advance'thp culﬁural interests of

that bulwark of a Republic, the rural population. But with

the issue still in the balance, we leave the final word to be

said by some future writer.
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BIBLIOGRAPHY

IRGISLATIVE ACTS, MESSAGES, MINUTES OF THE ASSENBLY OF
THE STATE OF NEW YORK: JOURNALS OF THE SENATE OF THE
STATE OF FEW YORK,

Governor George Clinton's Message to the State

legislature, recormending appointment of a body of
men to be known as The Regents of the Univernity}

The Report made bi the Regents of the University
suggesting that schools be established for teaching
the lower bdranches, and urging the duty of the state
to provide elementary education for the children of
humble parents?

Thp recommendations and suggestions contained

in Governor Clinton's Message to the Legislature found
definite expression in the passage of:- '
An Act for the Encouragement of Schools,

Provisions: l.- Towns to be into school districts.

1, - Journal of Senate 1787,
-1 L] [ ] [} 1792




2, - The stats to meet one-half of the expenses incurred
in maintaining schools within such districts.
3¢ = The Act to expire by its own limitation within

five years, r/’// F

Governor?!s Jay!s Messags deploring the expiration

of the Act of 1795, and urging that some means be pro-
vided for the education of the children of humble

parcnts.l

Numerous Bills presented by the "Regents® relative

to providing for a system of elementary schools?

Consequent to the appeal made in the Governor's
Messags of 1800, the legislature devised a scheme of
lotteries for the benefit of elementary schools, but

the rosul;s proved disappointing?

500,000 Acres of the unoccupied lands of the state
set aaido as a perman:nt fund to be used in the inter-

ests of common schools,

The Public School Society of the City of New York

founded,

1, 2, 3, & 4. - Journals of Senate & Assembly of those datese




- Governor Tompkin's Message recommending the draft¢-

ing of a system of organization for elementary achooia}

- Act of 1811, authorizing the appointment of five
Commissioners to formulate a syétem for the establish-

ment of common achools?

- Act of 1812: The office of State Superintendent
of Common Schools created (the first office of the
kind in this country)?

- Gideon Howley appointed the first State Superin-
tendent, Superintendent'Hawley recures free tuition

in deserving caaesf

- Act of 1821: Office of the State Superintendent
abolished; Secretary of State, ex-officio Superintendent

of Common Schools?

- Secretary Spencerts Report : Paragraphs bearing

on the qualification of teachers,

1, 2, 3, 4, 5, & 6. Journals of Senate & Assembly of those datese




- (Spring Session) Sec, Flagg's Tecommendations

that school inspectors be appointed}

- Governor Dewitt Clintonts Messapge, Paragraphs
bearing on schools and teachers:

(a) - The necessity of an educated franchise,

(b) - The necessity of making some Provisions for

the preparation of teachers,

The Report of the Regents of the University (ur,

Spencer) for 1825; the Academies not sufficient to
8upply the need that existed for teachers pPrepared
for their work in the elementary schools,

1835 o ~Act of 1835: , Department or Public Instruction
Pprovided for,
A Sscretary or'Public Instruction placed
at its heag®
Superintendent Dix?s Réssage, suggesting the
endowing a teachers!? department from the income of

the literary fund,

| 1, 2, &3, - Documents of Senate and Houge of Representatives
for these years,
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Year
1835 - Pertinent paragraphs in the Governort!s (Marcy)
Message of this year relative to provisions needed in
behalf of elementary education}
1838 = Act of 1838 providing for a teachers! department
in specified Acadamiea.z
1839 - - Act of 1839 providing for a Board of County in-
spectors, and visitors with dutles defined.>
1841 - Act‘of 1841, authorizing the Board of Supervisors
of each county to appoint deputy-superintendents of
common schools, Duties of this office clearly
defined.*
1842 = Act of 1842, organizing Board of County Visitors.
. : 5
A trend towards official inspection of schools.
1843 = The office of town superintendent of common schools

substituted for bourd ¢f county visitoré.6

1, 2,3, 4, 5, & 6, Journals of Senate and House for these Years,
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- Act of 1844 establishing first Normal School, for

the purpose of giving a professional training to teachers
1 .
in the elementary schools.

- The superintendent's report for 1846: Thirty

counties holding teachers? 1nstitutas.2

- Act of 1847: The office of County Supefintendent
abolishéd.

An appropriation of sixiy dollars for each
county 1nat1tute.3

1848 - Report of the State Superintendent for 1848:

Many districts by abolishing taxation had practically

organized free schools.3

Urgei the legislature to adopt a uniform systenm

of free schools.

- Act of 1851 creating annual appropriation of

$2,000 for teachers! institutes.®

1, 2, 3, & 4, Reports of the Senate and House for these years.
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Reaction of County Supt., 1852, that numerous

Acts relating to Common Schools be embodied into a
1
Code}of-Laws, .

Legislative Act of 1854:
(a) = Making the Department of Public Instruction
‘ _ a distinctive department.

(pv) - Placing at its head a State Superintendent
of Public Instruction.2

Legislative Act of 1856, abolishing office of

town superintendent, and creating the office of district

superintendent, Ortice_elective.3

‘Act of 1859 appropriating $5,000 for teachers!

4
1nst1tuten.

Year

1852 -
1854 -
1856 -
1859 -
1860 =
1, 2, 3, 4,

5
$8,000 appropriated for teachers! institutes,

& 5. - Doucments of New York Legislature for
these years,
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Year

1862 = Act of 1862: (a) Authorizing the state Superinten-
. dent to co-opsraté with the county superintendents as
to times and place of holding institutes. '
(b) Recommending that school officials allow time

and pay teachers attending such 1nst1tutes.1

1864 - Legislative Act of 1864: Appropriation of $100 granted
to each institute continuing in session ten days and

having an average attendance of thirty teéchers.z

1866 - Act of 1866: An appropriation of $12,000 with an
additional $5,000 from U. S. deposit fund, granted to

teachers? 1nstitutas.3

1867 - Act of 1867 abolished all rate bdills throughout
the state and making all Normal Schools and Common
schools free,

Appropriation for teachers? institutes #15,000.5

1870 = Act of 1870 giving the State Superintendent of
Publio Instruction a general control of all 1nstitutes.4

l, 2, 3, 4, & 5. - Legislative documents for these years.
State Supt.'!s Report to Legislature,




1895-96

perance

1900

1, 2, 3,

Increased appropriations, reaching in 1899

340 000 for teachers! institutes throughout the state.l

- Act of 1883 providing that lectures on Fatural
History and Geography be sent out from the Museum

of Natural History.z

- Act of 1894: Teachers! Institutes to be held
annually in each commissioner's district of the state.3
This Act specifies the object of téachera‘ institutes
Suggests that special attention be given to sub-
Jects that treat of the principles of Rducation and
Methods of Teachiﬂg; Attendancs cbunts towards certifi-

cates, - Attendance of teachers under contract obli-

gatory,

Act of 1896: The subject of Physiology and Tem-
Hygiene added to Carriculum, %

- Act of 1900: Appropriation for teachers' institutes
$50,000 with an additional $18,000 for work in visual
instruction under lecturers sent out by Museum of

Natural Hiatory.5

4, & 5. Journals of House and Senate for these years,




- Act of 1901: Appointment of five institute con-
ductors at an annual salary of $4,000 each.
Special instructors in drawing, primary work and

BEnglish provided for.1

- Act of 1902 created the office of Supsrvisor of
the Bureau of Institutes (Bureau'1898).z

- Act of 1905: Appropriation for teachers' institutes
reached sso,ooo..‘.’
Forty-seventh annual Report of 1901 of the State
Superintendent 6f New York State.
Since 1901 the annual report of the State Supt.

of Public Instruction issued in a separate forme.

l, = Act of 1901
2, = Act of 1902,
3¢ = Act of 1905,
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BIBLIOGRAPHY

JOURNALS OF THE HOUSE OF REPRESENTATIVE AND OF THE
SENATE , . OF THE COMMONWEALTH OF PENNSYLVANI A,

The Free School Act of 1834-35. Efforts to make

schools nominally free; Lack of power to exscute the law,

Efforts made to repeal the law.l

Report of Committee relative to the signatures

of the petltioners.z

Governor!s Messags, 1834-35, copies printed for

use of legislature, in both EBnglish and German.3

Pirst Annual Report of the Secretary of the Common-

wealth, ex-officio Superintendent of Common Schools. (1834-35)

&
&

4
Dec, 1834, Vol.II Pe 558,

Annual Report of the Supt. of commnon schools,

1836-37, relative to the establishment of common schools and

the enforcement of the Free School Act.s

2
4

e = Journal of 1834-35,p. 650
e . L ] L] L]
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Act of 1899: Under certain restrictions City or
Borough teachers! institutes given same rights as the county

institutes,

Acts of 1854: Towns and counties to be divided into
school districts.l

office of County Superint=ndent of common schools created
with & view of establishing uniformity of grading.

The Free School Act of 1354, State appropriatipns and

district taxation to mest the expenses incurred.

chognition given to the valus of Teachers! Institutes.

Act of 1857: Establishing the Departim af Common

schools, at the head of which was placed the Superintendent
2 _

of Common Schoolse

Act of 1867: Provides for a county system of Ingtitutes,

with an appropriation ranging from $60 to $200. 2

Act of 1887: Districts required to pay teachers for
time spent at county institute.

1, - Brigntly's Purdon's Digest of the Statute Laws,Penne pe339,
2 " ] L] s = [} [ ]
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BOOKS, PAMPHIETS, XTC,

The Planting and Growth of the Empire State.(2vol.)
Ellis H. Roberts,

Chapters bearing on the rush of fofeignars incident
to the buillding of the Erie Canal,

History of the Common School System of ¥. Y. State,(1795-1870)
S. S. Randall

Difficulty of establishing district schools owing to
diverse nationalities and local Jealousies,

Bound volumes (1845-46) Journal of Rhode Island.Institute
of Education,

Digest of the School Laws of Few York State,
S. S. Rmdﬂllo
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BOOKS, PERIODICALS, ETC.

Barnard!s Journal 1825, vole. 129
Chapter on Teachers' Seminaries. (the nams tr sem. used to
indicats preparatory departments, etc.)

1
By Wnm. Russell,

¥ew York School Reports for 1843.2

Phe Formal School Idea, a Monograph.
Prot. J. k. Goray. 3

Copies of The New York Teacher, October 1854 - says:i-
eighteen counties held institutes,

December 1855 = (Discouragements met in efforts to hold
teachers! institutes)., See also Supt. Rice's Report,

The Story of New York. (p.143)
Elbridge Brooks,

The History of Horace Mann and
The Common School Revival in the United States.
Hinsdale,

l, = One file Ped Library N. Y. U,
2. - . = LI xn Y. U.

3‘ L) . L . !. Y. U.
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BOOKS, PERIODICALS, ETC,

Education in the United States.
Nicholas Butler,

Circulars of Information

#2 1885, Bureau of Education.

The Educational Monthly (bound copies 1864),
Common School Journal, Vol. I & vol., X.
Mass, School Reports, 1843-44,

1848-49

11853-54,

The Mass, Teacher 1865 gives program of a Tr. Inst,

Laws of the State of New York, passed at various
sessions of the Assembly, and gathered up in single
volumes., (Law Library of N, Y. U.)

A History of Education in Pennsylvania,
Je Ps Wickersham.

The Common School Laws of Pennsylvania,
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BOOKS, PERIODICALS &—.JTC.

The History of Education
in
Delaware.

lyman P, Powell.

Bureau of Education, Circulars of Information #3 1893,

Teachers?! Institutes,
" Circulars of Information, Bureau of Intomationz.

# 2, 1885,

History of Education in New Jersey,
3
David Murray.

Bureau of Bducation, Circulars of Information #1, 1899,

The Report of the State Board of Education and
of the State Superintendent of Pu‘blic Instruction.
¥ew Jersey, 1880.

;. Courtesy of A, D, Glenn, Dept., State Supt.

Ly * Hon, Elmer B, Brown, Com. of Education.
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MESSAGES OF SPECIAL IMPORT o

Gove Geoe Ao Clintonts 1787. (Resulted in appt.Regents of U.)
Gove Geo. As Clinton's 1895 (Led to passagse of C. School Act)e
Gov. Jay's Iessagé, 1800 (Deplores expiratidn of School Act
asks for provisions for common schools)
Govs Tompkints, 1810 (Asks that steps be taken to formulate
a comnon schoél system) '
Gove, Dewitt Clinton's 1827-28.
gec. Spencer's Report, 1826 (Regarding qualifications of
teachers; ignorance prevails}

Sec., Flagg's Report, Jane 1827(appalling 1gnoranco;immorality)

Gov. Marcy's Message = pléads for a common school education
: 2

for the children of tne working classes.
Annual Report of the Supt. of Schools, John A Dix, 1835, vol.I.
(Pleads for some measures that will provide more coumpetent
teachers) '
Gove W. He Beward's Message, 1841. )
(Urges permanent i{nvesitment of a common school fund.)
Supt. Young's Annual Report, 1845,.
{Recognizes the work being accomplished by téachers’

institutes and bespeaks state aid for the ir extension.)

1, Senate Journal (New York) 1827, pp. 224-229.
2, Senate Journal 1833, vole T




